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Introduction to the Conceptual Framework: 
 

A conceptual framework enables a unit to articulate and share with its 
professional community its way of seeing, thinking and being.  This way of 
seeing, thinking and being encapsulates the sense of the unit across all unit 
programs.  In addition, it sets forth the operational manner of the unit 
regarding what candidates should know (content knowledge) and be able to 
do (curricular, technological and pedagogical knowledge and skills), and the 
kinds of assessments and evaluation measures needed to produce the 
desired results in candidates performance.  (Dottin, xviii) 

 
The Pacific University College of Education Conceptual Framework illustrates the coherence 
within and between programs, describes the alignment with the university’s mission and 
values, and outlines the vision of the teacher education programs.  It identifies the roles of 
knowledge, skills, professional dispositions and candidate assessment in the preparation of 
candidates to work in PreK-12 schools.  It describes the inclusion of state and national 
standards in the program and provides the basis for program development and evaluation.  
 
 
I.   Vision and Mission  
 
A.  Pacific University 
 
•  Mission Statement – Pacific University 
 
Pacific University is a comprehensive teaching institution comprised of the Colleges of Arts 
and Sciences, Optometry, Education, and Health Professions.  We provide a close-knit 
environment and challenging opportunities that foster undergraduate education in the 
liberal arts tradition and graduate education for specific service-oriented professions.  At 
Pacific, effective teaching and learning are the highest priorities.  Our faculty of scholars is 
dedicated to instilling in our students a passion for learning through dynamic curricula and 
close faculty-student interaction.  Pacific creates critical thinkers and life-long learners who 
can make informed decisions and valuable contributions to society and the world. 
 
• Vision Statement – Pacific University 
 
With a venerable and rich liberal arts tradition in the College of Arts and Sciences, a 
regionally acclaimed College of Education, and world-renowned Colleges of Health 
Professions and Optometry, Pacific University presents a distinctive combination of learning 
opportunities that has risen to national prominence and significance.  Faculty and staff work 
with students to weave together dynamic classroom experiences, service learning, 
international education, internships, research and co-curricular activities.  Along with other 
opportunities for personal growth and development, students create living tapestries of 
understanding about themselves, their disciplines and their world. 
 
Students in the College of Arts and Sciences are prepared for the rigors of graduate or 
professional study, the demands of employment, and the complexities of a thoughtful life by 
an innovative curriculum based in the liberal arts that embraces the whole individual.  
Integrated advising methods help students discover multiple pathways between current 
studies and future goals, and bridges among our schools and colleges allow many to remain 
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at Pacific University from freshman year through advanced degrees.  Students in the 
Colleges of Health Professions and Optometry experience a unique interdisciplinary 
approach and unrivaled blend of programs.  Graduating with exemplary clinical skills and 
innovative approaches to evolving health care issues, they contribute substantially to health 
promotion and to maximizing triumphs over disease and disability.  As vanguards for the 
future, graduates of the College of Education advance student learning, and become agents 
of change as they assume leadership positions in local and regional educational 
communities. 
 
Pacific University provides attractive, state of the art facilities for living and learning in an 
environment of beauty.  Administrators and support staff join faculty in their dedication to 
students, and promote a comfortable and unpretentious atmosphere. The University enjoys a 
pluralistic campus reflected by the diversity among its members thus enhancing its role as a 
cultural and educational center.  Strategically managed enrollment growth insures that 
programs are consistently revitalized, that financial underpinnings remain solid, and that 
thoughtful debate among a society of learners flourishes.   
 
By staying true to its unique history, strong sense of community, and tradition of enhancing 
student experiences in remarkable ways, Pacific University enjoys a national reputation for 
transforming individual lives, and by so doing enriching the quality of life in every venue 
where its graduates may be found. 
 
 
 
•  Values – Pacific University 
 
The very essence of Pacific is its values.  The values are transmitted across time, are what 
guide us, are what we adhere to even during trying times, are what unite the Colleges into a 
University and are reflected as lived values in our behavior. 
 
As we move forward in the process, these values are the touchstone against which we test 
specific plans.  For it is from these values that a mission is derived and it is for that mission 
that we devise specific strategies. Pacific University has a legacy of traditions and pioneering 
spirit that have framed five core values which guide us into the future: 
 

Academics 
Pacific University is a scholarly community that values academic rigor, integrity, creative 
endeavors and ethical professional applications. 
 
Students 
The organizing principle that underlies the decisions we make and the things we do at 
Pacific University is our dedication to our students as individuals, providing all with an 
environment for learning to achieve their aspirations and potential. 
 
Transformation 
Pacific University provides the context where people expand their knowledge of their 
own identity, respective disciplines, and larger community, transforming their 
understanding of themselves and their place in the world. 
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Community 
The Pacific University community is one of belonging, respect and recognition of 
individual worth, whose members share a joint commitment to goals and to one another. 
 
Service 
Pacific University fosters a sense of purpose grounded in principled action, and belief in 
obligation and responsibility beyond the self. 

 
 
 
B.   College of Education 
 
 
•  Mission Statement – College of Education: 
 
The Pacific University College of Education embraces the mission and values of Pacific 
University along with its commitment to the liberal arts and sciences as we seek to prepare 
aspiring and practicing educators to promote and nurture learners’ intellectual, ethical, 
social, and emotional growth within a learning community that is committed to equity and 
diversity. 
 
 
• Vision Statement – College of Education: 
 
We envision the College of Education as the premier teacher education program in the state 
and region, with strong ties to the local community.  With our new state of the art facility, we 
can respond to local and regional educational needs, and provide an outstanding model of 
excellent teacher education.  The early childhood center serves as a model for the education 
of young children; it provides unique opportunities for collaboration with other colleges 
within the University for both research and practica as well as outreach to the local diverse 
population.  We see part of our strength coming from an outstanding faculty with a balance 
of both academics and practitioners; our programs offer a rich balance between theory and 
practice as we prepare future educators and expand the knowledge and skill of practicing 
teachers.   Another aspect of our strength comes from the emphasis on constructivist learning 
that supports individual learners as they transform their understanding of teaching and 
learning to become strong leaders in the educational system.  Additionally our strength 
arises from specific emphases on cultural competence and the use of technology tools for 
learning. 
 
In our shared vision, the College of Education exemplifies the values of the University, 
emphasizing academic rigor, integrity, individual growth, deep understanding, close 
community and ethical responsibility.   
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II.  Philosophy, Values and Goals – College of Education 
 
•  College of Education Philosophy  
  
The philosophy that unites our endeavors is captured by the figure below (Figure 1).  The 
faculty has worked closely together to formulate the values that ground what we do.  
These arose partly from the values of the institution as a whole but more specifically in 
articulating the beliefs we share about the nature of teaching and learning.   We 
determined that we must adhere to the same values in our own teaching that we want  to 
foster in our students as they prepare to teach in the PreK-12 classroom.  Therefore the 
values are reflected in the structure and curriculum of all of our programs as well as our 
teaching strategies and professional endeavors.  While the list of values is long, it captures 
our commitment to the individual, to the relationships that are crucial to effective 
education, and to the community that supports both teachers and students.  In order to 
express that commitment in a simpler form we crafted the following diagram to display 
the four themes: 1) Transforming education within a community of learning; 2) Cultural 
competence; 3) Student-centered classrooms; 4) Technology tools for learning.  These 
themes, as the summary of our philosophical focus, organize this conceptual framework.    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1 
 

PHILOSOPHICAL FOCUS OF THE CONCEPTUAL FRAMEWORK 
 

Working 
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Through 
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•  Program Design 
 
The design of our teacher preparation programs began with the Mission, Vision, and 
Philosophy and proceed to the Goals and Outcomes for our Candidates along with the 
system to assess both the individuals and the program. 
 
Figure 2 demonstrates the sequence followed in the design of our programs.  Starting with 
the Pacific University and College of Education mission, vision and philosophy, we 
developed value statements which determined the goals and outcomes for our graduates.  
These led us to stating the proficiencies which we choose to assess along with the methods 
and instruments we designed for use in both candidate and program assessment. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
       Figure 2 
 
  PROGRAM DESIGN SEQUENCE 
 
 
 
 
 
Table 1 below demonstrates the specific alignment between the conceptual framework 
themes (philosophy), the College of Education values, and the desired outcomes for our 
candidates. 
 
 

Mission, Vision, Philosophy 

Goals and Outcomes for 
Candidates 

Assessment of   
 •  Candidates and  
 •  Program 

Values Statements 

Candidate Proficiencies 
and Competencies 
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Table 1 
 
 

ALIGNMENT BETWEEN CONCEPTUAL FRAMEWORK THEMES AND  
COLLEGE OF EDUCATION VALUE STATEMENTS 

 

CONCEPTUAL 
FRAMEWORK 

THEMES 

 
THE COLLEGE OF EDUCATION VALUES  . . . 

 

 
OUTCOMES 

 •  professional educators who, as reflective 
practitioners, continually study theory, research, 
practice, and available resources as they  strive to 
improve the effectiveness of their teaching; 

Candidates are 
reflective practitioners. 

Transforming 
Education 
Through a 

•  modeling of ethical behavior by professional 
educators a) in their classrooms and b) in their 
communities; 

Candidates contribute 
to the learning 
community. 

Community 
of Learners 

•  education as a lifelong process for learners of all 
ages and backgrounds; 

Candidates are 
lifelong learners. 

 •  professional educators who model an inquisitive 
attitude and enjoyment of intellectual pursuits; 

Candidates have 
inquiring minds. 

 •  professional educators who are confident, energetic 
and both physically and mentally healthy; 

Candidates are 
confident, energetic 
and healthy. 

 •  professional educators who act as leaders and 
agents of change in the education profession within 
and beyond the University; 

Candidates are leaders 
and agents of change. 

   

 
 

•  professional educators who respect humanity in all 
its diversity; 

Candidates are  
working toward 
cultural competence. 

 
 

Cultural  

•  professional educators who believe that all students 
can learn and who assume responsibility in 
furthering that learning; 

Candidates believe all 
students can learn. 

Competence •  professional educators who interact constructively 
with students and their parents as well as colleagues, 
administrators, other school personnel, and the 
community – to achieve both instructional and 
relational goals; 

Candidates interact 
constructively. 

 •  professional educators who are keen observers of 
the learner, family, community, and environment 
who use that data to the extent possible when 
planning instruction; 

Candidates are data-
driven decision-
makers. 

   

 
 
 
 

•  professional educators who understand the 
subject(s) being taught and appreciate how 
knowledge in that subject is created, organized, 
linked to other disciplines and applied in real-world 
settings; 

Candidates have both 
content knowledge 
and pedagogical 
content knowledge. 

 
Student-

Centered 

•  educational environments that provide 
opportunities for developing and sharpening 
intellectual, analytical, and reflective abilities; 

Candidates promote 
critical thinking. 

Classrooms •  professional educators who promote intellectual 
independence and active, responsible learning; 

Candidates promote 
self-regulated 
learning. 

 •  professional educators who exhibit the energy, Candidates are 
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drive, and determination to make their school and 
classroom the best possible environment for teaching 
and learning;  

effective instructors. 

   

 
Technology 

Tools 
 for Learning 

 

 
•  professional educators who engage students in 
pedagogically powerful applications of technology 
that foster learning.  

•  professional educators who utilize a range of 
instructional resources and technology tools to 
support learning; 
 

 

Candidates use 
technology to enhance 
learning. 
 
Candidates are 
technology-literate. 
 

   

 

 
  
•  Goals 
 
The outcomes that guide our program emerge from what we value as educators.   We have 
defined these sufficiently to be able to emphasize them in our classes both in how the 
faculty relates to the students as learners, and in what we expect our students to 
demonstrate as professionals.  That is, the faculty and staff model these outcomes as they 
support the candidates’ intellectual and professional development.  Our assessment 
system is based upon multiple means of evaluating each candidate’s progress, including 
an admissions process that evaluates potential for attainment of the outcomes, coursework 
that tracks development towards the outcomes, and student teaching and work sample 
evaluations that determine achievement of these goals. 
  
We admit candidates who have strong liberal arts backgrounds and who have the 
intellectual and personal power to become leaders in education.  They demonstrate to us 
that they are confident and excited about entering this profession.  They come to us 
interested in learning and focused on their ability to make a difference in the world.  They 
come with experiences that inform their relationships with those from different cultural 
backgrounds.  During their progress through our programs, we encourage and monitor 
development towards greater cultural competence as they participate in the learning 
community that models what is effective in any classroom.    
  
Our coursework in all programs – Initial and Advanced – is grounded in the constructivist 
philosophy or the nature of teaching and learning, and thus supports the candidates’ 
construction of understanding, promotes critical thinking and encourages the self-
regulation of learning.  Ultimately the constructivist philosophy is evident in student- 
centered classrooms in which our candidates encourage students to develop their personal 
understanding of the world through active experiences.  Constructivist philosophy is 
embedded in many of our Goals (see following page), including reflective practice, 
promoting self-regulated learning, use of pedagogical content knowledge, and the belief 
that all students can learn. 

 
STRONG PEDAGOGICAL CONTENT KNOWLEDGE:  The program emphasizes the importance 
of a conceptual basis for practice where pedagogical decisions are based on 
disciplinary evidence and grounded in cognitive psychology. 
 
REFLECTIVE PRACTICE:  Candidates hone their understanding of PreK-12 education in 
carefully chosen, supervised settings.  As the candidates progress, they must develop 
the capacity to reflect on practice and modify approaches accordingly. 
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INSTRUCTIONAL TECHNOLOGY:  Successful candidates will demonstrate the effective use 
of technology to enhance learning.  This includes not only technology-literacy and 
application skills, but also an understanding of the instructional value which 
technology can add to teaching. 
 
CULTURAL COMPETENCE:  The goal of growing in cultural understanding is woven 
throughout the curriculum as candidates move toward respect for cultural pluralism.  
Professors and their syllabi reflect a respect for humanity in all its diversity and 
emphasize the need for differentiating curriculum in order to further the learning of all 
students.  (http://www.lab.brown.edu/tdl/tl-strategies/crt-principles-prt.shtml) 
 

 
 
Summary of Pacific University College of Education Goals (Outcomes): 
 
Our outcomes include those identified below, which are aligned with national standards 
for teacher preparation as well as those required for licensure in the state of Oregon. 
 
 

Dispositions: 
 
 Candidates contribute to the learning community. 
 Candidates are lifelong learners. 
 Candidates have inquiring minds. 
 Candidates are confident, energetic and healthy. 
 Candidates are working towards cultural competence. 
 Candidates believe all students can learn. 
 
 
Knowledge goals:    
 
 Candidates have both content knowledge and pedagogical content knowledge. 
 Candidates are reflective practitioners. 
 Candidates use technology to enhance learning. 
 Candidates are data-driven decision-makers. 

 
 

Skill goals:  
 
 Candidates promote critical thinking. 
 Candidates are leaders and agents of change 
 Candidates interact constructively. 
 Candidates promote self-regulated learning. 
 Candidates are effective instructors. 
 Candidates are technology-literate. 
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III.  Knowledge Bases   
 

“We cannot be said to understand something unless we can employ our 
knowledge wisely, fluently, flexibly and aptly in particular and diverse 
contexts.” (Wiggins, 1993, p. 200) 

 
In the sections below, for each of the general themes that organize our program, we 
present our underlying values, the theoretical and research bases for our conceptual 
understanding, and our application of that understanding in practice.  Note that the 
organization of this section (see pages 10, 13, 17 and 20) is based on the philosophical focus 
described graphically on p. 5. 
 
 
 
 
Transforming Education Through a Community of Learners 

 
The faculty of the College of Education value: 

 
•  professional educators who, as reflective practitioners, continually study theory, research, 

practice, and available resources as they  strive to improve the effectiveness of their 
teaching. 

•  professional educators who act as leaders and agents of change in the education profession 
within and beyond the University; 

•  professional educators who model ethical behaviors a) in their classrooms and b) in their 
communities; 

•  education as a lifelong process for learners of all ages and backgrounds; 
•  professional educators who model an inquisitive attitude and enjoyment of intellectual 

pursuits; 
•  professional educators who are confident, energetic and both physically and mentally 

healthy. 
 
 
•  Theoretical and Research Bases: 
 
Learning must be a lifelong pursuit for educators as they continue to seek personal, 
professional and content area knowledge throughout their careers.  They may add to their 
knowledge outside of their official duties, as they research areas of professional concern and 
personal interest.  They will even learn from their students.  In order to continue their lifelong 
pursuit of greater understanding, they need to know how to learn, and they must be 
intellectually curious and motivated to gain new insights. 
 
A cornerstone of the College of Education’s program is the value we place on reflective 
practice: professional educators who, as reflective practitioners, continually study theory, 
research, practice, and available resources as they strive to improve the effectiveness of 
their teaching.  “Many educators, as well as researchers, believe that the ability to reflect 
on teaching is the mark of a true professional.  Through reflection, real growth and 
therefore excellence are possible”  (Danielson, 1996, p. 48). 
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During coursework, candidates write reflective papers, prepare mini-portfolios, work on 
group projects, and develop work samples, all of which require thoughtfulness, 
metacognition, and reflection upon their growth.  They are expected to reflect upon the 
purposes and the consequences of their actions as well as the constraints of the system in 
which they work.  The rationale is that these experiences will enable the development of 
capabilities of self-directed growth and participation in educational policy making (Zeichner 
& Liston, 1987; Zeichner, 1992).  
 
Grimmett and Erickson (1988) describe reflective teaching as teaching in which future actions 
are inferred from past experiences.  The process of teaching is viewed as a contextual process 
in which teachers are constantly making decisions as they interact with students and the 
educational environment.  Reflective teachers serve their students more competently because 
such teachers possess a spirit of inquiry that assists them in knowing their students’ 
backgrounds, cultures, knowledge and understanding.  Teachers reshape their plans to 
reflect what they learn from continuous evaluation of student learning.  (Darling-Hammond, 
1998)  According to Darling-Hammond, teachers must learn how to evaluate what their 
students are thinking and understanding. 
 

Teachers need to be able to analyze and reflect on their practice, to assess the 
effects of their teaching, and to refine and improve their instruction.  They must 
continuously evaluate what students are thinking and understanding and 
reshape their plans to take account of what they’ve discovered.  (Darling-
Hammond, 1998, p. 10) 

 
Dewey (1933) suggested the value of establishing an interactive classroom environment 
based on his premise that learning is a “social process guided by common needs and aims 
[which] demand a growing interchange of thought and growing unity” (p. 301).  The most 
effective learning environments build trust and interdependency both within the 
classroom and out to the larger community.   Social interactions provide opportunities to 
communicate and deepen one’s conceptual understanding.  Kamii (1991) contends that 
social interaction is an essential component of constructing understanding because “the 
child who tries to explain his or her reasoning has to think about the other person’s 
perspective to make sense to the other person.  Trying to coordinate his or her point of 
view with another makes the child think critically and, thus, critical thinking often leads to 
a higher level of reasoning” (p. 382). 
 
In order for teacher educators to continually improve their expertise and effectiveness they 
must grow as lifelong learners and explicitly model this practice for their own students.  
Faculty must also model an inquisitive attitude and intellectual pursuits, along with a 
balance of professional challenges and physical and emotional health.   
 

 . . . education upon its intellectual side is vitally concerned with cultivating the 
attitude of reflective thinking, preserving it where it already exists, and changing 
looser methods of thought into structured ones whenever possible.  Of course 
education is not exhausted in its intellectual aspect, there are practical attitudes of 
efficiency to be formed, moral dispositions to be strengthened and developed, 
aesthetic appreciations to be cultivated.  (Dewey, 1933, p. 35) 
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•  Applications in Practice: 
 
We believe that our faculty model ethical behavior, reflective practice, confidence, energy 
and the enjoyment of intellectual pursuits.  As a result, our graduates gain an understanding 
of the importance of a balance between theory and practice, the value of metacognition, the 
importance of learning communities, and the value of reflection in the process of improving 
the effectiveness of their teaching. 
 
There are many characteristics we value in our candidates at the time of admission which 
have been acquired as a result of a liberal arts education – content knowledge, critical 
thinking skills, personal ethics, and motivation toward continued learning.  These are 
augmented through the set of studies and experiences which continue to prepare them for 
the changes and challenges of their professional future.  While some of our candidates for 
initial licensure graduate from our undergraduate program, the majority do not receive their 
liberal arts degrees from Pacific University.  For the latter, undergraduate preparation occurs 
at dozens of colleges, universities and community colleges across the region.  To assure that 
all candidates have an adequate foundation of knowledge, skills, and dispositions, we screen 
applicants carefully, have them provide both a prepared and an on-demand writing sample, 
analyze their transcripts, and review their scores on standardized tests.  All students in all of 
our programs must be interviewed prior to acceptance.  The process consists of in-depth 
questioning by a team of faculty members using a prepared set of questions, and an 
assessment of the interview based on a standard rubric.  
 
A goal of our program is to assist candidates in developing the reflective skills of changing 
directions and making curricular modifications if necessary, once they have analyzed their 
students’ needs.  Our program not only includes faculty members’ modeling of reflective 
practice in their teaching, but also provides multiple opportunities for candidates to 
rehearse and develop these sophisticated reflective teaching skills in courses, seminars, 
microteaching, and their field experiences.   Faculty model the establishment of a supportive 
learning environment both within the classroom and through mutually beneficial outreach 
to districts, agencies, and organizations in the broader community.  As our candidates work 
and thrive in a community of learners, they report a transformation in their understanding 
of students’ learning needs, cultural competence, and the role of teaching in a student-
centered environment. 
 
Based on feedback from school principals and teaching peers, we are assured that our 
graduates enter the field prepared to take on transformational leadership roles in their new 
professional environments.  Most often, their skills in the use of technology are cited. 
Experienced teachers welcome our graduates into their planning teams because of their 
knowledge of research-based instructional strategies which support diverse learners.   They 
are also identified as agents of change within their buildings due to their skills in cultural 
competence and their modeling of equity in their instructional approaches. 
 
Our candidates also demonstrate advanced skills in alignment -- with district state and 
national standards -- as a result of substantial practice in doing so.  These include 
microteaching lesson plan development, preparation of work samples, and a focused review 
of teaching and assessment techniques with university supervisors during their field 
experiences.  The faculty, of course, also model instructional alignment; course goals and 
objectives are aligned with state and national standards and assessments are carefully 
designed to determine candidate’s progress on meeting those objectives. 
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Cultural Competence 
 

The faculty of the College of Education value: 
 
•  professional educators who respect humanity in all its diversity; 
•  professional educators who believe that all students can learn and who assume 

responsibility in furthering that learning; 
•  professional educators who interact constructively with students and their parents as well 

as colleagues, administrators, other school personnel, and the community – to achieve 
both instructional and relational goals; 

•  professional educators who are keen observers of the learner, family, community, and 
environment who use that data to the extent possible when planning instruction. 

 
 
•  Theoretical and Research Bases: 
 
It is clear that American students, teachers and families differ greatly in race, language, 
culture, social class, religion, gender, sexual orientation, special needs, and exceptionality.  
By the year 2025 approximately 50% of all students in the U.S. will be classified as what had 
previously been referred to as “minority” (Valsiner, 2000).  Communities are becoming 
increasingly more complex, and the classroom is where this diversity manifests itself with 
all of its challenges and opportunities.  Teacher educators must acknowledge this 
demographic transformation and focus their efforts on preparing teachers who understand 
and can contribute to educational equity.  
 
Equity is defined by one organization as: ”the work of eliminating systemic barriers to 
learning; eliminating the predictability of success or failure that currently correlates with any 
social or cultural factor especially race, class, and primary language; discovering and 
cultivating the unique gifts, talents, and interests that every human being possess” (Bay Area 
Coalition for Equitable Schools).  It is critical to include within the range of diversity a specific  
focus on the barriers that correlate with differences in ability.  
 
As communities and classrooms become more complex, it is necessary to recognize the 
particular inequities faced by diverse cultures.  Sellers and Hall (1998) cite the 1954 Brown vs. 
Board of Education decision and challenge schools to provide equal opportunities to diverse 
groups.  The court’s decision charged schools with the requirement of providing “students’ 
environments that were integrated, pluralistic, equal-opportunity oriented, and democratic.”   
However, offering isolated occasions such as Cinco de Mayo celebrations or holidays such as 
Martin Luther King, Jr. events do not meet the standard.   They suggest “when school culture 
reflects the unifying nature of inclusion and acceptance, while at the same time celebrating 
and appreciating each individual’s uniqueness and value, internalized . . . stereotypes and 
negative self and own-group concepts are overcome” (p. 123). 
 
In the Learning Communities sequence, we value and integrate a wide spectrum of 
historical and contemporary theoretical constructs including but not limited to the work of 
Maslow, Piaget, Montessori, Erikson, Paul Gorski, Ruby Payne, Gary Howard, James Banks, 
Sonia Nieto, Daniel Sciarra, Peggy McIntosh, William Gudykunst, Don Locke, Parker 
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Palmer, Derald Wing Sue, and the work of regional and national centers, national 
associations as well as the guidelines and directives issued by federal and state educational 
entities. 
 
Barriers to equality and equity in education for minorities, females and children with 
disabilities prior to the emergence of the civil rights movement were interwoven into the 
theoretical constructs embraced by our profession. The Learning Communities course 
sequence facilitates critical discourse relative to historical theories while advancing 
contemporary and emerging theories that promote equity and diversity, consistent with 
our constructivist model of teaching. 
 
 
•  Applications in Practice: 
 
We believe that a culturally competent teacher: 

 

UNDERSTANDS the relationship among culture, teaching and learning; 
 

VALUES fairness, equity, and learning by all students; 
 

APPLIES understanding and values to create instruction appropriate for all students 
and a learning community respectful of diversity. 

 
We work in concert in our unit to nurture an integrated application of equity and diversity to 
ensure cultural competency as a fundamental principle imbedded in all levels/phases of 
development of our candidates.  The goals of cultural competency are infused throughout all 
aspects of the College of Education’s programs as evident in the prominent reference to 
cultural competence in our College of Education conceptual framework.  
 
We see the process of becoming culturally competent as one where through research, 
reflection, interaction, and discourse the candidates develop awareness of how stereotyping 
and prejudice have impacted social, organizational and personal attitudes, beliefs and 
practices toward diverse and underserved communities/individuals resulting in 
discrimination and oppression. This awareness provides a foundation to nurture sensitivity 
for the needs and aspirations of historically and emerging minority and other communities 
adversely impacted by disproportionate and derogatory/dehumanizing stereotypes and 
prejudice. Cross-cultural awareness and sensitivity provide the foundation from which cross-
cultural competence is advanced and thus promotes the value of diversity and the practice of 
equity.  Through increased knowledge and skill candidates become facilitators of institutional 
change to promote equity and diversity and advance social justice and cultural democracy.  
 
The equity model presented below (Figure 3) seeks to respond to the affective and behavioral 
barriers that were constants during the de jure era of segregation and prevailed under Jim 
Crow laws and current de facto segregation, discriminatory practices and unresolved 
inequities that continue to burden communities impacted by the vestiges of historic 
inequities.  
 
Through a process that acknowledges the cognitive and affective understanding and impact 
of prejudice and stereotypes (the box of discrimination and oppression in lower left) the 
College of Education seeks to practice equity and respect humanity in all its diversity through 
a formal and deliberate process to acquire new knowledge – including the unlearning of 
misconceptions that evolve and have persisted through institutional bias and discrimination.  
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We contend that faculty and students must continually strive and grow toward cultural 
competence.  This process is represented in the following graphic (Figure 3) in which the 
“flow” applies to the candidate’s learning experiences.  The intent is to lead the candidates 
away from the box of prejudice and stereotypes – into the circle –  toward skills and 
knowledge of equity and diversity, and ultimately toward understanding of and respect for 
cultural pluralism.  Interventions seek to incorporate the unit’s diversity endeavors to 
improve equity and diversity within the unit’s staffing pattern and in the student body by 
promoting the recruitment and retention of underrepresented candidates – in our case, 
Hispanic, Native Americans, Asian Americans, African Americans and candidates with 
disabilities. We are committed and remain vigilant to promoting equity and will respond to 
the needs of all diverse populations.    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 (Graphic design by Alfonso Lopez-Vasquez)           
Figure 3 

BARRIERS TO EQUITY:  OUT OF THE BOX – INTO THE CIRCLE 
 

Out of the box of prejudice, discrimination, oppression, and stereotyping 
moving toward cultural competency and respect for cultural pluralism 

 
The College of Education faculty emphasize multiple means of assessment in order to 
maximize the success of all our candidates, and ultimately all their own future students.  
We encourage assessments which are in themselves learning opportunities; assessments 
should be consistent, purposeful and promote data-based decision-making.  In addition to 
a wide variety of formative and summative assessments, we place a particular emphasis 
on authentic assessments – those that provide a real-world context and allow students to 
express their conceptual understanding through a variety of modalities – through the use 
of creative writing, art, technology, or other skills.  Often these authentic assessments are 
problem-based, open-ended and collaborative in nature.  One of their great strengths is the 
opportunity for students to demonstrate their knowledge and understanding in a manner 
that highlights their unique and diverse skills rather than penalize them for deficits or 
disabilities. 

KNOWLEDGE 

PREJUDICE SKILL 

STEREOTYPE 

Discrimination 

Oppression 

Valuing Diversity 

Practicing Equity 

Nurturing Equity 

Empowerment 

Moving toward cultural 
competency – respect  
for cultural pluralism 
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To facilitate the affective, behavioral, and cognitive development of candidates while 
expanding candidates’ knowledge, skills, and dispositions, a Learning Communities course 
sequence has been developed as the foundation for the preparation of candidates to work 
effectively in diverse communities.  This course explores the personal, relational and 
practical aspects of community building.  The experience of participating in a democratic, 
inclusive, reflective learning community is designed to help aspiring teachers develop a rich 
understanding of how to meet the needs of all students and thus nurture equity and 
diversity.   
 
As a result of participating in the Learning Communities sequence, candidates have the 
foundation to  
 

•  Promote equity pedagogy; 
•  Synthesize historical, contemporary, and evolving classroom and school-wide 

management practices, theories and models in order to maintain a classroom 
environment conducive to learning for all students;   

•  Utilize a variety of styles of communication, conflict resolution, and collaboration, and 
increase their own personal creativity and flexibility; 

•  Reflect upon their personal, family, community and social lives and the influence these 
experiences have had upon their attitudes and values related to teaching; 

•  Explore the diversity of their peers in order to understand that multiple perspectives are 
assets and a value-added characteristic in complex learning environments; 

•  Understand the special challenges associated with educating culturally diverse learners 
from under-served populations; 

•  Apply culturally responsive interventions to enhance the learning environment.  
 
The College of Education has designed and implemented a variety of programs to address 
the needs of diverse students: these specializations include Special Education licensure, 
disabilities studies, reading endorsement, TAG Certificate, ESOL endorsement, and Cultural 
Competence Certificate.  We believe that our students must have the opportunity to 
enhance their professional skills by adding endorsements and certificates in areas related to 
diversity. In 2005, we began the first Cultural Competence Certificate program in the state 
of Oregon. Our endorsement in Special Education gives students the knowledge and skills 
necessary for meeting the needs of all learners. The Reading Endorsement also focuses on 
meeting the academic needs of struggling learners, and on closing achievement gaps. Our 
Talented and Gifted Certificate program is the first in the state, and has proven very 
popular with students and local employers. All of these programs, which include a 
prescribed set of courses and conclude with a practicum experience, are designed to further 
our emphasis on diversity and cultural competence.  
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Student-Centered Classrooms  
 
 

The faculty of the College of Education value: 
 
•  professional educators who understand the subject(s) being taught and appreciate how 

knowledge in that subject is created, organized, linked to other disciplines and applied in 
real-world settings; 

•  educational environments that provide opportunities for developing and sharpening 
intellectual, analytical, and reflective abilities; 

•  professional educators who promote intellectual independence and active, responsible 
learning; 

•  professional educators who exhibit the energy, drive, and determination to make their 
school and classroom the best possible environment for teaching and learning.  

 
 
•  Theoretical and Research Bases: 
 

Effective instruction begins with what learners bring to the setting; this 
includes cultural practices and beliefs, as well as knowledge of academic 
content.  A focus on the degree to which environments are learner 
centered is consistent with the evidence showing that learners use their 
current knowledge to construct new knowledge and that what they know 
and believe at the moment affects how they interpret new information.  
(National Research Council, 1999, p. xvi) 

 
The scholarship of teaching is based on the assumption that the academic endeavors of a 
professor become meaningful only as they are understood by others.   Great teachers possess 
a deep knowledge base and the skill to create an engaged learning community in which the 
experience augments every participants’ understanding.  “Teaching, at its best, means not 
only transmitting knowledge, but transforming  and extending it as well” (Boyer, 1990, p. 24).  
Our College of Education faculty aspires to providing student-centered classes in which the 
candidates are an active part of the teaching/learning process, encouraged to be critical and 
creative thinkers inspired for a future of lifelong learning (Boyer, 1990). 
 
There are many types of knowledge which a skilled educator must possess; knowledge of 
their content area is necessary, of course, but not sufficient.  Knowledge of one’s subject 
matter does not ensure student learning.  All of the following are emphasized in our 
programs, consistent with the College of Education values statements. 
 

Subject Matter – Includes concepts, facts, philosophy, sources, and methods of 
inquiry within one’s specialty area.  Ball (2000) states: “Knowing content is crucial 
to being inventive in creating worthwhile opportunities for learning that takes 
learners’ experiences, interests, and needs into account” (p. 400). 
 
Pedagogy – Includes activities, instruction, organization, assessment and many 
other skills. 
 
Pedagogical Content Knowledge – Content-specific instructional skills, including 
the knowledge of likely difficulties students will have, misconceptions they bring 
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with them, and the ability to analyze and diagnose students’ learning challenges 
within a field  (Redish, 1996; Shulman, 1986, 1987). 
 
Curriculum –  Includes ability to design a pattern of learning over time utilizing 
resources, models, technology, and integration.  Darling-Hammond (1998, p. 7) 
states, “Teachers need to know about curriculum resources and technologies to 
connect their students with sources of information and knowledge that allow them 
to explore ideas, acquire and synthesize information, and frame and solve 
problems.” 
 
Learner Variables – Includes culture, language, gender, developmental level, 
learning style, family, motivation, and other contextual variables. 
 
Professionalism – Includes learner-centered, community-centered, content-
centered and ethical habits of mind.   Ball (2000) suggests: “Being able to see and 
hear from someone else’s perspective, to make sense of a student’s apparent error 
or appreciate a student’s unconventionally expressed insight requires this special 
capacity to unpack one’s own highly compressed understandings that are the 
hallmark of expert knowledge” (p. 399). 

 
Our programs are guided by the literature on pedagogy and research on student learning.  
Piaget (1978), for example, considered understanding to be a construct of the individual that 
can come to be taken-as-shared when individuals interact with each other.  Vygotsky (1978) 
placed emphasis on the influence of culture through an apprenticeship in which the young 
are scaffolded through appropriate examples in their zones of proximal development by 
those more knowledgeable about and experienced in the culture.  The conclusion to be 
reached from the vast literature on student learning is the failure of the transmission model of 
teaching – meaning can not be effectively transmitted from one human being to another.  It is 
constructed as individuals attempt to explain their own experiences to others while reflecting 
on their experiential world. (Von Glaserfeld, 1995; Piaget, 1973; Duckworth, 1996) 
 
Based on the concepts of social learning theory (Bandura, 1977), successful integration of 
student-centered instructional methods into PreK-12 teaching is dependent upon teacher 
candidates’ success in learning through these techniques themselves.  They must experience 
first-hand 1) the methodology and 2) the depth of learning they achieve through active, 
collaborative, engaging study.  If teacher candidates experience success within their methods 
courses, they will be more likely to model effective instruction within their own classrooms.  
Confidence in their ability to do so, and a belief that active learning is of great value, will be a 
major determinant of their choice of instructional activities, how much effort they will 
expend, how long they will sustain their effort in dealing with stressful situations, and 
ultimately their teaching performance (Bandura, 1977). 
 
The College of Education faculty believe strongly that in addition to broad knowledge and 
skills in the use of general instructional methods, effective teachers also need pedagogical 
content knowledge – knowledge of the specific strategies appropriate for teaching particular 
disciplines (Redish, 1996; Shulman, 1986, 1987).  This includes the knowledge of likely 
difficulties students will have, misconceptions they bring with them, and the ability to 
analyze and diagnose students’ learning challenges within a field. 
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Expert teachers know the structure of their disciplines and this provides them 
with cognitive roadmaps that guide the assignments they give students, the 
assessments they use to gauge student progress, and the questions they ask in 
the give and take of classroom life.  (National Research Council, p. xviii) 

 
The College of Education faculty value promotion by professional educators of intellectual 
independence and active, responsible learning.  Candidates are introduced – through 
formal and experience-based studies – to a wide variety of models and methods of 
teaching and learning from which they are able to construct their own understanding and 
practice (Brooks & Brooks, 1993).   Within their knowledge base they develop skills in 
choosing among a variety of instructional strategies and teaching models while always 
focused on the needs of the learner. 
 

A fundamental tenet of modern learning theory is that different kinds of 
learning goals require different approaches to instruction; new goals for 
education require changes in opportunities to learn.  The design of learning 
environments is linked to issues that are especially important in the process of 
learning, transfer, and competent performance.  Those processes, in turn, are 
affected to the degree to which learning environments are student-centered, 
knowledge-centered, assessment-centered, and community-centered.  (National 
Research Council, 1999, p. xvi) 

 
‘Coaching,’ or supervision and support of active learners, facilitates the acquisition and 
development of cognitive and practical skills.  (Sizer, 1985)  Complex knowledge is not 
gained through show-and-tell, but through engagement with ideas, struggling with 
misconceptions, constructing concepts and testing understanding.  (Brooks and Brooks, 
1993)  And Socratic questioning and discussion promote enlarged and critical 
understanding of content, meaning and purpose.  (Gardner, 1991).  
 
 
•  Applications in Practice: 
 
We believe that successful teachers must have deep content knowledge, pedagogical 
content knowledge, intellectual skills, energy and determination.  These are all necessary 
components if they are to promote active learning and critical thinking among their own 
students. 
 
Students enter our professional education sequence with a solid liberal arts background 
which forms the content knowledge foundation for their advanced studies.  The goals of 
this foundation include communication competence, critical thinking skills, contextual 
competence, aesthetic sensibility, personal ethics, leadership capacity, scholarly traits, and 
motivation for continued learning (Stark and Lowther, 1989).  Although most of the 
coursework in our program is offered primarily through a collaborative experiential 
environment, occasionally a ‘didactic approach’ or direct instruction is used which utilizes 
such methods as lecture, presentation, and demonstration to clarify organized bodies of 
facts and knowledge. 
 
The faculty supports a model of teaching and learning in which candidates (and ultimately 
their own PreK-12 students) construct their own meaning and understanding from their 
assignments, classroom activities, and field-based experiences.  This coherence is evident 
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throughout the entire repertoire of teaching strategies that are exhibited by faculty.  Our 
understanding of a constructivist philosophy suggests that learners constantly relate 
knowledge to novel situations as they construct their own meaning from concepts and 
contexts. 
 
Prior to program completion, candidates must provide evidence that they are able to 
prepare and teach lesson plans with thoughtful concept development and age-appropriate 
rigor.  They must use a variety of research-based educational practices that reflect how 
students learn.   In addition they must design multiple methods of assessment, prepare 
differentiated instruction to meet varying learning styles, and accommodate students from 
diverse cultures and language backgrounds.  These are just a few of the student-centered 
competencies required for licensure.  A complete list of those that have been developed by 
Pacific’s College of Education as well as those required by the state licensing bureau 
(Teacher Standards and Practice Commission) may be found in Table 3 below. 
 
 
 
 
Technology Tools for Learning  
 

The faculty of the College of Education value: 
 

•  professional educators who utilize a range of instructional resources and technology 
tools to support learning; 

•  professional educators who engage students in pedagogically powerful applications of 
technology that foster learning. 

 

 
 
•  Theoretical and Research Bases: 
 
Technology can be used to bring better learning opportunities to the classroom.  The 
effective use of technology can expand students’ experience into cultures far beyond the 
continent; it can promote artistic development; it can be used as a problem-solving tool; it 
can allow students to re-live historic moments; it can encourage communication and the 
establishment of a virtual community of learners.  Technology can encourage deeper 
knowledge as a result of students’ interest and interaction as it permits access to 
information, experts, simulations, and insights not otherwise available.  Students can use 
innovative technologies to accommodate and obliterate disabilities, communicate in other 
languages, investigate and develop their own creativity, and be challenged by a broader 
spectrum of ideas.  

 
The process of using technology to improve learning is never solely a 
technical matter, concerned only with properties of educational hardware and 
software.  Like a textbook or any other cultural object, technology resources 
for education – whether a software science simulation or an interactive 
reading exercise – function in a social environment, mediated by learning 
conversations with peers and teachers.  (National Research Council, p. 218) 

 
Research suggests four ways that integrating technology into teaching and learning can be 
beneficial to educators: providing greater motivation, affording unique instructional 
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capabilities, supporting new instructional approaches, and developing skills for the 
Information Age.  M.D. Roblyer (2003) has effectively summarized research in this field; 
what follows below is a brief synopsis of her discussion.  
 
First, technology can provide greater motivation to learn, to find learning enjoyable, and to 
want to learn more. Visual and interactive features of many technology resources can 
focus student attention and encourage students to spend more time on learning tasks. 
Engaging students in creating their own technology-based products such as digital video 
or multimedia presentations has been found to be a very effective learning strategy. 
Technology has also been found to increase students' sense that they are in control of their 
own learning, thus developing intrinsic versus extrinsic motivation.  
 
Second, technology can provide unique instructional capabilities for educators. Integrated 
learning systems can help track learner progress. Distance education can give learners 
access to educational opportunities they would not have otherwise. Learners can be linked 
to online resources that provide unique experiences, including increased multicultural 
awareness as students of different cultures interact online.  
 
Third, technology can provide support for new instructional approaches. Many 
technology activities lend themselves to cooperative, small group work. New technologies 
support the idea of distributed intelligence, which expands the more restrictive idea of 
intelligence as something that resides in one person’s head. This has significant 
implications for both the goals of education and the way educational assessment is done. 
The engaging qualities of technology resources such as multimedia “storytelling” can 
allow teachers to set complex, long-term goals that require both basic skills and higher 
order thinking skills.  
 
Fourth, technology skills are increasingly required for students in an Information Age. 
Many technology skills are becoming required job skills, so technology literacy is 
important for students’ future careers. Information literacy is equally important. The “Big 
Six” skills of task definition, information seeking strategies, location and access, use of 
information, synthesis, and evaluation of information are critical for all students. Some 
also argue that visual literacy is an important component of education in an increasingly 
image driven society. 
 
Darling-Hammond (1998) states, "Teachers need to know about curriculum resources and 
technologies to connect their students with sources of information and knowledge that 
allow them to explore ideas, acquire and synthesize information, and frame and solve 
problems" (p. 10).  In an analysis of characteristics of professionally involved ‘teacher 
leaders’, Becker and Riel indicate that the "active learning" dimension of constructivist 
practice sub-divides into three empirically identifiable elements: (1) the use of student 
projects;  (2) small group work; and (3) an infrequent use of direct instruction activities 
(Becker & Riel, 2000).  
 
The tools of technology promote construction of knowledge and understanding among 
diverse learners because of their range and adaptability.  This doesn’t occur 
spontaneously, however – certainly not for all learners.  The environment must be 
carefully designed to provide safe, meaningful and manageable contexts; tasks and 
challenges must be thoughtfully chosen; appropriate technologies must be selected.  If this 
is accomplished, technology becomes an “intellectual partner” in the instructional process, 
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not simply a “delivery vehicle” for tutorials and worksheets (Jonassen, Beissner, & Yacci, 
1993, p. 143). 
 
 
•  Applications in Practice: 
 
We believe that candidates must be able to select and organize materials, equipment, and 
technologies needed to effectively teach a unit of instruction.  In our programs, there is a 
particular emphasis on helping our candidates learn to engage their students in substantive, 
collaborative, project-based work using technology. 
 
Modern educational technology tools provide many of the opportunities we value to 
promote reflection, critical thinking, and effective learning.  Our programs emphasize a 
constructivist approach to developing knowledge and skills designed for active, 
collaborative classroom instruction.  One of the distinctive aspects of our coursework is the 
manner in which we prepare teachers to use advanced educational technologies. In our 
Technology Across the Curriculum course our candidates demonstrate their ability to meet 
the National Educational Technology Standards for Teachers (NETS•T) at the level of 
teacher candidates who are completing their professional preparation. They further develop 
and apply these skills across our entire program.  Examples of technology integrated into 
coursework may be found in Table 2 below.  However, we don’t limit the development of 
educational technology skills to just one class; the use of technology tools is modeled 
throughout methods classes by faculty who routinely use WebCT and web-based syllabi, 
who access professional information via the web, and who provide readings and 
assignments on-line as well.  As an assessment of their knowledge and skills, our work 
sample evaluation requires that candidates include appropriate and thoughtful strategies for 
applying technology to support their students’ thinking and learning. 
 

Table 2 
EXAMPLES OF TECHNOLOGY KNOWLEDGE AND SKILLS INTEGRATED  

THROUGHOUT THE TEACHER EDUCATION PROGRAMS 
 

 

COURSE     TECHNOLOGY INTRODUCED PURPOSE 
Technology 
Across the 

Curriculum 

o Concept maps 
o Webpage authoring 
o Digital video/digital cameras 
o Multimedia authoring tools 
o Presentation software 
o Desktop publishing 
o Online community tools and 

tele-collaborations 

o Visually summarize important course concepts 
o Create web pages/website 
o Develop classroom movies and other 

multimedia projects 
o Locate quality online resources and design 

quality web-based activities 
o Document learning experiences visually 
o Engage students in projects beyond their 

classroom 
Foundations 

Courses 
o Concept maps 
o Presentation software 
o On-line research 
o Bulletin boards 
o Word processing/ desktop 

publishing 
 

o Use concept mapping software to visually 
display complex interrelationships, summarize 
and organize important content 

o Introduce candidates to presentation software; 
candidates use it for their own presentations 

o Post responses to important course content  
o Complete research paper using technology to 

help locate resources and prepare final product 
o Use technology to submit assignments  
o Faculty members model technology use as 

appropriate 
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Content 
Methods 
Courses 

o Concept maps 
o Digital cameras and website 

publishing 
o Content-specific software and 

resources where applicable 
o Technology implementation and 

resources 

o Note-taking in a visual format 
o Digitally document learning of content 
o Develop familiarity with field-specific 

technology (e.g. probeware, graphing 
calculators, digital microscopes) 

o Connect pedagogy with content uses 

Student 
Teaching 

o Electronic Communication 
o Desktop publishing 
o A variety of applications as 

appropriate for different work 
samples 

 

o Communicate with mentor faculty, host 
teachers,  

o Locate resources electronically for work sample 
and other lessons 

o Write work samples that include appropriate 
and thoughtful strategies for applying 
technology to support students’ thinking and 
learning. 

 
 
In our program, candidates learn to use multiple computer platforms to create advanced 
multimedia projects. Our candidates’ learning is supported with digital tools that can be 
utilized in classrooms on and off campus, and in their professional placement. Candidates 
who graduate from Pacific are recognized as leaders in their schools for their knowledge of 
the use of pedagogically powerful applications of technology to support learning.  Our 
philosophy related to the use of technology in teaching is aligned with that of Roblyer, M.D. 
(2003), as well as Becker, H. J., & Riel, M. M. (2000). 
 
Faculty have laptop computers to enable the transition from occasional, supplemental use of 
computing technologies in the program to more frequent and integrated program-wide 
implementation that provides a better professional learning environment for our candidates. 
All College of Education classrooms have access to digital resources through a wireless 
network. We provide professional development opportunities in the applications of 
educational technology for our faculty.  Many of our faculty have offered presentations at 
national conferences on strategies that make use of appropriate technology tools for learning.  
Our college invests in fileservers on both campuses that allow us to support the development 
of reflective student and faculty work.  

 
Multiple grants have been secured to provide digital resources and professional 
development for students and faculty. They have provided significant benefits to our teacher 
education programs. We have developed a library of hardware and software tools that has 
transformed the manner in which educational technology is taught and that many teachers 
are educated. These tools include wireless laptops, digital cameras, digital camcorders, and 
digital microscopes. The grant has funded regional conferences in the fall and spring that 
showcases exemplary technology integration across the curriculum in the work of local 
PreK-12 and higher education teachers. It has provided the funds to support the professional 
development of Arts & Science faculty who have worked closely with the College of 
Education to change the manner in which undergraduates are educated using technology. It 
has funded a program of mini grants to faculty across campus and student teachers in the 
College of Education to support innovative uses of technology in their classrooms.  All are 
used to ensure the careful development of our candidates’ skills and knowledge base in the 
use of technology tools for effective instruction. 
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IV.  Candidate Proficiencies and Competencies  (4.4) 
 
The state of Oregon through its Teachers Standards and Practices Commission licensing 
agency has developed a set of competencies that candidates are required to meet before 
attaining licensure.  The faculty of the state’s teacher education institutions participated in 
the process of determining what candidates should know and be able to do as teachers in 
PreK-12 classrooms.   Pacific’s College of Education adopted these competencies as the 
proficiencies that encompass most of the goals we had for our candidates.  Based in the 
values of the University as a whole and our constructivist approach, we added 
proficiencies in subject area knowledge, pedagogical content knowledge, evaluation of 
knowledge students bring to the classroom, adaptation for exceptional learners, 
integration of knowledge across disciplines, using knowledge to think and problem solve, 
and effective use of technology.  (See those below in red, bold, underlined.)  The candidate 
proficiencies are presented in Table 3 aligned with our candidate outcomes and 
proficiencies, the state TSPC competencies, and the professional standards from the 
Interstate New Teacher Assessment Support Consortium (INTASC) as well as the National 
Educational Technology Standards for Teachers (NETS•T). 
 
 
 

Table 3 
 

STANDARDS ALIGNMENT: PROGRAM OUTCOMES AND CANDIDATE PROFICIENCIES 
CORRELATED WITH STATE AND PROFESSIONAL STANDARDS 

 
INSTITUTIONAL 

STANDARDS 
 

(OUTCOMES) 

COLLEGE OF EDUCATION 
PROFICIENCIES 

 
The candidate is able to - 

OREGON TSPC 
COMPETENCIES 

 
The candidate is able to - 

 
INTASC 

STANDARDS 

 
Transforming Education Through a Community of Learners 
 

   

Candidates are 
reflective 
practitioners. 
 

• Monitor the engagement of 
students in learning activities, 
and the progress they are 
making, to determine if the 
pace or content of instruction 
needs to be modified to assure 
that all students accomplish 
lesson and unit objectives;   
• Assemble, reflect upon, 
interpret, and communicate 
evidence of one’s own 
effectiveness as a teacher 
including evidence of success in 
fostering student progress in 
learning; and use evidence of 
effectiveness in planning 
further instruction.   

• Monitor the engagement of 
students in learning activities, 
and the progress they are 
making, to determine if the 
pace or content of instruction 
needs to be modified to assure 
that all students accomplish 
lesson and unit objectives;   
• Assemble, reflect upon, 
interpret, and communicate 
evidence of one’s own 
effectiveness as a teacher 
including evidence of success 
in fostering student progress in 
learning; and use evidence of 
effectiveness in planning 
further instruction.   

9.  The teacher 
candidate is a 
reflective 
practitioner who 
continually 
evaluates the effects 
of his/her choices 
and actions on 
others (students, 
parents, and other 
professional in the 
learning 
community) and 
who actively seeks 
out opportunities to 
grow 
professionally. 

Candidates 
contribute to 
the learning 
community. 

• The candidate is aware of, 
and acts in accordance with, 
school policies and practices; 

• The candidate is aware of, 
and acts in accordance with, 
school policies and practices; 

7.  The teacher 
candidate plans 
instruction based 
upon knowledge of 
subject matter, 
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INSTITUTIONAL 
STANDARDS 

 
(OUTCOMES) 

COLLEGE OF EDUCATION 
PROFICIENCIES 

 
The candidate is able to - 

OREGON TSPC 
COMPETENCIES 

 
The candidate is able to - 

 
INTASC 

STANDARDS 

students, the 
community and 
curriculum goals. 

Candidates are 
lifelong 
learners. 

 (Although the College of Education faculty value this 
outcome, we have decided not to assess it; it is not directly 
aligned with any TSPC competency.) 

9.  The teacher 
candidate is a 
reflective 
practitioner who 
continually 
evaluates the effects 
of his/her choices 
and actions on 
others (students, 
parents, and other 
professional in the 
learning 
community) and 
who actively seeks 
out opportunities to 
grow 
professionally. 

Candidates are 
confident, 
energetic and 
healthy. 

• The candidate is dependable, 
conscientious, and punctual: 
• Meet work schedule 
demands; 
• The candidate is aware of the 
importance of professional 
appearance and demeanor; 
• Exhibit energy, drive and 
determination to make one’s 
school and classroom the best 
possible environment for 
teaching and learning; 
• Exhibit energy, drive and 
determination to become a 
professional educator;  

• The candidate is dependable, 
conscientious, and punctual: 
• Meet work schedule 
demands; 
• The candidate is aware of the 
importance of professional 
appearance and demeanor; 
• Exhibit energy, drive and 
determination to make one’s 
school and classroom the best 
possible environment for 
teaching and learning; 
• Exhibit energy, drive and 
determination to become a 
professional educator;  

 

Candidates 
have inquiring 
minds. 

 (Although the College of Education faculty value this outcome, we 
have decided not to assess it; it is not directly aligned with either 
TSPC competencies or INTASC Standards.) 

 

Candidates are 
leaders and 
agents of 
change. 

  
(Although the College of Education faculty value this outcome, we 
have decided not to assess it; it is not directly aligned with either 
TSPC competencies or INTASC Standards.) 

 

 
Cultural Competence 
 

   

Candidates are  
working 
towards 
cultural 
competence. 

• Understand the 
organizational culture and 
expectations that operate 
within a school and that impact 
students and student learning; 
• Affirm the dignity and worth 
of all students and provide 
positive support students need 
to be effective learners; 

• Understand the 
organizational culture and 
expectations that operate 
within a school and that impact 
students and student learning; 
• Affirm the dignity and worth 
of all students and provide 
positive support students need 
to be effective learners; 

10.  The teacher 
candidate fosters 
relationships with 
school colleagues, 
parents, and 
agencies in the 
larger community 
to support students’ 
learning and well-
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INSTITUTIONAL 
STANDARDS 

 
(OUTCOMES) 

COLLEGE OF EDUCATION 
PROFICIENCIES 

 
The candidate is able to - 

OREGON TSPC 
COMPETENCIES 

 
The candidate is able to - 

 
INTASC 

STANDARDS 

• Employ equitable practices 
that are just and that support a 
least restrictive environment for 
all students; 
• Use knowledge of the 
influence of the physical, social, 
and emotional climates of 
students; homes and the 
community to optimize 
motivation, learning, and 
behavior; 

• Employ equitable practices 
that are just and that support a 
least restrictive environment for 
all students; 
• Use knowledge of the 
influence of the physical, social, 
and emotional climates of 
students; homes and the 
community to optimize 
motivation, learning, and 
behavior; 

being. 

Candidates 
believe all 
students can 
learn. 

• Design and adapt unit and 
lesson plans for students with 
diverse needs, and for students 
with varying cultural, social 
and linguistic backgrounds: 
• Perform advisory functions 
for students in formal and 
informal settings; 
• Adapt/modify content 
knowledge for exceptional 
learners, including gifted and 
talented; 

• Design and adapt unit and 
lesson plans for students with 
diverse needs, and for students 
with varying cultural, social 
and linguistic backgrounds: 
• Perform advisory functions 
for students in formal and 
informal settings; 

3.  The teacher 
candidate 
understands how 
students differ in 
their approaches to 
learning and creates 
instructional 
opportunities that 
are adapted to 
diverse learners. 
 

Candidates 
interact 
constructively. 

• Interact constructively with 
colleagues, administrators, 
supervisors, and educational 
assistants and parents; 
• Function as a member of an 
instructional team to achieve 
long-term curriculum goals, 
state content standards and 
district standards;  
• Collaborate with parents, 
colleagues, and members of the 
community to provide internal 
and external assistance to 
students and their families if 
needed to promote student 
learning. 
• Interact thoughtfully and 
courteously with students and 
their parents and resolve 
conflicts in a professional 
manner, respecting the cultural 
context of the community; 

• Interact constructively with 
colleagues, administrators, 
supervisors, and educational 
assistants and parents; 
• Function as a member of an 
instructional team to achieve 
long-term curriculum goals, 
state content standards and 
district standards;  
• Collaborate with parents, 
colleagues, and members of the 
community to provide internal 
and external assistance to 
students and their families if 
needed to promote student 
learning. 
• Interact thoughtfully and 
courteously with students and 
their parents and resolve 
conflicts in a professional 
manner, respecting the cultural 
context of the community; 

6.  The teacher 
candidate uses 
knowledge of 
effective verbal, 
nonverbal, and 
media 
communication 
techniques to foster 
active inquiry, 
collaboration, and 
supportive 
interaction in the 
classroom. 
 

Candidates are 
data-driven 
decision-
makers. 

• Determine the current 
performance level of one’s 
students with respect to the 
learning goals established for a 
unit of instruction; 
• Select or develop non-biased, 
valid and reliable tests, 
performance measures, 
observations, student 
interviews, or other formal or 

• Determine the current 
performance level of one’s 
students with respect to the 
learning goals established for a 
unit of instruction; 
• Select or develop non-biased, 
valid and reliable tests, 
performance measures, 
observations, student 
interviews, or other formal or 

8.  The teacher 
candidate 
understands and 
uses formal and 
informal 
assessment 
strategies to 
evaluate and ensure 
the continuous 
intellectual, social, 
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INSTITUTIONAL 
STANDARDS 

 
(OUTCOMES) 

COLLEGE OF EDUCATION 
PROFICIENCIES 

 
The candidate is able to - 

OREGON TSPC 
COMPETENCIES 

 
The candidate is able to - 

 
INTASC 

STANDARDS 

informal assessment 
procedures to determine the 
progress of all students; 
• Document student progress 
in accomplishing state content 
standards and district 
standards, prepare data 
summaries that show this 
progress to others, and inform 
students, supervisors, and 
parents about progress in 
learning.   
• Refine plans for instruction, 
establish alternative goals or 
environments, or make referrals 
when appropriate; 

informal assessment 
procedures to determine the 
progress of all students; 
• Document student progress 
in accomplishing state content 
standards and district 
standards, prepare data 
summaries that show this 
progress to others, and inform 
students, supervisors, and 
parents about progress in 
learning.   
• Refine plans for instruction, 
establish alternative goals or 
environments, or make referrals 
when appropriate; 

and physical 
development of the 
learner. 
 

 
Student-Centered Classrooms 
 

   

Candidates 
have both 
content 
knowledge 
and 
pedagogical 
content 
knowledge. 

• Implement instructional plans 
that employ knowledge of 
subject matter and basic skills; 
• Understand the subject(s) 
being taught and appreciate 
how knowledge in that subject 
is created, organized, linked to 
other disciplines and applied 
in real-world settings;  
• Select and sequence 
disciplinary content to support 
future learning in and out of 
school; 
• Link content to students’ 
knowledge, experience and 
interests as well as to other 
content disciplines and real-
world phenomena; 
 

• Implement instructional plans 
that employ knowledge of 
subject matter and basic skills; 

1.  The teacher 
candidate 
understands the 
central concepts, 
tools of inquiry, and 
structures of the 
discipline(s) he or 
she teaches and can 
create learning 
experiences that 
make these aspects 
of subject matter 
meaningful for 
students. 
7.  The teacher 
candidate plans 
instruction based 
upon knowledge of 
subject matter, 
students, the 
community and 
curriculum goals. 

Candidates 
promote 
critical 
thinking. 

• Emphasize instructional 
techniques that promote critical 
thinking and problem solving, 
and that encourage divergent as 
well as convergent thinking; 
• Provide opportunities for 
students to use content 
knowledge to think and 
problem solve. 

• Emphasize instructional 
techniques that promote critical 
thinking and problem solving, 
and that encourage divergent as 
well as convergent thinking; 

4.  The teacher 
candidate 
understands and 
uses a variety of 
instructional 
strategies to 
encourage students’ 
development of 
critical thinking, 
problem solving 
and performance 
skills. 
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INSTITUTIONAL 
STANDARDS 

 
(OUTCOMES) 

COLLEGE OF EDUCATION 
PROFICIENCIES 

 
The candidate is able to - 

OREGON TSPC 
COMPETENCIES 

 
The candidate is able to - 

 
INTASC 

STANDARDS 

Candidates 
promote self-
regulated 
learning. 

• Establish, communicate, and 
maintain classroom rules and 
behavioral expectations that 
provide a safe and orderly 
environment for learning, are 
appropriate to the level of 
development of students, and 
are consistent with laws 
governing students’ rights and 
responsibilities; 
• Model and reinforce 
classroom social behavior that 
supports student learning and 
development; 

• Establish, communicate, and 
maintain classroom rules and 
behavioral expectations that 
provide a safe and orderly 
environment for learning, are 
appropriate to the level of 
development of students, and 
are consistent with laws 
governing students’ rights and 
responsibilities; 
• Model and reinforce 
classroom social behavior that 
supports student learning and 
development; 

5.  The teacher 
candidate uses an 
understanding of 
individual and 
group motivation 
and behavior to 
create a learning 
environment that 
encourages positive 
social interaction, 
active engagement 
in learning, and 
self-motivation. 

Candidates are 
effective 
instructors. 

• Select or write learning goals 
for units of instruction that are 
consistent with the school’s 
long-term curriculum goals, 
state content standards and 
district standards, research 
findings on how students learn, 
and the physical and mental 
maturity of one’s students;  
• Establish objectives within 
the unit of instruction that will 
be useful in formulating daily 
lessons and in evaluating the 
progress of students toward the 
attainment of unit goals; 
• Communicate learning 
outcomes to be achieved and 
focus student interest on tasks 
to be accomplished; 
• Determine content, skills and 
processes that will assist 
students in accomplishing 
desired unit outcomes, and 
design learning activities that 
lead to their mastery; 
• Estimate the time required 
within a unit for teacher 
directed instruction, student-
managed learning and practice, 
student evaluation/reporting 
and reteaching/problem 
solving; 
• Use a variety of research-
based educational practices that 
reflect how students learn, are 
sensitive to individual 
differences and diverse 
cultures, and encourage parent 
participation; 
• Choose organizational 
structures appropriate for the 

• Select or write learning goals 
for units of instruction that are 
consistent with the school’s 
long-term curriculum goals, 
state content standards and 
district standards, research 
findings on how students learn, 
and the physical and mental 
maturity of one’s students;  
• Establish objectives within 
the unit of instruction that will 
be useful in formulating daily 
lessons and in evaluating the 
progress of students toward the 
attainment of unit goals; 
• Communicate learning 
outcomes to be achieved and 
focus student interest on tasks 
to be accomplished; 
• Determine content, skills and 
processes that will assist 
students in accomplishing 
desired unit outcomes, and 
design learning activities that 
lead to their mastery; 
• Estimate the time required 
within a unit for teacher 
directed instruction, student-
managed learning and practice, 
student evaluation/reporting 
and reteaching/problem 
solving; 
• Use a variety of research-
based educational practices that 
reflect how students learn, are 
sensitive to individual 
differences and diverse 
cultures, and encourage parent 
participation; 
• Choose organizational 
structures appropriate for the 

2.  The teacher 
candidate 
understands how 
children learn and 
develop, and can 
provide learning 
opportunities that 
support their 
intellectual, social 
and personal 
development. 
5.  The teacher 
candidate uses an 
understanding of 
individual and 
group motivation 
and behavior to 
create a learning 
environment that 
encourages positive 
social interaction, 
active engagement 
in learning, and 
self-motivation. 
7.  The teacher 
candidate plans 
instruction based 
upon knowledge of 
subject matter, 
students, the 
community and 
curriculum goals. 
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INSTITUTIONAL 
STANDARDS 

 
(OUTCOMES) 

COLLEGE OF EDUCATION 
PROFICIENCIES 

 
The candidate is able to - 

OREGON TSPC 
COMPETENCIES 

 
The candidate is able to - 

 
INTASC 

STANDARDS 

developmental level of 
students, including individual 
and group instruction;  
• Monitor student conduct, and 
takes appropriate action when 
misbehavior occurs; 
• Use classroom time 
effectively to provide 
maximum time for learning; 
• Manage instructional 
transitions decisively and 
without loss of instructional 
time; 
• Coordinate the use of 
instructional assistants, parent 
volunteers, student assistants, 
and other support personnel to 
achieve instructional objectives, 
if these resources are available 
in the school setting; 
• Arrange and set up 
instructional materials and 
equipment in advance of class 
to facilitate their effective and 
efficient use during lessons; 
• Evaluate students’ initial 
conceptions and provide 
opportunities to gain a deeper 
and more useful 
understanding; 
• Present content in a variety 
of ways that are clear and 
appropriate for students. 

developmental level of 
students, including individual 
and group instruction;  
• Monitor student conduct, and 
takes appropriate action when 
misbehavior occurs; 
• Use classroom time 
effectively to provide 
maximum time for learning; 
• Manage instructional 
transitions decisively and 
without loss of instructional 
time; 
• Coordinate the use of 
instructional assistants, parent 
volunteers, student assistants, 
and other support personnel to 
achieve instructional objectives, 
if these resources are available 
in the school setting.   
• Arrange and set up 
instructional materials and 
equipment in advance of class 
to facilitate their effective and 
efficient use during lessons; 

 
Technology Tools for Learning 
 

   

Candidates use 
technology to 
enhance 
learning. 
 
 
Candidates are 
technology-
literate. 

• Select and organize 
materials, equipment, and 
technologies needed to teach a 
unit of instruction effectively;  
 
• Demonstrate their ability to 
use available technology to 
promote learning. 
 
• Demonstrate the skills of 
technology literacy as 
described in the 
National Educational 
Technology Standards for 
Teachers (NETS•T). 

• Select and organize materials, 
equipment, and technologies 
needed to teach a unit of 
instruction effectively. 

4.  The teacher 
candidate 
understands and 
uses a variety of 
instructional 
strategies to 
encourage students’ 
development of 
critical thinking, 
problem solving 
and performance 
skills. 

 
 



V.  The Assessment System 
 
A.  Candidate Assessment 
 
The College of Education has designed an assessment system that allows for the collection 
and analysis of pertinent data at key points within each candidate’s program, including 
applicant qualifications, candidate performance, professionalism, and progress toward 
program requirements.   For several years we have been engaged in developing and re-
designing the assessment and evaluation procedures and have implemented a multi-source, 
data-driven, technology-assisted system.  This process is already having a positive impact on 
candidates, faculty, and the program.  As the system continues to undergo refinement and 
redesign, the value of assessment for program improvement will increase.   
 
The graphic below (Figure 4) is intended to describe the pattern of assessment of our 
candidates as they progress through the professional education sequence.  Assessment of 
dispositions begins with the screening and interview process prior to admission, and 
continues through the program, but is a particular focus of the Foundation Courses:  
Learning Communities (LC), School and Society (SS), and Foundations of Educational 
Psychology (EdPsych).  During the Methods Courses a particular focus is assessment of the 
candidates’ knowledge; during student teaching the University Supervisor and Mentor 
Teacher continue to assess candidates’ knowledge and dispositions but also focus 
particularly on their skills – the ability to apply all that they have learned to classroom 
instruction.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

(Graphic design by Alfonso Lopez-Vasquez) 
Figure 4 

 

CANDIDATE ASSESSMENT POINTS 
 

Knowledge 

Admission 

Foundations Courses: 
LC/SS/EdPsych 

Methods Courses and 
Field Experiences 

Student Teaching 

Program Completion 

Dispositions 

Skills 
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Throughout the teacher preparation program there is significant emphasis on the Work 
Sample methodology.  In the development of work samples, candidates thoughtfully prepare 
a unit of study, including rationale, standards and benchmarks, lesson plans, assessments, 
differentiation and modification for students with special needs, and technology 
applications.  Every Special Methods class assists the candidates in the planning and 
preparation of their Work Samples; rather than isolating this process solely in one course, it 
is integrated throughout the program and ultimately through the student teaching period.  
One preliminary Work Sample is prepared during the Methods Block (while candidates are 
taking their Methods courses).  Two Work Samples are actually taught (at two different 
authorizations/grade levels) and evaluated by the University Supervisor during student 
teaching.  Assessment data from these evaluations can be tracked by individual or by 
program and reviewed for trends over a period of time. 
 

Table 4 
 

OVERVIEW OF CANDIDATE ASSESSMENT PLAN 
 

TRANSITION 
POINTS 

  
 KNOWLEDGE AND SKILLS  

 
DISPOSITIONS 

Admissions Transcript Review 
Essays 
Basic Skills Test 

Interview evaluation 
Essays 

Foundations 
Block 

Successful Completion of 
Foundational Coursework 

Candidate Knowledge & Skills Self-
Assessment 

Candidate Dispositions Evaluation by 
Faculty 

Candidate Dispositions Self-
Evaluation  

Methods Block Successful Completion of Methods 
Block 

Formative Evaluation by Mentor 
Teacher 

Completed Modified Work Sample 
Candidate Knowledge and Skills Self-

Assessment 
Self-Reflection of Professional Growth 
Subject Matter PRAXIS Tests 

Candidate Dispositions Evaluation by 
Faculty 

Observation Journal and Reflections 
Formative Evaluation by Mentor 

Teacher 
Candidate Knowledge and Skills Self-

Assessment 

During/End of 
Student 

Teaching 

Completed Work Samples (2) 
MidPlacement and Summary Student 

Teaching Evaluation by Mentor 
Teacher and University Supervisor 

 

MidTerm and Summative Evaluation 
of student teacher by University 
Supervisor and Mentor Teachers 

Program 
Completion 

Final Presentation  
Candidate Knowledge and Skills Self-

Assessment 

Candidate Knowledge and Skills Self-
Assessment 

 
 
 
All assessment instruments have been developed by the faculty, originating first in the 
appropriate committee, then adopted by the entire faculty through a consensus process.  
In order to ensure that the assessments are accurate and consistent, they are reviewed 
periodically by the Curriculum Committee and the aggregate results are reviewed 
annually by the Consortium, our advisory board. 
 
The following table provides an indication of the primary tools used to assess and 
evaluation candidates on the desired outcomes.   A list of these key assessment 
instruments and abbreviations follows: 
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 Work Sample evaluation (WS) 
 Student Teaching MidPlacement and Summary evaluations 
 Faculty evaluation of dispositions (on all candidates following each course) 
 Student Self-Evaluation of Dispositions 
 Student Knowledge and Skills Self-Evaluation (K&S) 
 
While we value all of the outcomes listed in this table, not all of them are assessed. 
 
 

Table 5 
CANDIDATE ASSESSMENT AND EVALUATION 

 
 

CANDIDATE OUTCOMES 
 

 
ASSESSMENTS AND 

EVALUATIONS 

 
Transforming Education through a Community of Learners 
 

 

 
Candidates are reflective practitioners. 

WS Evaluation  
Student Teaching 

Evaluation 
 
Candidates contribute to the learning community. 

Student Teaching 
Evaluation 

 
Cultural Competence 
 

 

 
Candidates are working toward cultural competence. 
 

Dispositions Faculty & 
Self-Evaluation 

WS Evaluations 
 
Candidates believe all students can learn.  

WS Evaluations  
Student Teaching 

Evaluation 
 
Candidates interact constructively. 

ST Evaluations 
Dispositions Faculty & 

Self-Evaluation 
 
Candidates are data-driven decision-makers. 

ST Evaluations 
WS Evaluations 

 
Student-Centered Classrooms 
 

 

Candidates have both content knowledge and pedagogical content 
knowledge. 

PRAXIS exam 
ST Evaluation 
WS Evaluation 
K & S Self-Evaluation 

 
Candidates promote critical thinking. 

 
ST Evaluations 

 
Candidates promote self-regulated learning. 

 
ST Evaluations 

 
Candidates are effective instructors. 

ST Evaluations 
WS Evaluations 
K & S Self-Evaluation 
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Technology Tools for Learning 
 

 

 
Candidates use instructional technology effectively. 

ST Evaluations 
WS Evaluations 
NETS•T Portfolios 

 
Candidates are technology-literate. 

Course projects 
WS Evaluations 
 

 
 
 
Assessing Candidate Progress in the Program: 
 
In the Student Handbooks, the Undergraduate Catalog, and the Graduate Professions 
Catalog, we clarify the expectations and requirements in order for candidates to continue 
in the program.  Academic requirements, for example, include a minimum GPA of 2.75 in 
the undergraduate program or 3.0 in the graduate programs.  Satisfactory progress 
includes completing coursework with a minimum of a ‘C’ in each course, along with 
satisfactory faculty ratings on the dispositions assessment following each course. 
 
If a candidate is having difficulty meeting our standards for knowledge, skills or 
dispositions, the first step is notice from a faculty member on the standardized form.    
When a faculty member or supervisor becomes aware of a problem or issue related to 
dispositions, a meeting is arranged with the candidate, faculty member(s) and an 
administrator.  At that time, the candidate and the faculty member share their assessments 
of the candidate’s dispositions and use the instrument as a focus for the discussion.  At the 
meeting, a plan for remediation is developed, along with a timeline.  The candidate is 
carefully monitored and a follow-up meeting is called to assess progress.  (The complete 
procedure for dealing with issues of dispositions may be found in Appendix A.) 
 
On rare occasions, the candidate may be counseled out of the program if sufficient 
progress has not been made.  If a candidate’s position within a program is terminated, the 
appeals process is outlined in the catalog.  This occurrence is rare, but when it occurs, the 
candidate is often advised to complete an alternative graduate program (Masters of Arts in 
Education – Curriculum Studies) which does not result in a teaching license.. 
 
Almost all students are successful, indicating that our admissions process does effectively  
identify those with sufficient subject area knowledge and ability to ultimately meet the 
state’s and the university’s high standards. 
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Assessment of Student Teaching: 
 
Evaluation is a continual process, not only through daily comments and observations by 
the mentor teacher, but through regular discussions and reference to the student teacher's 
progress toward the requirements of the TSPC and Pacific University College of Education 
Summary Reports.   Student teachers assess their own performance and discuss evaluations 
with their mentors. 
 
Assisting the liaison between the school and Pacific is the University Supervisor, a faculty 
member who visits approximately every two weeks during the semester.  Student teachers 
also meet with university faculty at regularly scheduled seminars.   
 
At the conclusion of each semester, student teachers receive a grade of Pass (equivalent of a 
C or above) or No Pass (failure to meet established standards for the field experience).  The 
grade, given by the University Supervisor, incorporates feedback and recommendations 
from mentor teachers.  At the end of each semester, the College of Education will assess 
individual progress toward meeting the academic, practicum, and professional program 
requirements.  Student teachers must meet all requirements in order to continue in the 
program. 
 
Appendix B contains a complete description of the College of Education’s expectations for: 
progress and completion of the program; professional and academic standards; grounds 
for dismissal; appeals procedures; attendance and grading policies; and state standards for 
ethical and competent educators. 
  
 
 
Summary of Requirements for Continuation and Completion in the Program: 

Continuation in the Program 
1. Students must maintain good academic standing.  
2. Students must maintain a 3.00 minimum GPA in all professional education and 

special education coursework with no grade lower than a “C”; a ”C-“ is not 
acceptable.  

3. Students must obtain a finger-print background check (to work as a student 
teacher/intern in public schools). 

Requirements for Program Completion  
1. Students must complete all coursework with satisfactory grades. 
2. Students must complete field experience, required practica, and full-time student 

teaching with a grade of Pass. 
3. Students must complete requirements for two work samples. Requirements include 

preparation, assessment, teaching, and a satisfactory evaluation. 
4. Students must pass all applicable tests required for licensure. 

 
B.  Program Assessment 
 
 The procedures used for ongoing program assessment are described in 
Precondition 5.
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Appendix A:  Procedure for dealing with Dispositions Issues 
 
When a faculty member or supervisor becomes aware of a problem or issue related to the 
Dispositions, the following procedures apply. 
 

1.  Faculty member notifies the student (candidate) of a concern and sets up a meeting 
to review the dispositions.  The student will be asked to complete a self-
assessment of the dispositions to bring to the meeting. 

 
2.  The faculty member will have the following materials: the Dispositions evaluation 

form, and documented evidence of concerns. 
 At that meeting the following will occur: 

a.  The student & faculty member will review the Student Self-assessment of the 
Dispositions  

b.  Student is apprised of the specific deficiency relative to the competencies 
required of the Disposition document. 

c.  A plan is devised for student to correct the deficiencies. 
d.  A timeline for correction is determined. The results of the meeting – 

deficiencies, plan, and timeline – shall be summarized in writing and copies 
provided for the student, the strand coordinator (program coordinator), the 
Dean & Assistant Dean and the file. 

 
3.  At the end of the determined timeline, the faculty member, strand coordinator, and 

student will meet to assess the progress.  If sufficient progress has been made, it 
will be noted in writing and the student will continue on with coursework and 
program.  Copies summarizing this meeting will be given to the student, 
Director/Assistant Dean, Dean and placed in the student file. 
a. If the faculty member & strand coordinator feel that insufficient progress has 

been made, the Dean will hold a meeting with the teacher candidate and the 
faculty & strand coordinator.  

b. Faculty members should bring documentation of issues, observation reports, & 
updated observations. 

c. At that meeting all parties affirm that the student will not continue on to the 
next phase of the program.   

d. The candidate will be subsequently notified in writing that s/he will not be 
able to continue in the licensure program. Copies will go to the Dean of the 
College of Education, Dean of Students, the faculty member, strand 
coordinator and file. 
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Appendix B: 

PROFESSIONAL AND ACADEMIC STANDARDS IN THE College  
OF EDUCATION  (CATALOG INFORMATION) 

 
Good standing in the College of Education is defined as  

• continued enrollment  
• satisfactory academic progress  
• satisfactory performance in practica, student teaching/internships 
• satisfactory teaching competencies  
• behavior that leads to professional competence and positive interpersonal and professional relations  
• appropriate professional/ethical conduct and attitudes.  
 

Students are evaluated regularly in all these areas. These program-specific policies supersede University 
guidelines. 
Students are expected to demonstrate behavior consistent with the Pacific University Code of Academic and 
Professional Conduct, the most current ethical code established by the Teacher Standards and Practices 
Commission, and the most current state and federal laws governing the conduct of Educators. The College of 
Education reserves the right to define professional competence and behavior, to establish standards of 
excellence, and to evaluate students in regard to them. 
Agreement to abide by the policies and procedures of the University and the program is implicitly 
confirmed when students register each term. Students are expected to adhere to the various administrative 
and academic deadlines listed in the academic calendar and in course syllabi. Failure to do so may 
jeopardize their standing in the College of Education and may constitute grounds for probation or dismissal 
from the program. Students must maintain good standing in the program in order to be eligible for federally-
funded financial aid or University /College of Education scholarships. 

Academic Performance Review 
Faculty instructors will evaluate academic performance, practicum skills, and professional behaviors 
demonstrated in university classes, practica and student teaching or school counseling internship settings. 
Evaluations will adhere to standards set forth in the Pacific University Graduate Professions Catalog and the 
Oregon Administrative Rules pertaining to teaching and teacher licensure or school counseling and school 
counseling licensure. A student who is not performing adequately will receive notification through verbal 
feedback, individual advisement, and/or written notification. 
The overall academic progress of each student is reviewed at the end of each grading period by the associate 
or assistant dean. Semester grades of less than “C”, that is “C-“, “D”, “F”, and “NP”, are substandard and 
may not be used to fulfill the requirements for a master’s degree or to fulfill requirements for a teaching or 
school counseling license. Students may not register for student teaching or a school counseling internship 
with a recorded substandard grade or with a cumulative GPA of less than 3.0. Additionally, students must 
maintain a cumulative GPA of 3.0 in each semester enrolled in order to continue in the program. 
To continue in the program, any substandard grade must be rectified, either by taking the course again or 
through an independent contract with the course instructor. It is the responsibility of the student to initiate 
with the course instructor, and agree in writing to, a means of rectifying the substandard grade. 

Violations of the Code of Academic and Professional Conduct 
The College of Education assigns great importance to self-discipline, the ability to work with others, and the 
ability to conduct oneself in a professional manner. Violations of the Code of Academic and Professional 
Conduct can result in the dismissal of the student without previous warning at any time in his or her 
academic career. If such a violation occurs while a student is student teaching or in a school counseling 
internship, the student may be removed from student teaching or the school counseling internship pending 
an investigation.  
Any faculty member, instructor or individual with direct knowledge of a student’s violation of the Code of  
Academic and Professional Conduct may notify the Dean of the violation. The notice must be in writing and 
signed. The Dean will convene a committee composed of a faculty member from the College of Education, a 
faculty member from another Pacific University professional program, and a student representative to 
review allegations and recommend a resolution to the Dean of the College of Education who will make the 



Pacific University College of Education    39 

final determination. As per University policy, that decision can be appealed to the University Standards and 
Appeals Board. 

Dismissal 
The Dean of the College of Education will consider on an individual basis a recommendation for dismissal if 
a student fails to sustain satisfactory progress toward completion of the degree or licensure program because 
two or more substandard grades exist on the student’s transcript at any time, or if any of the following occur: 
• Indications of poor academic performance; 
• Insufficient progress in the development of teaching competencies or school  counseling competencies; 
• Failure to comply with College of Education rules or procedures; 
• Unprofessional conduct, unethical conduct, or illegal conduct; and  
• Evidence of behavior that may hinder professional competence and interpersonal or professional 

relations. 
Ordinarily, a student will have received warnings that his or her work is less than satisfactory before 
dismissal. However, a student may, for adequate cause, be dismissed without previous warning.  
Per university policy, a student can appeal the decision. 
Student teaching and the school counseling internship are considered a part of the academic program. 
Specific procedures apply when students are unable to meet the demands of the placement. Those 
procedures are described in each of the program handbooks. 

Appeals Procedure 
A student may appeal a decision of the College of Education related to academic standing by submitting a 
letter to the Dean within ten business days of the decision. The appeal will be heard before a committee of 
five members appointed by the Dean. The committee will consist of a member of the Education Consortium, 
a faculty member from the Faculty of the Professional Schools, a faculty member from the College of 
Education outside of the student’s own program, a faculty member selected by the student, and another 
student. Any appeal of this committee’s decision must be referred to the University Standards and  
Appeals Board. 

GUIDELINES FOR PROFESSIONAL BEHAVIOR 
The goal of the College of Education is to provide an educational experience through which students may 
develop as confident, competent, and ethical educators as established by the Program’s expectations and the 
standards established by the State of Oregon. To assist students in meeting the requirements of membership 
in the teaching and school counseling profession students in the College of Education are expected to learn 
and practice appropriate professional and ethical behaviors 
The following behaviors, along with those stated in the Standards for Competent and Ethical Performance of 
Educators (ORS 342.175 to 342.190), are expected while enrolled in the program and while representing the 
University. The inability to meet these standards will lead to disciplinary action and can result in dismissal 
from the school. Conduct inconsistent with these standards, such as plagiarism, cheating, lying and/or 
fraud, is considered unprofessional and will not be tolerated. 
Attitude: Students are expected to possess personal qualities of integrity, honesty, dedication, responsibility, 
and strong ethical values; recognize the worth and dignity of all persons; and demonstrate sensitivity to 
others and a positive outlook. Students are expected to work cooperatively with others; participate and share 
information; treat faculty and staff, peers, students and mentors with respect; display a willingness to learn 
and accept constructive criticism; be punctual; and demonstrate behavior that contributes to a positive 
learning environment. 
Attendance: Students are expected to attend all classes unless excused by the instructor. Grades can be 
lowered by unexcused absences and/or lateness. 
Ability to work with others: Cooperation and collegiality are required to be an effective professional educator. 
Students are therefore expected to cooperate, participate, share information, and show respect for others 
while enrolled in the program. 
Ability to work independently: Initiative, perseverance, and self-discipline provide the foundation for 
professional excellence. Students are expected to initiate and pursue study independently and to accept 
responsibility for their own learning. 
Appearance: Students are expected to observe professional guidelines for appropriate dress and hygiene. 
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Research: Students are required to abide by the ethical principles of research with human participants as 
defined by the American Psychological Association. 
Citizenship: Students are expected to display those attributes expected of a member of a learned profession; 
promote democratic citizenship, demonstrate social awareness and a sense of social responsibility; and 
exemplify good citizenship in all social and community interactions. 
University rules and policies: Students are expected to follow all guidelines set forth by Pacific University 
including those concerning smoking, parking, and alcohol use on campus. 

STANDARDS FOR COMPETENT AND ETHICAL PERFORMANCE OF OREGON 
EDUCATORS 
Standards for competent and ethical behavior have been established by the Teacher Standards and Practices 
Commission. The following legislative guidelines apply to teacher education students while at Pacific 
University: 
The Competent Educator 
584-20-010 The teacher or administrator demonstrates a commitment to: 
1. Recognize the worth and dignity of all persons; 
2. Encourage scholarship; 
3. Promote democratic citizenship; 
4. Raise educational standards; and 
5. Use professional judgment.  Statute Authority: ORS Ch. 342.175 to 342.190 
The Ethical Educator 
584-20-035 The ethical educator is a person who accepts the requirements of membership in the teaching 

profession and acts at all times in ethical ways. In so doing the ethical educator considers the needs of the 
students, the district, and the profession. 

1. The ethical educator, in fulfilling obligations to the student, will: 
 a. Keep the confidence entrusted in the profession as it relates to confidential information concerning a 

student and family; 
 b. Refrain from exploiting professional relationships with any student for personal gain, or in support of 

persons or issues; and 
 c. Maintain an appropriate professional student-teacher relationship by: 

 1) Not demonstrating or expressing professionally inappropriate interest in a student’s personal life; 
 2) Not accepting or giving or exchanging romantic or overly personal gifts or notes with a student; 
 3) Reporting to the educator’s supervisor if the educator has reason to believe a student is or may be  
 becoming romantically attached to the educator. 

2. The ethical educator, in fulfilling obligations to the district, will: 
 a.  Apply for, accept, offer, or assign a position of responsibility only on the basis of professional 

qualifications, and will adhere to the conditions of a contract or the terms of the appointment; 
 b. Conduct professional business, including grievances, through established lawful and reasonable 

procedures; 
 c. Strive for continued improvement and professional growth; 
 d. Accept no gratuities or gifts of significance that could influence judgment in the exercise of professional 

duties; and 
 e. Not use the district’s or school’s name, property, or resources for noneducational benefit without 

approval of the educator’s supervisor or the appointing authority. 
3. The ethical educator, in fulfilling obligations to the profession, will: 
 a. Maintain the dignity of the profession by respecting and obeying the law, exemplifying personal 

integrity and honesty; 
 b. Extend equal treatment to all members of the profession in the exercise of their professional rights  

 and responsibilities; and 
 c. Respond to requests for evaluation of colleagues and keep such information confidential as 

appropriate.  Statute Authority: ORS Ch. 342.175 to 342.190 


