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Mission of the College of Education 

 
 
The Pacific University College of Education embraces the mission and values of Pacific University 
along with its commitment to the liberal arts and sciences as we seek to prepare aspiring and practicing 
educators to promote and nurture learners’ intellectual, ethical, social, and emotional growth within a 
learning community that is committed to equity and diversity.  In our shared vision, the College of 
Education exemplifies the values of the University, emphasizing academic rigor, integrity, individual 
growth, deep understanding, close community and ethical responsibility. 
 
Since there are several programs in the COE there are various program goals and objectives. Uniting 
all our programs is the intersection of the COE vision statement (Transforming education through 
communities of learners) and three focus themes that capture our COE conceptual framework: (1) 
Promoting cultural competence; (2) Creating student-centered classrooms; and (3) Enhancing learning 
through technology.  As shown below, these themes summarize our conceptual framework, thus letting 
all our constituents know what we value.   
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WELCOME 
 
Welcome to supervision of College of Education Initial Teaching License candidates.  University 
supervisors play an integral role in the development of successful teacher candidates, and we sincerely 
value the contributions you make to our program.  This handbook provides a statement of the policies 
and standards that serve as the framework for the operation of our programs.   University supervisors 
work with students in our MAT Fifth-Year program, our MAT/Flex program, and our Undergraduate 
program, which have somewhat different student teaching schedules (see Calendar on page 7).   
 
MAT Fifth-Year Program:  MAT 5 students are part of a full-time one-year cohort program that begins 
and ends in June, and fulfills requirements for a Master of Arts in Teaching and an Initial Teaching 
License.   Students begin the program with intensive coursework summer semester.  Fall semester 
students spend Tuesdays in one of their two placements and Thursdays in the other, and are in classes Monday, 
Wednesday, and Friday.  Spring semester they student teach full time and take one seminar course at the 
university.   
 
MAT/Flex Program:  The Flex program is designed to accommodate both part-time and full-time 
students.  Courses meet in the late afternoon, early evening, and on weekends.   Students have up to six 
years to complete the program, and upon completion qualify for a Master of Arts in Teaching degree 
and an Initial Teaching License.  The semester prior to student teaching Flex students spend a 
minimum of 28 hours observing in a classroom that will become one of their student teaching 
placements.  The following semester they student teach full time and take one seminar course at the 
university. 
 
Undergraduate Program:  The Undergraduate Program allows students to complete a bachelor’s degree 
while simultaneously fulfilling requirements for an Initial Teaching License.  The semester prior to 
student teaching Undergraduate students spend a minimum of 28 hours observing in a classroom that 
will become one of their student teaching placements.  The following semester they student teach full 
time and take one seminar course at the university. 
 
All programs prepare students with authorizations to teach at any of four levels:  Early childhood 
education (age 3 to grade 4), elementary education (grades 3-8), middle school education (grades 5-9), 
and high school education (grades 7-12).   Students are encouraged to seek two authorizations, 
although some students elect to earn only one level.  The required student teaching lasts a total of 18 
weeks.  Students will spend 9 weeks at each placement.   Students must spend at least three of these 
weeks at each placement with full responsibility for teaching the class (up to three preps in high 
school).  Students usually ease into these responsibilities during the first three weeks, have full 
responsibility for three weeks, and ease out during the last three weeks. All students must teach a total 
of two work samples, one at each authorization level.   Those opting for only one authorization spend 
18 weeks in one classroom, and complete both work samples there.  
 
If you have questions or concerns please contact the Assistant Dean at 503-352-2783.  We look 
forward to working with you.  
 
Strand coordinators for MAT Fifth-Year program: 

Mark Bailey – ECE/Elem/MS 503-352-2773 – baileym@pacificu.edu  
Ann Matschiner – MS/HS  503-352-3082 – matschal@pacificu.edu  
Elaine Coughlin – MS/HS  503-352-3073 – coug7304@pacificu.edu  

 
Flex Program Coordinator:  Debbie Wintermute, 503-352-2783; wintermute@pacificu.edu  
 
Undergraduate Program Coordinator:  Mike Charles, 503-352-3167; charlesm@pacificu.edu 
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Guidelines for University Supervisors 

 
Student teaching is an exciting and challenging time, and your support and feedback are key to its 
success.    Below is an outline of your responsibilities throughout the academic year. 
 
Semester Prior to Student Teaching 
MAT 5th Year Students:   
During fall semester MAT Fifth-Year students spend Tuesdays and Thursdays in the appropriate 
placements for their authorization levels.  They will continue with these same placements and mentor 
teachers for full-time student teaching spring semester.   
 
MAT Flex and Undergraduate Students:  The semester prior to full-time student teaching our MAT 
Flex and Undergraduate students spend a minimum of 28 hours observing in a classroom that will be 
one of their full-time student teaching placements. 

You will have limited responsibilities this semester.  You will be asked to attend a supervisor 
orientation session.  Near the end of the semester the supervisor should schedule a visit with the 
student teacher and with each mentor teacher.  At this meeting you will go over the handbook together, 
discuss expectations, and exchange email addresses and phone numbers.  All forms used throughout 
the student teaching experience are included in this handbook and available on line at the College of 
Education website (http://www.pacificu.edu/coe/supervisors/index.cfm).  If you have any concerns 
about either placement or about student teacher performance, please get in touch with the Assistant 
Dean.  You may be asked to complete a Candidate Dispositions Assessment (page 44) in consultation 
with the Assistant Dean to document your concerns. 
 
Full-Time Student Teaching Semester 
Student teachers in all programs are expected to student teach for 18 weeks, spending 9 weeks in each 
of their placements.  (See Calendar on page 7 for program-specific dates.)  During this semester the 
Assistant Dean will schedule two meetings with supervisors.   Supervisors are expected to visit their 
student teacher a minimum of 7 times over the course of the semester (typically 4 visits during the first 
placement and 3 visits during the second placement). Visits should take place approximately every two 
weeks.  Each visit should provide you with information regarding the progress of the student, and 
should include a conference with the student teacher and mentor teacher.  A Supervisor Report Form 
should be completed for each visit, and immediately following each visit copies should be given to the 
student teacher, mentor teacher, building administrator, and sent to the College of Education.  It is 
vitally important to keep your student informed of their progress.  Your observations, suggestions, 
expectations, support and praise are an essential part of the student teaching process. 
 
Midplacement Student Teaching Progress Report:  Before the midpoint of each placement the 
university supervisor should provide copies and an explanation of the Midplacement Student Teaching 
Progress Report to the student teacher and mentor teacher.  Prior to the next observation the university 
supervisor, student teacher, and mentor teacher all complete the form.  At the next observation the 
post-conference should include a discussion with the student teacher and mentor teacher of the 
completed forms.  This evaluation will identify areas of strength, areas for growth, and goals for the 
remainder of student teaching, and will be the basis for a common understanding of the student’s 
progress.  Copies of all signed Midplacement Progress Reports should be sent to the College of 
Education by the university supervisor.  If a student teacher receives any score below 3 from either the 
supervisor or the mentor teacher, please get in touch with the Assistant Dean.  We will discuss the 
areas of concern and determine what steps must be taken by the student teacher in order to meet 
university requirements.   
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Work Sample:  Student teachers are required to write and implement two work samples, teaching a 
minimum of eight lessons in each.  A work sample must be taught at each authorization level.  The 
university supervisor is responsible for scoring the work samples.  Specific criteria are described in the 
Work Sample Scoring Guide on page 38.  The university supervisor fills out a Work Sample 
Evaluation for each work sample and turns them in to the Assistant Dean.  The first work sample 
should be completed soon after it is taught and usually before beginning the second placement.  The 
second work sample should be completed by the end of the second placement. 
 
The work sample must be organized following the order established in the work sample guidelines and 
scoring guide, and should demonstrate proficiency in each work sample element.  It must be presented 
professionally, including proper spelling, grammar, sentence construction, etc.   
 
Student Teacher Summary Evaluation:  At the visit prior to the final observation the university 
supervisor distributes and explains the Student Teacher Summary Evaluation form to the student 
teacher and mentor teacher.  The university supervisor and mentor teacher complete the Summary 
Evaluation prior to the last observation.  At the last observation of each placement a conference with 
the student teacher, mentor teacher, and university supervisor includes a discussion of the completed 
Summary Evaluation, which evaluates the student teacher’s performance on the TSPC and Pacific 
University teaching competencies.   Student teachers must receive a minimum score of 3 in all 
competencies in order to pass student teaching.  The university supervisor then distributes copies of the 
completed Summary Evaluation to the mentor teacher and student teacher, and submits the original to 
the Assistant Dean of the College of Education. 
 
Grading:  At the conclusion of the semester, student teachers receive a grade of Pass (equivalent of a C 
or above) or No Pass (failure to meet established standards for the field experience).  The grade, given 
by the Assistant Dean, incorporates feedback and recommendations from university supervisors and 
mentor teachers.   
 
Documents To Be Submitted by the University Supervisor:  The following documents must be 
submitted by the university supervisor and are required for completion of student teaching: 
• Seven Supervisor Reports, signed by university supervisor 
• Two Midplacement Student Teaching Progress Reports, one from each placement, signed by 

university supervisor 
•  Two Midplacement Student Teaching Progress Reports, one from each placement, signed by mentor 

teacher 
• Two Midplacement Student Teaching Progress Reports, one from each placement, signed by student 

teacher 
• Two Student Teacher Summary Evaluations, one from each placement, signed by university 

supervisor and mentor teacher 
• Two Work Sample Evaluation forms, signed by university supervisor 

 
All forms must be submitted to the Assistant Dean by the end of student teaching in order for grades to 
be posted in a timely manner, and for students to be eligible for licensure. 
 
Writing a Letter of Recommendation for the Student Teacher:  University supervisors are asked to write 
a letter of recommendation for their student teachers.  On page 19 is a list of possible topics you might 
include. 
 
Travel Reimbursement:  Included in this handbook is a Travel Reimbursement Request (page 45).  
Please complete this form as necessary and turn it in to the College of Education on a monthly basis. 



8 

 
 
 

CALENDAR SPRING 2008 
 

 
MAT Fifth-Year Students: 
 
1/28/08 Full-time student teaching - first placement begins 
 
4/4/07  Full-time student teaching – first placement ends 
 
4/7/08  Full-time student teaching – second placement begins 
 
June  Students remain at placements until last day for teachers 
 
Flex/UG Students: 
 
1/7/08  Full-time student teaching – first placement begins 
 
3/7/08  Full-time student teaching – first placement ends 
 
3/10/08 Full-time student teaching – second placement begins 
 
5/16/08 Full-time student teaching ends 
 
 

▲▲▲ 
 
 
3/22-3/30 Spring Break 
 
4/1-4/2  Oregon Professional Educator Fair 
 
5/17/08 Commencement 
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Required Coursework for Initial Teaching License 
 
 
The Foundations Block – All Authorizations                 Credits                       
 Learning Communities I:  Personal Awareness     2 
 School and Society        2 
 Advanced Human Development and Psychology (ECE/Elem)    4 
    OR 
 Advanced Human Development and Psychology (MS/HS)    4 
 Teachers as Consumers of Research      2 
 
The Methods Block - Early Childhood Education Authorization  
 Learning Communities II:  About Diversity     2 
 Integrated Methods I:  General Methods, Assessment, and Classroom 

Management        3 
 Integrated Methods II:  Reading and Language Arts in ECE   4 
 Integrated Methods III:  Teaching Math, Science & Health in Elem Ed  2 
 Integrated Methods IV:  Expressive Arts in ECE     2 
 Technology across the Curriculum      2 
 Practicum         2 
 
The Methods Block - Elementary School Authorization  
 Learning Communities II:  About Diversity     2 
 Integrated Methods I:  General Methods, Assessment, and Classroom 

Management        3 
 Integrated Methods II:  Reading and Language Arts in Elem Ed   4 
 Integrated Methods III: Teaching Math, Science & Health in Elem Ed  4 

Integrated Methods IV:  Thematic Teaching through SS and the Arts  2 
Technology across the Curriculum      2 

 Practicum         2 
 
The Methods Block - Middle School and High School Authorizations  
 Learning Communities II:  About Diversity     2 
 Teaching, Assessment, and Classroom Management MS/HS   4 
 Reading and Writing across the Curriculum     2 
 

Special Methods (in appropriate content area)     3 
 

Educ 502    Teaching Art MS/HS 
Educ 503    Teaching Music MS/HS  
Educ 536    Teaching Health MS/HS  
Educ 538    Teaching Science MS/HS  
Educ 539    Teaching PE MS/HS  
Educ 546    Teaching Business HS 
Educ 547    Teach Foreign Lang MS/HS  

Educ 549    Teaching Mathematics MS/HS 
Educ 551    Teaching Social Studies MS/HS  
Educ 552    Teaching Language MS/HS  
Educ 553    Teaching Drama MS/HS  

 
 

      Technology across the Curriculum                   2 
      Practicum                   2 
      Curriculum Design:  Middle and High School          2   
 
The Applications Block – All Authorizations 
      Learning Communities III:  Reflection and Practice        2 
     Student Teaching          15 



STUDENT TEACHING 
 
The process of accepting responsibilities during the student teaching experience should be a 
gradual one, varying with each individual while still allowing the student teacher to assume 
increased classroom duties and instruction each week.  The six stages, discussed in more detail 
later in the handbook, include: orientation, observation, planning for teaching, participation as a 
team member, assuming teaching responsibilities, and teaching without full-time supervision. 
 
Throughout the experience, student teachers should schedule regular conference times with their 
mentor teachers to share observations, raise and answer questions, and plan.  Student teachers 
should plan carefully with their mentors, submitting unit or lesson plans in advance to facilitate 
review and discussion.   In addition, each student teacher will visit other classrooms, schools, and 
districts in order to observe and teach in settings that represent a broad range of teaching styles, 
methods of classroom organization, and students from varying socio-economic levels. 
 
Evaluation is a continual process, not only through daily comments and observations by the 
mentor teacher, but through regular discussions and reference to the student teacher's progress 
toward the requirements of the TSPC and Pacific University College of Education Summary 
Reports.   Student teachers assess their own performance and discuss evaluations with their 
mentors and university supervisors. 
 
Assisting as liaison between the school and Pacific is the university supervisor, who visits 
approximately every two weeks.  Student teachers also meet with university faculty at regularly 
scheduled seminars.   
 
At the conclusion of the semester, student teachers receive a grade of Pass (equivalent of a C or 
above) or No Pass (failure to meet established standards for the field experience).  The grade, 
given by the Assistant Dean, incorporates feedback and recommendations from university 
supervisors and mentor teachers.  At the end of each semester, the College of Education will 
assess individual progress toward meeting the academic, practicum, and professional program 
requirements.  Student teachers must meet all requirements in order to continue in the program. 
 
Student Teacher Role 
 
During the year, the student teacher moves from an observing and assisting role to a teaching role, 
practicing and demonstrating competencies under the guidance of a qualified mentor teacher.  The 
student teacher's primary responsibilities are to: 

• develop competence in six key areas:  planning for instruction, classroom 
management, implementing plans for instruction, evaluation of student achievement, 
professionalism, and endorsement area knowledge; 

• maintain high standards of professional and personal ethics in working with staff and 
students, maintaining confidentiality at all times; 

• attend all classes and meetings regularly and punctually; 
• develop, with the mentor teacher, a schedule for assuming classroom responsibilities; 
• encourage evaluation of lesson plans and teaching performance by the mentor teacher 

and through self-assessment; 
• learn and adhere to school, district, and state rules and policies pertaining to the school 

program; 
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• participate in the total school program (extracurricular activities, in-service programs, 
and other staff development activities); 

• read and progress toward requirements of the TSPC and  Pacific University College of 
Education Summary Evaluation; 

• invite the appropriate placement administrator to observe 2-3 times so that person can 
write a letter of recommendation. 

 
Mentor Teacher Role 
 
The mentor teacher serves as the primary guide, support and model for the student teacher, while 
sharing classroom responsibilities and expertise.  Through regular planning and feedback, the 
mentor teacher will suggest, demonstrate, analyze, evaluate, and reinforce learning experiences. 
 
Perhaps the most difficult and challenging responsibility of a mentor teacher is allowing the 
student teacher to develop a personal teaching style, which may differ from that of the mentor 
teacher's.  The mentor teacher will need to encourage the student teacher to be innovative and 
creative in the classroom.  The University expects the student teacher to work within the general 
curriculum that has been established in a school and to follow all school rules and procedures.  
At the same time, the student teacher should be given opportunities to try alternative 
instructional approaches and develop curriculum material in areas that have been approved by 
the mentor teacher. 
 
Among other responsibilities, mentor teachers will: 

• provide the student teacher with a faculty handbook or source of information 
pertaining to building and district policies, procedures, and routines; 

• introduce the student teacher as a colleague to students and staff; 
• create an atmosphere of acceptance for the student teacher with the students, staff, 

and community; 
• guide the student teacher in setting goals and objectives through planning, writing and 

revising lesson plans, using a variety of teaching strategies, measuring and evaluating 
student growth, and designing feedback techniques; 

• inform the student teacher concerning background information of students and 
introduce available resource persons and materials; 

• guide the student teacher in advancing from an assisting role to a primary teaching 
role while the mentor teacher moves to a supporting role; 

• require the student teacher's self-evaluation through suggestions, constructive 
criticism, and encouragement; 

• provide written comments on lesson plans following observations of the student 
teacher's teaching; 

• provide opportunities for the student teacher to observe other teachers and programs; 
• consult  regularly with the university supervisor about the student teacher's progress; 
• assist the student teacher in the development and implementation of two work 

samples; 
• assist the student teacher in developing an individual teaching style; 
• complete Pacific University student teaching evaluation forms; the university 

supervisor will supply the forms to the mentor teacher; 
• recommend a Pass/No Pass grade based on student teacher's proficiency and 

completion of program requirements; 
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• write a letter of recommendation for the student teacher. 
 
Criteria for Selection of Mentor Teachers 
 
Mentor teachers are responsible for a major part of the learning-to-teach process.  Criteria and 
selection procedures reflect the importance of this person's role in educating teachers.  School 
districts and university faculty collaborate in selection of mentor teachers.  The following 
selection criteria have been reviewed and approved by the University's Education Consortium.  
The mentor teacher requirements include: 

• preparation in supervising, evaluating, and/or instructing student teachers; 
• minimum of two years of successful classroom teaching, preferably in the district 

(and immediately prior to supervision of an student teacher), and at least one year in 
that particular school; 

• a current Oregon teaching license with appropriate endorsements for current  
assignments; 

• demonstrated competence as a teacher; 
• a positive professional attitude and enthusiasm for teaching; 
• understanding of effective teaching strategies; 
• ability to relate to and communicate with other teachers, administrators, staff, 

children, and parents; 
• skills in evaluating the performance of student teachers and a willingness to 

constructively share the evaluation with the student teacher and university supervisor; 
• ability to work cooperatively with the student teacher and university supervisor; 
• willingness to participate in two orientation seminars to the program and student 

teacher supervision. 
 
The Building Administrator 

 
In assuming responsibility for student teachers within the building, the building administrator: 

• assists in selecting mentor teachers; 
• orients student teacher to the school's philosophy, policies, regulations, and the 

physical plant; 
• helps student teacher become acquainted with the school staff; 
• confers with the mentor teacher about the student teacher's progress; 
• suggests teachers or schools as possible observation sites; 
• communicates with the university supervisor; 
• writes a letter of recommendation for the student teacher. 

 
The University Supervisor 
 
The university supervisor serves as the liaison between the public schools and the University.  
The university supervisor will: 

• inform the district personnel about program expectations and requirements; 
• meet with the mentor teacher and student teacher to plan, implement, and evaluate the 

experience; 
• visit and observe student teacher's performance approximately every two weeks during 

full-time student teaching; 
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• confer with the student teacher and mentor teacher after observations, and supply 
copies of written reports for the student teacher, mentor teacher, building 
administrator, and the College of Education; 

• schedule conferences with the student teacher and mentor teacher to evaluate the 
experience at the middle and end of student teaching; 

• consult with the student teacher to discuss the student teacher's progress with the work 
samples; 

• assess the two work samples required of each student teacher; 
• monitor the student teacher’s progress toward requirements listed on the TSPC and the 

Pacific University College of Education student teacher evaluations; 
• complete the student teacher evaluation forms; 
• write a letter of recommendation for the student teacher.  
 

Stages of Responsibility –Practicum 
 
During the semester prior to student teaching, students are in classrooms with their mentor 
teachers for a period of time ranging from 28 hours to two days a week.  This practicum begins 
the journey to becoming a teacher, and progresses through the following stages:  orientation, 
observation, and participation as a team member.  Each stage is described below.  This learning 
process is guided by the expertise and modeling of the mentor teacher, other building personnel, 
and the university supervisor.  At the conclusion of the practicum the mentor teacher completes 
the Practicum/Field Experience Candidate Evaluation by Mentor Teacher (page 32) and submits it 
to the College of Education. 
 
Stage 1: Orientation 
Observing a master teacher establish classroom procedures, assess student needs, and introduce 
students to the school and classroom is important for all student teachers.  Becoming acquainted 
with staff members, students, and the school building is the initial step in student teaching. 
Student teachers should familiarize themselves with the instructional and the non-instructional 
duties that teachers perform each day.  
 
Stage 2:  Observation  
During the first weeks of school, the student teacher observes the teacher in the classroom, 
focusing on how expectations are clarified to students, interpersonal style with students, methods 
of instruction, time management, etc.  During this period, the student teacher may also benefit 
from observing other teachers.  
 
Stage 3:  Participation as a Team Member 
The student teacher now begins to assume minor roles in the classroom by helping with class 
routines, monitoring students, and working with individuals and small groups.  Some of these 
tasks may also be performed during Stage 2, the observation period. 
 
As student teachers familiarize themselves with the various roles of teachers, they are encouraged 
to participate in the school's extracurricular programs.  Activities might include school programs, 
musical events, carnivals, clubs, athletics, publications, etc.  At the same time, student teachers 
should always keep in mind that their first responsibility is in the classroom, avoiding outside 
involvement at a level that might affect classroom performance. 
 



14 

 
Stage 4: Planning for Teaching  
At this time the student teacher and mentor develop a tentative schedule of when the student 
teacher will assume class responsibilities.  The plan should call for the student teacher to 
gradually add teaching tasks each week.  During the planning stage, it is essential to become 
familiar with classroom routines and curriculum materials as well as to plan objectives, 
appropriate learning experiences, and the evaluation of future units of study.  The student teacher 
should also become acquainted with the students' backgrounds and specific curriculum 
requirements for the school. 
 
Stages of Responsibility - Full-Time Student Teaching 
 
Stage 5: Assuming Teaching Responsibilities  
During this semester students will student teach on a full-time basis, five days a week.  At this 
time the student teacher begins to take responsibility for an entire lesson or class period.  See 
pages 30 and 31 for the Lesson Plan Format and Suggested Lesson Plan Design Elements.  The 
student teacher and mentor should jointly determine when it is appropriate to begin this phase.  
In many cases, the student teacher may begin teaching a lesson from the mentor teacher's plans.  
Often it is advantageous to first observe the mentor teaching, then model and adapt the plans 
during a subsequent class period.  Later, of course, the student teacher should create his/her own 
plans.  Before teaching lessons, the student teacher should discuss plans with the mentor looking 
for appropriateness of objectives, time allotments, types of activities, prepared handouts, tests, 
and any suggestions. 
 
Should the mentor teacher remain in the classroom during initial lessons?  This will vary.  The 
student teacher and mentor teacher will discuss their preferences with each other during the 
initial stages of student teaching.  Some student teachers find it easier to assert their authority in 
the beginning if they are alone with students in the room; others appreciate the extra support of 
their mentor’s presence.  Often mentor teachers may be absent from the first part of the lesson 
and discreetly reappear later.  (While in the class, mentors will invariably find that their students 
continue to ask them questions.  It is useful for the mentor teacher to redirect students to the 
student teacher, letting them know that "______ is your teacher today.”) 
 
Although constant observation by a mentor teacher is not necessary, it is important to frequently 
monitor lessons and provide regular written feedback, reinforcement and suggestions both orally 
and in writing.  A weekly formal observation followed by a conference is suggested (See 
Supervision section.)  Periodic lessons can also be videotaped; and student teachers and mentors 
should debrief the session together. 
 
Once the student teachers take responsibility for their own lessons, they must write lesson plans 
for them.  Those plans should be shared with the mentor during the week prior to teaching.  This 
is important not only to inform the mentor teacher but also to solicit suggestions.  Although 
consistency is important for students in the class, student teachers should also be guided to 
experiment with new approaches and develop their own teaching styles. 

Stage 6: Solo Teaching 
During this stage, the student teacher takes full responsibility for all teaching. The student 
teacher keeps a lesson plan book, writes the lesson plans, organizes for the lesson, teaches the 
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lessons, and follows through in appropriate ways. The student teacher may consult with the 
mentor teacher as he/she plans the lessons. The mentor will observe formally and informally on a 
regular basis.   
 
Supervision and Mentoring 
 
Pacific University’s program of supervision is based on a professional supervision cycle.  This 
cycle involves planning, preconference, observation, analysis, and conference, all focused on a 
specific lesson or set of lessons.  Steps leading to the successful use of this cycle are as follows:  
 
Early in the semester the mentor teacher, student teacher, and university supervisor confer to 
discuss university requirements, responsibilities of each person, the guidelines for planning and 
implementing lessons, and the process of observing and evaluating the student teachers. 
 
The student teacher and the university supervisor meet to discuss the supervision cycle and clarify 
the role of the university supervisor during the observations and the role of the mentor during 
mentor observations.  The Professional Supervision Cycle is as follows: 
 
 Planning 
At the beginning of each week, the student teacher is expected to have an outline of all  lessons that 
will be taught that week.  The student teacher is expected to have complete  lesson plans prepared 
and available for examination no later than the morning of the day  these lessons will be taught.  It 
is recommended that the student teacher and mentor teacher discuss lesson plans and review lessons 
on a daily basis. 
 
Preconference 
Prior to an observation, the student teacher meets with the university supervisor and explains 
objectives and plans.  The student teacher then notes components of the lesson that may be 
strengths or weaknesses.  The university supervisor provides feedback about the lesson and 
provides suggestions.  There is a discussion about the elements of that lesson on which the 
supervisor will focus.  

   
Observation  
The university supervisor observes the lesson and records data based on the preconference as well 
as other observations and insights.   

 
Analysis 
Immediately after the lesson the student and the university supervisor take the time to reflect on the 
lesson, noting areas of strength and areas to be improved.   

 
Conference 
The supervisor meets with the student teacher to discuss the lesson.  Together they analyze the 
lesson, sharing observations, perceptions, and insights.  The student teacher might be guided to 
analyze the lesson through the following questions: 

     1.  Did you meet your lesson objectives? 
     2.  What were the strengths of your lesson? 
     3.  What would you do differently?  
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It is recommended that this cycle also be used for observations by the mentor teacher.  Each 
observation by the university supervisor or mentor is recorded on a Supervisor Report Form and 
copies are given to the student teacher.  Copies should also be given to the mentor teacher, the 
building administrator, and the College of Education. 
 
Mentor teachers and administrators are encouraged to contact the university supervisor with any 
questions or concerns.  Should the university supervisor be unavailable, mentor teachers and 
administrators should contact the appropriate program coordinator. 
 
Final Presentation Assignment 
 
This assignment is a formal presentation students deliver at the conclusion of their programs to 
the members of their strand and at least one faculty member.  The intent of the assignment is to 
provide students with an opportunity to reflect carefully and critically about teaching, learning, 
and their development as a teacher over the course of the program.  The presentation should tie 
together experiences in the program, the theoretical perspectives that guide teaching decisions, 
beliefs about teaching, and insights about future growth as a teacher.  Students are particularly 
encouraged to focus on their improved skills in establishing a learning community, growth 
toward cultural competence, developing a student-centered classroom, and/or the use of 
technology tools to enhance learning.  Although this assignment is required for successful 
completion of the program, it will not be graded as part of a particular course. 
 
Evaluation 
 
Student teachers are evaluated according to their mastery of Pacific University's student teacher 
competencies.  These are organized around six major areas: 

• Plan for instruction 
• Establish a classroom climate  
• Standards based teaching 
• Assessment 
• Professional behavior 
• Content knowledge 
 

The first five areas are criteria set by the Teacher Standards and Practices Commission (TSPC) 
for licensure.  The final one is a Pacific University requirement.  
 
It is essential that mentors and supervisors provide regular feedback, noting growth as well as 
areas for improvement. The student teacher, mentor teacher and university supervisor should each 
complete the appropriate evaluation forms.  A three-way conference is then held with the student 
teacher, the mentor teacher and the university supervisor. 
 
In order to pass and be recommended for licensure, students must meet competencies in each of 
the six areas designated on the Pacific University College of Education Student Teacher 
Summary Evaluation.  Performance is assessed jointly by the university supervisor and mentor 
teacher and recorded on the Summary Evaluation.   
In cases of disagreement concerning the student teacher's final evaluation, students should appeal 
to the appropriate appellate body. 
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Oregon Laws and Student Teachers 
 
According to Oregon school law, school boards may contract with approved teacher education 
institutions to allow the use of their schools for training students of approved teacher education 
institutions.  Student teachers have full authority to teach during their assignment times, and such 
assignments have the same effect as if they held valid teaching licenses.  Student teachers may 
not serve as substitute teachers.  In the absence of the mentor teacher, a regular substitute teacher 
must be assigned to the class. 
 
Policies Regarding Student Teachers 
 
Dress 
Student teachers are expected to dress professionally.  Style of dress should be consistent with 
that of teachers at the school. 
 
Absences 
Prompt and regular attendance is essential.  However, when student teachers must be absent, it is 
essential that they notify the mentor teacher and the university supervisor prior to the time school 
begins on the morning of the absence.  Every effort should be made to make necessary 
arrangements.  All College of Education programs are professional degree programs.  Student 
teachers should consider the fall field experience, university class sessions, and spring student 
teaching as they would a regular full-time teaching position.   Excessive absences and tardiness 
reflect poorly on the candidate's professional and personal commitment and could result in 
termination from the program. 
 
Vacations 
Student teachers follow the school district's schedule for holidays and in-service days. 
 
Liability 
School districts provide limited liability coverage for student teachers.  Students are encouraged 
to acquire additional coverage through homeowner’s insurance or through a student membership 
in the Oregon Education Association (OEA).   
 
Removal and/or Termination of  a Student Teacher from Placement 
When a university supervisor becomes aware of a serious problem with the teaching 
performance of a student teacher, the following procedures apply. 
 

1. Notify the Assistant Dean and set up a meeting to include Assistant Dean, mentor 
teacher, university supervisor, and student teacher. 

2. The university supervisor and the mentor teacher will have the following materials 
available for the meeting:  all observation reports and a completed Midplacement  
Student Teaching Progress Report. 

3. At that meeting the following should occur: 
a. Student is apprised of the specific deficiencies in performance relative to the 

competencies required of teachers in OAR 584-060-0040. 
b. A plan is devised for student to correct deficiencies 
c. A timeline for correcting deficiencies is determined. 
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d. The results of the meeting – deficiencies, plan, and timeline – will be 
communicated by the Assistant Dean in written format to the student teacher.  
Copies will be sent to the Dean of the College of Education, building 
administrator, university supervisor, mentor teacher, and file. 

4. At the end of the determined timeline, the university supervisor, mentor teacher and 
student teacher will meet to assess progress.  If sufficient progress has been made to 
continue student teaching, the cycle of plan and timeline can be repeated.  The university 
supervisor will provide a written record of this meeting including further plans and 
timelines to the student with copies to the mentor teacher, Assistant Dean, Dean of 
College of Education, building administrator and file. 

5. If the university supervisor and mentor teacher consider the progress insufficient to 
continue student teaching, the Assistant Dean will meet with the student teacher, 
university supervisor, mentor teacher, and building administrator. 

a. University supervisor should bring observation reports and an updated 
Midplacement Student Teaching Progress Report. 

b. Student will be notified at meeting that student teaching will not continue. 
c. Student will subsequently be notified in writing that student teaching is 

terminated.  Copies will be sent to the Dean of the College of Education, building 
administrator, university supervisor, mentor teacher and file. 

d. The Assistant Dean and university supervisor will make a recommendation to the 
Dean of the College of Education concerning a second placement, remedial 
process, or termination from program. 

6. If a second placement is deemed appropriate: 
a. Student will receive an Incomplete in student teaching.  The Incomplete will not 

be removed until all requirements are met. 
b. With respect to confidentiality and reason, building administrator and teacher at 

the second placement site will be made aware that it is a second placement 
c. If the placement continues into the following semester, the student will not be 

charged again for student teaching. 
d. If appropriate and with the agreement of student teacher, a new university 

supervisor will be assigned. 
e. The TSPC requirement for 15 weeks of student teaching may be, but not 

necessarily will be, met by combining successful experience in the first and 
second placements. 

f. The student teacher must meet the requirement to teach two work samples. 
g. The university supervisor will make weekly observations in the new placement if 

necessary. 
h. At the direction of the Assistant Dean, the student teacher must participate in any 

remedial coursework, remedial tasks, or plans of assistance in advance of or 
during the second placement. 

i. The student teacher may not participate in graduation ceremonies until 
requirements are met. 

7. If the student teaching is terminated: 
a. The student teacher will be notified in writing that student teaching is terminated.  

Copies will go to the Dean of the College of Education, university supervisor, 
mentor teacher, building administrator and file. 

b. Student will receive a NP for student teaching 
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c. The student may request a program transfer to the MAE program, and with the 
appropriate and required number of hours may be granted a Master of Arts in 
Education, a non-licensure degree. 

d. Registrar, Business Office and Financial Aid are notified. 
 
In the event that a school or school district elects to discontinue a student teaching placement, the 
university will determine the appropriateness of a new placement, with consideration given to the 
length of time remaining in the student teaching term and the stated reasons for the school 
district decision. 
 
Procedures for Differing Evaluation and Appeals 
The Dean of the College of Education will insure that the following procedures are implemented, 
as required by Oregon Administrative Rule 584-17-0035. 

1. Procedure to resolve differing evaluations between the University and school 
district mentor teachers. 
a. In the event of a disagreement regarding the Midplacement Student Teaching 

Progress Report, additional observations will be scheduled. 
b. If a concern is expressed by the student, the University, or the school district, 

observation(s) shall be made by representatives from both the school district 
and the University.  If the student requests, (s)he may select a third observer. 

c. At the conclusion of student teaching, if disagreement exists between the 
University and school district mentor teacher regarding the Summary 
Evaluation, the College of Education appropriate appeals committee will 
arbitrate the matter. 

d. Failing resolution of the matter at this level, the student may carry an appeal to 
the appropriate University appeals committee. 

2.  Procedure for student appeal if the University declines to nominate the student for 
certification. 
a. The student will receive written notification from the Dean that he or she will 

not be recommended for certification. 
b. The student may submit a written petition to the appropriate College of 

Education appeals committee appealing that decision. 
c. The committee will review and respond to the petition within one week. 
d. Failing resolution of the matter at this level, the student may carry an appeal to 

the appropriate University appeals committee. 
 
Finding a Teaching Position 
 
During the full-time student teaching semester, student teachers will attend seminars designed to 
assist them in learning about resume writing and interviewing.  With the consent of mentor 
teachers, student teachers may also attend the annual Oregon Professional Educator Fair in April, 
where they have the opportunity to meet administrators from Oregon and neighboring states.  
University supervisors are encouraged to attend the fair, and support their student teachers by 
helping them build a network of contacts at various school districts. 
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Writing a Letter of Recommendation  

For Your Student Teacher 
 
University supervisors, mentor teachers, and building administrators are all asked to write a letter 
of recommendation for their student teachers.  It is the student teacher’s responsibility to make 
these requests.  Below is a list of possible topics you might include.  It is easiest to write about 
those areas that are most developed for your student teacher.  Describing specific situations or 
learning activities may also help elucidate student strengths.   Try to provide information about 
the level of student teacher performance.  
 
Ideas to consider: 

  
• Planning for instruction 
• Instructional strategies 
• Engaging students in learning activities 
• Assessing instruction 
• Classroom management 

o Community of learners (classroom climate) 
o Meeting the needs of a range of learning styles and intelligences 
o How students relate to student teacher 

• Cultural competency 
• Pedagogical content knowledge for subject area 
• Use of tools of technology; resources used with students and in planning 
• Collaboration with fellow teachers and parents (contribution to the whole school 

community) 
• Ethical and professional behaviors 
• Reflective practice 
• Projected success for first years of teaching 
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Program Transition Points 
 
Listed below are the transition points students will encounter over the course of their programs, 
and the requirements they must fulfill in order to continue to the next block.   
Transition Point Requirements 
Admission Official Transcripts                                                    

Completed Admissions Documents  
(including two essays) 
Admission Evaluation Form 
Interview 
Basic Skills Test 
Admissions Committee Review 
 

Orientation Candidate Dispositions Self-Assessment (not to be turned in) 
 

Completion of 
Foundational 
Coursework   

Successful Completion of Foundational Coursework 
Professors’ Candidate Dispositions  
Submission of TSPC documents  (fingerprints, PA-1 form) 
 

Completion of 
Methods Block; 
Entry into 
Student 
Teaching 

Successful Completion of Methods Classes 
Professors’ Candidate Dispositions 
Observation Journal and Reflection 
Formative Evaluation by Mentor 
Completed Modified Work Sample 
Subject Matter Praxis Tests 
 

Completion of 
Program 

Successful Completion of Student Teaching 
Two Final Work Sample Evaluations 
Midplacement Student Teaching Progress Report 
Student Teacher Summary Evaluation 
Final Presentation 
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Statement of Professional Commitment 
 
The College of Education Statement of Professional Commitment has been adapted from the 
standards for competent and ethical behavior established for members of the teaching profession 
by the Teacher Standards and Practices Commission.  When students graduate and embark on 
their careers in education, they recite this pledge as a commitment to the high standards that will 
be expected of them by their colleagues, and by the communities and schools in which they will 
serve. 
 
As a member of the education profession, I commit to recognize the worth and dignity of all 
persons, encourage scholarship, and promote democratic citizenship.  In addition, I will keep the 
confidentiality entrusted in the profession, strive for continued improvement and professional 
growth, extend equal treatment to all members of the profession in the exercise of their 
professional rights and responsibilities, and maintain the dignity of the field of education by 
respecting and obeying all the laws pertaining to the profession, and by exemplifying personal 
integrity and honesty.  
 
Code of Academic and Professional Conduct 
 
The goal of the College of Education is to provide an educational experience through which 
students may develop as confident, competent, and ethical educators who meet the program’s 
expectations and the standards established by the State of Oregon, and abide by the most current 
state and federal laws governing the conduct of educators.  To assist students in meeting the 
requirements of membership in the teaching profession, students in the College of Education are 
expected to learn and practice appropriate professional and ethical behaviors. The College of 
Education reserves the right to define professional competence and behavior, to establish 
standards of excellence, and to evaluate students in regard to them. 
 
Agreement to abide by the policies and procedures of the University and the program is 
implicitly confirmed when students register each term.  Students are expected to adhere to the 
various administrative and academic deadlines listed in the academic calendar and in course 
syllabi.  Failure to do so may jeopardize their standing in the College of Education and may 
constitute grounds for probation or dismissal from the program.  Students must maintain good 
standing in the program in order to be eligible for federally-funded financial aid or 
University/College of Education scholarships. 
 
The following behaviors, along with those stated in the Standards for Competent and Ethical 
Performance of Educators (ORS 342.175 to 342.190), are expected while enrolled in the program 
and while representing the University.  The inability to meet these standards will lead to 
disciplinary action and can result in dismissal from the school.  Conduct inconsistent with these 
standards, such as plagiarism, cheating, lying and/or fraud, is considered unprofessional and will 
not be tolerated. 
 
Attitude:  Students are expected to possess personal qualities of integrity, honesty, dedication, 
responsibility, and strong ethical values; recognize the worth and dignity of all persons; and 
demonstrate sensitivity to others and a positive outlook.  Students are expected to work 
cooperatively with others; participate and share information; treat faculty and staff, peers, 
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students and mentors with respect; display a willingness to learn and accept constructive 
criticism; be punctual; and demonstrate behavior that contributes to a positive learning 
environment. 
 
Attendance:  Students are expected to attend all classes unless excused by the instructor.  
Grades can be lowered by unexcused absences and/or lateness. 
 
Ability to work with others:  Cooperation and collegiality are required to be an effective 
professional educator.  Students are therefore expected to cooperate, participate, share 
information, and show respect for others while enrolled in the program. 
 
Ability to work independently:  Initiative, perseverance, and self-discipline provide the 
foundation for professional excellence.  Students are expected to initiate and pursue study 
independently and to accept responsibility for their own learning. 
 
Appearance:  Students are expected to observe professional guidelines for appropriate dress and 
hygiene. 
 
Research:  Students are required to abide by the ethical principles of research with human 
participants as defined by the American Psychological Association. 
 
Citizenship:  Students are expected to display those attributes expected of a member of a learned 
profession; promote democratic citizenship; demonstrate social awareness and a sense of social 
responsibility; and exemplify good citizenship in all social and community interactions. 
 
University rules and policies:  Students are expected to follow all guidelines set forth by Pacific 
University including those concerning smoking, parking, and alcohol use on campus. 
 
Standards for Competent and Ethical Performance of Oregon Educators 
 
Standards for competent and ethical behavior have been established by the Teacher Standards 
and Practices Commission. The following legislative guidelines apply to teacher education 
students while at Pacific University: 
The Competent Educator 
584-20-010 The teacher or administrator demonstrates a commitment to: 

1. Recognize the worth and dignity  
of all persons; 

2. Encourage scholarship; 
3. Promote democratic citizenship; 
4. Raise educational standards; and 
5. Use professional judgment. 

Statute Authority: ORS Ch. 342.175 to 342.190 
The Ethical Educator 
584-20-035 The ethical educator is a person who accepts the requirements of membership in the 
teaching profession and acts at all times in ethical ways. In so doing the ethical educator 
considers the needs of the students, the district, and the profession. 

1. The ethical educator, in fulfilling obligations to the student, will: 
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 a. Keep the confidence entrusted in the profession as it relates to confidential information 
concerning a student and family; and 

 b. Refrain from exploiting professional relationships with any student for personal gain, or 
in support of persons or issues. 

2. The ethical educator, in fulfilling obligations to the district, will: 
 a. Apply for, accept, offer, or assign a position of responsibility only on the basis of 

professional qualifications, and will adhere to the conditions of a contract or the terms of 
the appointment; 

 b. Conduct professional business, including grievances, through established lawful and 
reasonable procedures; 

 c. Strive for continued improvement and professional growth; 
 d. Accept no gratuities or gifts of significance that could influence judgment in the exercise 

of professional duties; and 
     e. Not use the district's or school's name, property, or resources for noneducational benefit 

without approval of the educator's supervisor or the appointing authority. 
3. The ethical educator, in fulfilling obligations to the profession, will: 
 a. Maintain the dignity of the profession by respecting and obeying the law, exemplifying 

personal integrity and honesty; 
 b. Extend equal treatment to all members of the profession in the exercise of their 

professional rights and responsibilities; and 
 c. Respond to requests for evaluation of colleagues and keep such information confidential 

as appropriate. 
Statute Authority: ORS Ch. 342.175 to 342.190 
 
Academic and Professional Standards 
 
Good standing in the College of Education is defined as  

• continued enrollment  
• satisfactory academic progress  

satisfactory performance in practica and student teaching/internships 
• satisfactory teaching competencies  
• behavior that leads to professional competence and positive interpersonal and 

professional relations  
• appropriate professional/ethical conduct and attitudes   

 
Students are evaluated regularly in all these areas.  These program-specific policies supersede 
University guidelines. 
 
Academic Performance Review 
 
Faculty instructors will evaluate academic performance, practicum skills, and professional 
behaviors demonstrated in university classes, practica and student teaching settings.  Evaluations 
will adhere to standards set forth in the Pacific University Graduate Professions Catalog and the 
Oregon Administrative Rules pertaining to teaching and teacher licensure.  A student who is not 
performing adequately will receive notification through verbal feedback, individual advisement, 
and/or written notification. 
 
The overall academic progress of each student is reviewed at the end of each grading period by 
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the associate or assistant dean.  Semester grades of less than “C”, that is “C-“, “D”, “F”, and 
“NP”, are substandard and may not be used to fulfill the requirements for a master’s degree or to 
fulfill requirements for a teaching license.  Students may not register for student teaching with a 
recorded substandard grade or with a cumulative GPA of less than 3.0.  Additionally, students 
must maintain a cumulative GPA of 3.0 in each semester enrolled in order to continue in the 
program. 
 
To continue in the program, any substandard grade must be rectified, either by taking the course 
again or through an independent contract with the course instructor.  It is the responsibility of the 
student to initiate with the course instructor, and agree in writing to, a means of rectifying the 
substandard grade. 
 
Violations of the Code of Academic and Professional Conduct 
 
The College of Education assigns great importance to self-discipline, the ability to work with 
others, and the ability to conduct oneself in a professional manner. Violations of the Code of 
Academic and Professional Conduct can result in the dismissal of the student without previous 
warning at any time in his or her academic career.  If such a violation occurs while a student is 
student teaching, the student may be removed from student teaching pending an investigation.   
 
Any faculty member, instructor or individual with direct knowledge of a student’s violation of 
the Code of Academic and Professional Conduct may notify the Dean of the violation.  The 
notice must be in writing and signed.  The Dean will convene a committee composed of a faculty 
member from the College of Education, a faculty member from another Pacific University 
professional program, and a student representative to review allegations and recommend a 
resolution to the Dean of the College of Education who will make the final determination. Per 
University policy, that decision can be appealed to the University Standards and Appeals Board. 
 
Dismissal 
 
The Dean of the College of Education will consider on an individual basis a recommendation for 
dismissal if a student fails to sustain satisfactory progress toward completion of the degree or 
licensure program because two or more substandard grades exist on the student’s transcript at 
any time, or if any of the following occur: 

• Indications of poor academic performance; 
• Insufficient progress in the development of teaching competencies; 
• Failure to comply with College of Education rules or procedures; 
• Unprofessional conduct, unethical conduct, or illegal conduct; and  
• Evidence of behavior that may hinder professional competence and interpersonal or 

professional relations. 
 
Ordinarily, a student will have received warnings that his or her work is less than satisfactory 
before dismissal.  However, a student may, for adequate cause, be dismissed without previous 
warning.  Per university policy, a student can appeal the decision. 
 
Student teaching is considered a part of the academic program.  Specific procedures apply when 
students are unable to meet the demands of the placement.  Those procedures are described in 
each of the program handbooks. 
 



26 

 
Appeals Procedure 
 
A student may appeal a decision of the College of Education related to academic standing by 
submitting a letter to the Dean within ten business days of the decision.  The appeal will be heard 
before a committee of five members convened by the Dean.  The committee will consist of a 
member of the Education Consortium, a faculty member from the Faculty of the Professional 
Schools, a faculty member from the College of Education outside of the student’s own program, 
a faculty member selected by the student, and another student.  Any appeal of this committee’s 
decision must be referred to the University Standards and Appeals Board. 
 
Course Attendance and Policies 
 
Students have a personal and professional responsibility for course classroom attendance, active 
participation, timely completion of assignments, and attendance at practica and student teaching 
assignments.  While Pacific University believes that students should be in attendance at all class 
sessions, individual faculty members are responsible for notifying students of attendance 
expectations in their courses at the beginning of each term and may lower a student’s grade for 
poor attendance or participation. Students are expected to inform their instructors of an 
unavoidable absence in advance.  Assignment of makeup work, if any, is at the discretion of the 
instructor.  
 
Attendance requirements during the practicum and student teaching experience include all 
professional and special events required of the mentor teacher.  This may encompass, but is not 
limited to, after school or before school activities, evening events, inservice activities, staff 
meetings, parent/teacher conferences and sporting events.  Only illness or family emergencies 
constitute a legitimate excuse for absence.  If illness or an emergency necessitates an absence, 
the student is responsible for notifying their mentor teacher and university supervisor in a timely 
fashion. 
 
Attendance at regularly scheduled classes is limited to students who are currently enrolled in the 
course or to invited guests of the course instructor(s).  All other guests, including family 
members, require prior approval from the course instructor.  
 
Grading Policy 
 
The College of Education uses an “A” through “F” grading scale including “+” and “-“.  (Please 
see the section “Academic Policies and Procedures” in the Graduate Professions Catalog for 
numerical values used in calculating grade point averages.)  In graduate courses, all work below 
a “C” is considered failing and is not credited toward a graduate degree or licensure. 
 
Incompletes 
 
Instructors may issue a grade of  Incomplete only when the major portion of a course has been 
completed satisfactorily, but health or other emergency reasons prevent the student from 
finishing all requirements of the course.  The instructor and the student should agree upon a 
deadline by which all work will be completed.  Students may not begin student teaching until all 
Incompletes are removed.  Please see section “Academic Policies and Procedures” in the 
Graduate Professions Catalog for a more complete description of an Incomplete grade. 
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Instructor Responsibilities 
 
The College of Education expects that its instructors will design and teach courses that 
appropriately challenge students. From the beginning of the course, instructors will clearly 
communicate expectations regarding standards of performance and will explain how grades will 
be determined and assigned. It is expected that students will receive feedback concerning their 
status during the course and that all graded work will be returned promptly. College of Education 
instructors will model and communicate expectations for exemplary professional behavior. 
Instructors will warn students when their academic performance or professional behavior is less 
than satisfactory as soon as that becomes apparent to the instructor. 
 
Assignments and tests will be designed to allow a determination of students’ conceptual 
understandings of course material and their ability to apply what they have learned in an 
authentic manner in an educational setting. Instructors are responsible for judging the quality and 
accuracy of student work and assigning grades. 
 
Instructors are expected to possess personal attributes of honesty, dedication, responsibility, and 
strong ethical values. They are expected to create a learning environment that is challenging, 
positive, and rewarding and that honors cultural differences and diversity. Instructors are 
expected to treat students and peers with respect and adhere to all Pacific University rules and 
guidelines, including those concerning smoking, parking, and alcohol use on campus. 
 
 



ALIGNMENT BETWEEN CONCEPTUAL FRAMEWORK THEMES, COLLEGE OF EDUCATION VALUES,  
AND PRACTICUM/STUDENT TEACHING RESPONSIBILITIES 

 
CONCEPTUAL 
FRAMEWORK 

THEMES 

THE COLLEGE OF EDUCATION 
VALUES…  

OUTCOMES FALL PRACTICUM 
RESPONSIBILITIES 

STUDENT TEACHING 
RESPONSIBILITIES 

•  professional educators who, as reflective 
practitioners, continually study theory, 
research, practice, and available resources as 
they  strive to improve the effectiveness of 
their teaching 

Candidates are reflective 
practitioners. 

Look for ways mentor teacher adjusts and 
revises curriculum to meet the learning 
needs. Understand how the theory of 
coursework applies to the classroom. 

Measure student learning of the 
content you are teaching; adjust to 
meet the needs of all students. 

•  participation of educators as leaders and 
agents of change in the education profession 
within and beyond the University 

Candidates are leaders and 
agents of change. 

  

•  modeling of ethical behavior by professional 
educators a) in their classrooms and b) in their 
communities 

Candidates contribute to 
the learning community. 

Model the desire to learn and reflect;  
understand school and classroom  
procedures for bathroom, drinks, 
distributing papers, homework 

Model the desire to learn and 
reflect;  understand school and 
classroom  procedures. 

•  education as a lifelong process for learners 
of all ages and backgrounds 

Candidates are lifelong 
learners. 

  

•  modeling by professional educators of an 
inquisitive attitude and enjoyment of 
intellectual pursuits 

Candidates have inquiring 
minds. 

Set up a desk or work space; review 
discipline policies, school handbooks, 
teacher duties, schedules and 
responsibilities. Ask questions about the 
curriculum and seek out information 
about units of study throughout the year.  
 
Later in semester: Talk with mentor 
about work sample unit; plan which 
placement will be first and second; 
develop a schedule for taking over 
teaching responsibilities. 

Write lesson plans for each lesson 
taught; seek out numerous 
resources. 

 
 
 
 
 

Transforming 
Education 
through a 

Community of 
Learners 

• professional educators who are confident, 
energetic and both physically and mentally 
healthy 

Candidates are confident, 
energetic and healthy. 

Show a positive attitude, be on time, dress 
appropriately. 

Show a positive attitude, be on 
time, dress appropriately. 

 
•  a commitment by professional educators to 
respect humanity in all its diversity 

Candidates are working 
toward cultural 
competence. 

Get to know the students and their 
interests. 

Continue to understand student 
characteristics.  

 
 
 

Promoting 
Cultural 

Competence 

•  professional educators who believe that all 
students can learn and who assume 
responsibility in furthering that learning 

Candidates believe all 
students can learn. 

Learn about students with second 
language skills, disabilities, TAG 
identification, social and emotional needs. 

Apply understanding of students 
with second language skills, 
disabilities, TAG identification, 
social and emotional needs as you 
prepare lessons. 



29 

•  professional educators who interact 
constructively with students and their parents 
as well as colleagues, administrators, other 
school personnel, and the community – to 
achieve both instructional and relational 
goals 

Candidates interact 
constructively. 

Meet school staff, attend school and 
parent meetings, understand building 
discipline policies, procedures for 
emergencies. 

Work as a team member, attend 
school and parent meetings, follow 
through with discipline policies, 
procedures for emergencies, parent 
contacts about successes and 
problems.  

 

•  professional educators as keen observers of 
the learner, family, community, and 
environment who use that data to the extent 
possible when planning instruction 

Candidates are data-driven 
decision-makers. 

Learn student names, notice how mentor 
teacher plans to meet student individual 
needs. 

Know student names, understand 
family and community 
environments.  

 
•  professional educators who understand the 
subject(s) being taught and appreciate how 
knowledge in that subject is created, 
organized, linked to other disciplines and 
applied in real-world settings 

Candidates have both 
content knowledge and 
pedagogical content 
knowledge. 

Review district scope and sequence, 
benchmarks, unit plans, graduation 
requirements, systems for evaluating 
student performance.  Note connections 
made to real-world settings; develop 
understanding of pre and post testing and 
variety of methods of instruction. 
 

Incorporate district scope and 
sequence, benchmarks, unit plans, 
graduation requirements, systems 
for evaluating student 
performance.  Note connections 
made to real-world settings. 

•  educational environments that provide 
opportunities for developing and sharpening 
intellectual, analytical, and reflective abilities 

Candidates promote 
critical thinking. 

Note and participate in opportunities for 
critical thinking. 

Incorporate opportunities for 
critical thinking in lesson planning. 

• promotion by professional educators of 
intellectual independence and active, 
responsible learning 

Candidates promote self-
regulated learning. 

  

 
 
 
 
 

Creating 
Student-
Centered 

Classrooms 

•  professional educators who exhibit the 
energy, drive, and determination to make 
their school and classroom the best possible 
environment for teaching and learning  

Candidates are effective 
instructors. 

Become involved in  school activities; 
understand procedures for attendance, 
emergencies, accidents, referral, student 
records; assist with duties, small group 
instruction; assist students with homework 
or make-up work; assist with bulletin 
boards and grading. 

Be involved with school activities. 

 
•  professional educators who utilize a range 
of instructional resources and technology 
tools to support learning. 
 

Candidates use 
instructional technology 
effectively. 
 
 

 
Enhancing 
Learning 
through 

Technology 
 

•  professional educators who have the skills 
of technology literacy as described in the 
NETS•T Standards.  

Candidates are technology-
literate. 

Learn the procedures for use of school 
technology equipment and ordering 
materials; seek out available resources; 
share ideas and skills with mentor 
teachers. 

Use school technology equipment, 
offer opportunities for varied 
technological learning activities, 
apply available resources, share 
ideas and skills with mentor 
teachers. 
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LESSON PLAN FORMAT 

 
 

 

Name:                                                              Date:             

Lesson Title:      

Grade Level/Subject:         

Benchmark(s): 

 
Objectives(s):  
 
Lesson Assessment:  
 
Materials:   
 
Length of Lesson:  
 

Pacing 
 

Procedures/Activities 
(Teacher & Student) 

Teacher Actions/Notes 

 
 
 
 
 
 
 
 
 
 

Set: 
 
 
 
 
Teacher Presentation/Student Activities: 
 
 
 
 
 
 
Closure: 
 
 

 

 Self-reflection: 
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Suggested Lesson Plan Design Elements 

 
 
1.  Title: What is the title of your lesson? 
 
2.  Context: What is the grade or developmental level of the students? How does this lesson fit into the larger unit 

structure?  What previous lessons support or provide a foundation for this lesson?   What are the relevant time 
frame dimensions (class length, season, location…)? 

 
3.  Objectives:  Carefully construct 1-4 Specific Objectives (including Context, Concept, Behavior) that reflect a 

taxonomic range across a group of lessons. 
 
4. Benchmarks: What Oregon or national standards or benchmarks is the lesson designed to address? 
 
5. Preparation:  What is needed to prepare the room, the students, relevant materials, computers, helpers, etc? 
 
6.  Lesson Introduction/Set: (time) 

What will you do to introduce the lesson, to activate previous schemes, to begin to engage the students in the 
materials?   What ideas are planned for this lesson? 

 
7. Sharing Objectives:  (time) 
 What will you do to share the purpose or objectives of the lesson with students?  If appropriate, how are you 

going to encourage students to participate in the construction of lesson objectives and personally relevant 
learning goals? 

 
8. Learning Activities:  (time for each) 
  What is the organized flow of activities that you have planned and how much time is allotted for each activity?  

Lessons might include a variety of learning activities such as teacher led activities, student led activities, 
individual work, small group work, modeling, gathering resources, exploring materials, etc.  It is also critical to 
include means for checking for students’ understanding and providing feedback to students about their progress 
towards attaining the objectives.  Be sure to include ideas for creative extensions and/or differentiations for those 
with special needs. Note how you might support students who are able to go beyond the basic lesson. 

 
9. Closure:  (time) 
 How do you plan to end, have students summarize, or wrap up the lesson in such a manner that it fosters 

understanding or higher level thinking about lesson concepts? 
 

10.  Lesson Assessment:  What will you do to assess the students’ attainments of the objectives?  Keep in mind the 
utility of authentic assessments.  Across a number of lessons, work for a thoughtful and utilitarian mix of 
formative and summative assessments (where appropriate).  Be sure that the assessment dimensions of interest 
correspond to the objectives you have constructed. 

 
11. Teacher Self-Reflection:  (before) What elements of this lesson are you anticipating will be particularly 

challenging; how will you work to facilitate a smooth and effective lesson?  (after)  How did the lesson go?  
What elements went well, how did you do, how did the students do, what things might you change in the 
future? 

 
 





35 

N
ee

ds
 

Im
pr

ov
em

en
t 

Sa
tis

fa
ct

or
y 

O
ut

st
an

di
ng

 

N
o 

O
pp

or
tu

ni
ty

 
to

 O
bs

er
ve

 

 

 
Practicum/Field Experience  

Candidate Evaluation 
by Mentor Teacher 

 
Candidate:         School:      
 

 1 2 3 4 5 N/O 
 
Please rate the following teacher 
competencies: 
 

      

1.  The candidate demonstrates competency in oral 
communication.       
2.  The candidate demonstrates competency in 
written communication.       
3.  The candidate is dependable, conscientious and 
punctual.       
4.  The candidate contributes to the learning 
community.       
5.  The candidate energetically works to develop 
instructional skills.       
6.  The candidate is committed to the development 
of his/her cultural competence.       
7.  The candidate demonstrates both content 
knowledge and pedagogical content knowledge.       
8.  The candidate is an effective instructor with 
individual students and small groups.       
9.  The candidate uses instructional resources and 
technology tools to enhance learning.       

10.  The candidate interacts constructively with 
students, their parents, and school personnel.       

11. The candidate demonstrates awareness of the 
importance of professional appearance and 
demeanor. 

      
 

Recommended Grade:      Pass          Fail  
Areas of Strength: 
 
Areas to be Strengthened: 
 
Comments and Suggestions: 
 
                    
 Mentor Teacher (printed)    Signature   Date  
 

Note:  The candidate has access to this report. 
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PACIFIC UNIVERSITY COLLEGE OF EDUCATION 
MIDPLACEMENT STUDENT TEACHING PROGRESS REPORT 

 
 

Student Teacher (Candidate)        Semester/Year       
 
Mentor Teacher           Subject/Grade       
 
School            District        
 
Directions: This evaluation form provides midplacement feedback to the student teacher and Pacific University faculty members.  The following 
standards, set by Teacher Standards and Practices Commission (TSPC) and Pacific University College of Education faculty members, require student 
teachers to demonstrate the knowledge, skills, and competencies necessary for good teaching and learning at the following license level (check 
appropriate level): 
 
Early Childhood __________    Elementary __________   Middle Level ___________                      High School __________ 
 
Circle the level of proficiency demonstrated by the student teacher at this point in the student teaching experience.  By the conclusion of the student 
teaching experience, student teachers should be able to demonstrate proficiency at a level 3 or above in each of the standards in order to earn the 
Oregon Initial Teaching License.   
 
Rating Scale for Standards One through Five:     

0 1 – 2 3 – 4 5 - 6 
Not yet able to demonstrate the 
knowledge, skills, and competencies 
needed to meet the needs of many 
learners.  (Has not met the standards 
for the Initial Teaching License during 
this practicum.) 

Developing awareness and beginning 
to demonstrate the knowledge, skills, 
and competencies needed to meet the 
needs of most diverse learners.  (Has 
the potential to meet the standards  
for the Initial Teaching License.) 

Knows and demonstrates the 
knowledge, skills, and competencies 
needed to meet the needs of most 
diverse learners.  (Regularly meets the 
standards for the Initial Teaching 
License.) 

Knows and demonstrates well the 
knowledge, skills, and competencies 
needed to meet the needs of most 
diverse learners.  (Exceeds the 
standards for the Initial Teaching 
License. Candidate performs at the level 
expected of an experienced teacher.) 

    
 

STANDARD 1:  PLAN FOR INSTRUCTION 
Candidate plans instruction that supports student progress in learning and is 
appropriate for the developmental level and demonstrates ability to: 

 

No 
opportunity 

to 
demonstrate 
proficiency 

 

Rating Scale – circle the appropriate 
number that describes the level of 

proficiency at this time. 

 
a.   Select or write learning goals for units of instruction that are consistent with the school’s 

long term curriculum goals, State content standards and district standards, research 
findings on how students learn, and the physical and mental maturity of one’s students; 

 
 

 
 
0 1 2  3 4 5 6 

 

 
b.  Determine the current performance level of one’s students with respect to the learning 

goals established for a unit of instruction; 

  
0 1 2  3 4 5 6 

 
c.   Establish objectives within the unit of instruction that will be useful in formulating daily 

lessons and in evaluating the progress of students toward the attainment of unit goals; 

  
0 1 2  3 4 5 6 

 
d.  Determine content, skills and processes that will assist students in accomplishing desired 

unit outcomes, and design learning activities that lead to their mastery; 

  
0 1 2  3 4 5 6 

 
e.   Select and organize materials, equipment, and technologies needed to teach a unit of 

instruction; 

  
0 1 2  3 4 5 6 

f.   Design and adapt unit and lesson plans for all learners and exceptional learners, 
including but not limited to students with varying cultural, social, socio-economic and 
linguistic backgrounds; 

  
0 1 2  3 4 5 6 

 
 
g.    Estimate the time required within a unit for teacher-directed instruction, student-

managed learning and practice, student evaluation/reporting and re-teaching/problem 
solving. 

  
 
0 1 2  3 4 5 6 

 
 

Composite Score for Standard One: 

0           1           2           3           4           5           6 
0 1 2  3 4 5 6 
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STANDARD 2:  ESTABLISH CLASSROOM CLIMATE 
Candidate establishes a classroom climate conducive to learning and demonstrates 
ability to: 

No 
opportunity 

to 
demonstrate 
proficiency 

Rating Scale – circle the appropriate 
number that describes the level of 

proficiency at this time. 

 
a.  Affirm the dignity and worth of all students and provide the positive support students need 

to be effective learners; 

  
0 1 2  3 4 5 6 

 
b.  Establish, communicate, and maintain rules, procedures and behavioral expectations that 

provide a safe and orderly environment for learning, are appropriate to the level of 
development of students, and are consistent  with laws governing student rights and 
responsibilities; 

  
 
0 1 2  3 4 5 6 

 
c.  Employ equitable practices that are just and that support a least restrictive environment 

for all students; 

  
0 1 2  3 4 5 6 

 
d.  Model and reinforce classroom social behavior that supports student learning and 

development; 

  
0 1 2  3 4 5 6 

 
e.  Use knowledge of the influence of the physical, social, and emotional climates of 

students’ homes and the community to optimize motivation, learning, and behavior; 

  
0 1 2  3 4 5 6 

 
f.    Monitor student conduct, and take appropriate action when misbehavior occurs; 

  
0 1 2  3 4 5 6 

 
g.  Interact thoughtfully and courteously with all students and their families and seek to 

resolve conflicts in a professional manner, respecting familial and community cultural 
contexts; 

  
 
0 1 2  3 4 5 6 

 
h.   Use classroom time effectively to provide maximum time for learning; 

  
0 1 2  3 4 5 6 

 
i.    Manage instructional transitions decisively and without loss of instructional time; 

  
0 1 2  3 4 5 6 

 
j.  Arrange and set up instructional materials and equipment in advance of class to facilitate 

their effective and efficient use during lessons;  

  
 
0 1 2  3 4 5 6 

 
k.   Coordinate the use of instructional assistants, parent volunteers, student 

assistants, and other support  personnel to achieve instructional 
objectives, if these resources are available in the school setting. 

  
 
0 1 2  3 4 5 6 
 

 
Composite Score for Standard Two:         

 
0 1 2  3 4 5 6 

         
STANDARD 3:  STANDARDS BASED TEACHING 
Candidate engages students in planned learning activities and demonstrates ability 

to: 

No 
opportunity 

to 
demonstrate 
proficiency 

Rating Scale – circle the appropriate 
number that describes the level of 

proficiency at this time. 

a.   Choose organizational structures appropriate for the objectives of instruction;  0 1 2  3 4 5 6 
 
b.  Communicate learning outcomes to be achieved and focus student interest on tasks to be 

accomplished; 

  
0 1 2  3 4 5 6 

 
c.   Implement instructional plans that employ knowledge of subject matter and basic skills; 

  
0 1 2  3 4 5 6 

d.  Use a variety of research-based educational practices that promote student learning and 
are sensitive to individual differences and diverse cultures; 

  
0 1 2  3 4 5 6 

e.  Emphasize instructional techniques that promote critical thinking and problem solving, 
and that encourage divergent as well as convergent thinking;  

  
0 1 2  3 4 5 6 

   



38 

f.    Monitor the engagement of students in learning activities, and the 
progress they are making, to determine if the pace or content of 
instruction needs to be modified to assure that all students accomplish 
lesson and unit  objectives. 

 
0 1 2  3 4 5 6 

 
Composite Score for Standard Three: 

 
0 1 2  3 4 5 6 

 
 
 
STANDARD 4:   ASSESSMENT 
Candidate evaluates, acts upon, and reports student progress in learning and 
demonstrates ability to: 

No 
opportunity 

to 
demonstrate 
proficiency 

Rating Scale – circle the appropriate 
number that describes the level of 

proficiency at this time. 

 
a. Select or develop non-biased, valid and reliable tests, performance measures, 

observations, student interviews, or other formal or informal assessment procedures to 
determine the progress of all students; 

  
 
0 1 2  3 4 5 6 

 
b.  Document student progress in accomplishing State-adopted content standards and 

district standards, prepare data summaries that show this progress to others, and inform 
students, supervisors, and parents about progress in learning; 

  
 
0 1 2  3 4 5 6 

 
c.   Refine plans for instruction, establish alternative goals or environments, or make referrals 

when appropriate;  

  
0 1 2  3 4 5 6 

 

d.   Assemble, reflect upon, interpret and communicate evidence of one’s own 
effectiveness as a teacher including evidence of success in fostering 
student progress in learning and use evidence of effectiveness in 
planning further instruction. 

  
 
0 1 2  3 4 5 6 

 
Composite Score for Standard Four: 

 
0 1 2  3 4 5 6 

 
 
 
STANDARD 5:  CONTENT KNOWLEDGE 
Candidate employs pedagogical content knowledge and demonstrates  ability to: 

No 
opportunity 

to 
demonstrate 
proficiency 

Rating Scale – circle the appropriate 
number that describes the level of 

proficiency at this time. 

 
a.  Understand the subject(s) being taught and appreciate how knowledge in that subject is 

created, organized, and linked to other disciplines and applied in real-world settings; 

  
0 1 2  3 4 5 6 

 
b.  Select and sequence disciplinary content to support future learning in and out of school; 

  
0 1 2  3 4 5 6 

 
c.  Evaluate students’ initial conceptions and provide opportunities to gain a deeper and 

more useful understanding; 

  
0 1 2  3 4 5 6 

 
d.   Present content in a variety of ways that are clear and appropriate for students; 

  
0 1 2  3 4 5 6 

 
e.   Adapt/modify content knowledge for exceptional learners, including talented and gifted; 

  
0 1 2  3 4 5 6 

 
f.   Link content to students’ knowledge, experience and interests as well as to other content 

disciplines and real world phenomena;  

  
0 1 2  3 4 5 6 

 
g.  Utilize a range of instructional resources and technology tools to enhance learning; 

  
0 1 2  3 4 5 6 

 
h.  Engage students in pedagogically powerful applications of technology that foster learning;  

  
0 1 2  3 4 5 6 

 
i.   Provide opportunities for students to use content knowledge to think and problem solve. 

  
0 1 2  3 4 5 6 
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Composite Score for Standard Five: 0 1 2  3 4 5 6 

34 
Rating Scale for Standard Six:  PROFESSIONAL BEHAVIOR         

0 1 – 2 3 – 4 5 - 6 
Not yet able to demonstrate 
professional behaviors, ethics, and 
values required of a licensed educator.  
(Has not met Standard Six for the 
Initial Teaching License during this 
student teaching practicum.) 

Developing awareness and beginning 
to demonstrate professional behaviors, 
ethics, and values required of a licensed 
educator.  (Has the potential to meet 
Standard Six for the Initial Teaching 
License.) 

Knows and demonstrates on a regular 
basis the professional behaviors, ethics, 
and values required of a licensed 
educator. (Regularly meets Standard 
Six for the Initial Teaching License.) 

Knows and demonstrates well 
professional behaviors, ethics, and values 
required of a licensed educator. (Exceeds 
Standard Six for the Initial Teaching 
License. Candidate performs at the level 
expected of an experienced teacher.) 

STANDARD 6:  PROFESSIONAL BEHAVIOR 
Candidate exhibits professional behaviors, ethics, and values and demonstrates 
ability to: 

No 
opportunity 

to 
demonstrate 
proficiency 

Rating Scale – circle the appropriate 
number that describes the level of 

proficiency at this time. 

a.  Be dependable, conscientious, and punctual;  0 1 2  3 4 5 6 
 

b.  Meet work schedule demands; 
  

0 1 2  3 4 5 6 
 

c.   Be aware of the importance of dressing appropriately; 
  

0 1 2  3 4 5 6 
 

d.   Be aware of, and act in accordance with, school policies and practices; 
  

0 1 2  3 4 5 6 
 
e.  Understand the organizational culture and expectations that operate within a school and 

that impact students  and student learning; 

  
0 1 2  3 4 5 6 

 
f.  Interact constructively and respectfully with students, colleagues, administrators, 

supervisors, school staff, families, and members of the community; 

  
0 1 2  3 4 5 6 

 

g.   Collaborate with parents, colleagues, and members of the community to 
provide internal and external assistance to students and their families to 
promote student learning; 

  
0 1 2  3 4 5 6 

 

h.  Perform advisory functions for students in formal and informal settings; 
  

0 1 2  3 4 5 6 
 

i.    Function as a member of an interdisciplinary team to achieve long-term 
curriculum goals, and State content  standards and district standards; 

  
0 1 2  3 4 5 6 

 
j.   Exhibit energy, drive and determination to make one’s school and classroom the best 

possible environment for teaching and learning;  

  
0 1 2  3 4 5 6 

 

k.   Exhibit energy, drive and determination to become a professional 
educator. 

  
0 1 2  3 4 5 6 

 

Composite Score for Standard Six: 
 
0 1 2  3 4 5 6 

 

Comments:  If you gave a rating of less than ‘3’ on any competency, please elaborate.   
 
_____________________________________________________________________________________________________________ 
 
Goals for remainder of student teaching:  
_____________________________________________________________________________________________________________ 
 
_____________________________________________________________________________________________________________ 
 
_________________________________________      ________________________________________        
               Name of Evaluator         Signature of Evaluator                   Date 
Please return completed form to University Supervisor                                   Copies to Mentor Teacher, Student Teacher, and Candidate’s file 

                 Revised 8/07 
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PACIFIC UNIVERSITY COLLEGE OF EDUCATION 
STUDENT TEACHER SUMMARY EVALUATION 

 
Student Teacher (Candidate)         Semester/Year      
 
Mentor Teacher            Subject/Grade      
 
School             District       
 
Directions:  This evaluation form will provide summary feedback to the student teacher and Pacific University faculty members.  The 
following standards, set by Teacher Standards and Practices Commission (TSPC) and Pacific University College of Education faculty 
members, require student teachers to demonstrate the knowledge, skills, and competencies necessary for good teaching and learning at 
the following license level (check appropriate level): 
 
Early Childhood __________    Elementary __________   Middle Level ___________                  High School 
__________ 
 
Circle the level of proficiency demonstrated by the student teacher at the conclusion of the student teaching experience for each of the 
competencies listed below.  Student teachers should be able to demonstrate proficiency at a level 3 or 4 in each Standard in order to 
earn the Initial Teaching License.  Indicate whether the student teacher has met or not met the requirements for each standard.    The 
Pacific University Supervisor and the Mentor Teacher both need to indicate that each of the Standards has been met in order 
for the student teacher to be eligible for the Initial Teaching License. 
 
Rating Scale for Standards One through Five:     

0 1 – 2 3 – 4 5 - 6 
Not yet able to demonstrate the 
knowledge, skills, and competencies 
needed to meet the needs of many 
learners.  (Has not met the standards 
for the Initial Teaching License during 
student teaching.) 

Developing awareness and beginning 
to demonstrate the knowledge, skills, 
and competencies needed to meet the 
needs of most diverse learners.  (Has 
the potential to meet the standards 
for the Initial Teaching License.) 

Knows and demonstrates the 
knowledge, skills, and competencies 
needed to meet the needs of most 
diverse learners.  (Regularly meets 
the standards for the Initial Teaching 
License.) 

Knows and demonstrates well the 
knowledge, skills, and competencies 
needed to meet the needs of most 
diverse learners. (Exceeds the 
standards for the Initial Teaching 
License. Candidate performs at the 
level expected of an experienced 
teacher. ) 

 
STANDARD 1:  PLAN FOR INSTRUCTION 
Candidate plans instruction that supports student progress in learning and is appropriate for 
the developmental level and demonstrates ability to: 

University 
Supervisor 

Mentor  
Teacher 

a.   Select or write learning goals for units of instruction that are consistent with the school’s long 
term curriculum goals, State content standards and district standards, research findings on how 
students learn, and the physical and mental maturity of one’s students; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

b.  Determine the current performance level of one’s students with respect to the learning goals 
established for a unit of instruction; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

c.    Establish objectives within the unit of instruction that will be useful in formulating daily lessons 
and in evaluating the progress of students toward the attainment of unit goals; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

d.  Determine content, skills and processes that will assist students in accomplishing desired unit 
outcomes, and design learning activities that lead to their mastery; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

e.   Select and organize materials, equipment, and technologies needed to teach a unit of 
instruction; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

f.    Design and adapt unit and lesson plans for all learners and exceptional learners, including but 
not limited to students with varying cultural, social, socio-economic and linguistic backgrounds; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

g.    Estimate the time required within a unit for teacher-directed instruction, student-managed 
learning and practice, student evaluation/reporting and re-teaching/problem solving. 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

Composite Score for Standard One: 0 1 2 3 4 5 6 
 

Met     Not Met   

 

0 1 2 3 4 5 6 
 

Met     Not Met   
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STANDARD 2:  ESTABLISH CLASSROOM CLIMATE 
Candidate establishes a classroom climate conducive to learning and demonstrates ability to: 

University 
Supervisor 

Mentor  
Teacher 

 
a.  Affirm the dignity and worth of all students and provide the positive support students need to be 
     effective learners; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

b.   Establish, communicate, and maintain rules, procedures and behavioral expectations that 
provide a safe and orderly environment for learning, are appropriate to the level of development 
of students, and are consistent  with laws governing student rights and responsibilities; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
c.  Employ equitable practices that are just and that support a least restrictive environment for all 

students; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
d.  Model and reinforce classroom social behavior that supports student learning and development; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
e.  Use knowledge of the influence of the physical, social, and emotional climates of students’ homes 

and the community to optimize motivation, learning, and behavior; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
f.    Monitor student conduct, and take appropriate action when misbehavior occurs; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
g.  Interact thoughtfully and courteously with all students and their families and seek to resolve 

conflicts in a professional manner, respecting familial and community cultural contexts; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
h.   Use classroom time effectively to provide maximum time for learning; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
i.    Manage instructional transitions decisively and without loss of instructional time; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
j.  Arrange and set up instructional materials and equipment in advance of class to facilitate their 

effective and efficient use during lessons;  

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

k.   Coordinate the use of instructional assistants, parent volunteers, student 
assistants, and other support  personnel to achieve instructional objectives, if 
these resources are available in the school setting. 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
Composite Score for Standard Two: 

 

0 1 2 3 4 5 6 
 

Met     Not Met   

 

0 1 2 3 4 5 6 
 

Met     Not Met   
STANDARD 3:  STANDARDS BASED TEACHING 
Candidate engages students in planned learning activities and demonstrates ability to: 

University 
Supervisor 

Mentor  
Teacher 

 
a.   Choose organizational structures appropriate for the objectives of instruction; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
b.  Communicate learning outcomes to be achieved and focus student interest on tasks to be 

accomplished; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
c.   Implement instructional plans that employ knowledge of subject matter and basic skills; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
d.  Use a variety of research-based educational practices that promote student learning and are 

sensitive to individual differences and diverse cultures; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
e.  Emphasize instructional techniques that promote critical thinking and problem solving, and that 

encourage divergent as well as convergent thinking;  

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

f.    Monitor the engagement of students in learning activities, and the progress they 
are making, to determine if the pace or content of instruction needs to be 
modified to assure that all students accomplish lesson and unit  objectives. 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
Composite Score for Standard Three: 

 

0 1 2 3 4 5 6 
 

Met     Not Met   

 

0 1 2 3 4 5 6 
 

Met     Not Met   
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STANDARD 4:   ASSESSMENT 
Candidate evaluates, acts upon, and reports student progress in learning and demonstrates 
ability to: 

University 
Supervisor 

Mentor  
Teacher 

 
a.  Select or develop non-biased, valid and reliable tests, performance measures, observations, 

student interviews, or other formal or informal assessment procedures to determine the progress 
of all students; 

 
 
 
0 1 2 3 4 5 6 

 
 
 
0 1 2 3 4 5 6 

b. Document student progress in accomplishing State-adopted content standards and district 
standards, prepare data summaries that show this progress to others, and inform students, 
supervisors, and parents about progress in learning; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
c.  Refine plans for instruction, establish alternative goals or environments, or make referrals when 

appropriate;  

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

d.   Assemble, reflect upon, interpret and communicate evidence of one’s own 
effectiveness as a teacher including evidence of success in fostering student 
progress in learning and use evidence of effectiveness in planning further 
instruction. 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
Composite Score for Standard Four: 

 

0 1 2 3 4 5 6 
 

Met     Not Met   

 

0 1 2 3 4 5 6 
 

Met     Not Met   
 
 
 
 
STANDARD 5:  CONTENT KNOWLEDGE 
Candidate employs pedagogical content knowledge and demonstrates  ability to: 

University 
Supervisor 

Mentor  
Teacher 

 
a.  Understand the subject(s) being taught and appreciate how knowledge in that subject is created, 

organized, and linked to other disciplines and applied in real-world settings; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
b.  Select and sequence disciplinary content to support future learning in and out of school; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
c.  Evaluate students’ initial conceptions and provide opportunities to gain a deeper and more useful 

understanding; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
d.   Present content in a variety of ways that are clear and appropriate for students; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
e.  Adapt/modify content knowledge for exceptional learners, including talented and gifted; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
f.  Link content to students’ knowledge, experience and interests as well as to other content 

disciplines 
    and real world phenomena;  

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
g.  Utilize a range of instructional resources and technology tools to enhance learning; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
h.  Engage students in pedagogically powerful applications of technology that foster learning;  

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
i.   Provide opportunities for students to use content knowledge to think and problem solve. 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 

Composite Score for Standard Five: 

 

0 1 2 3 4 5 6 
 

Met     Not Met   

 

0 1 2 3 4 5 6 
 

Met     Not Met   
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Rating Scale for Standard Six:  PROFESSIONAL BEHAVIOR         
0 1 – 2 3 – 4 5 - 6 

Not yet able to demonstrate 
professional behaviors, ethics, and 
values required of a licensed educator.  
(Has not met Standard Six for the 
Initial Teaching License during this 
practicum.) 

Developing awareness and beginning 
to demonstrate professional behaviors, 
ethics, and values required of a 
licensed educator.  (Has the potential 
to meet Standard Six for the Initial 
Teaching License.) 

Knows and demonstrates on a 
regular basis the professional 
behaviors, ethics, and values required 
of a licensed educator.  
(Regularly meets Standard Six for the 
Initial Teaching License.) 

Knows and demonstrates well 
professional behaviors, ethics, and 
values required of a licensed educator. 
(Exceeds Standard Six for the Initial 
Teaching License. Candidate performs 
at the level expected of an experienced 
teacher.) 

STANDARD 6:  PROFESSIONAL BEHAVIOR 
Candidate exhibits professional behaviors, ethics, and values and demonstrates ability to: 

University 
Supervisor 

Mentor  
Teacher 

 
a.  Be dependable, conscientious, and punctual; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
b.  Meet work schedule demands; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
c.   Be aware of the importance of dressing appropriately; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
d.   Be aware of, and act in accordance with, school policies and practices; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
e.  Understand the organizational culture and expectations that operate within a school and that impact 

students  and student learning; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
f.  Interact constructively and respectfully with students, colleagues, administrators, supervisors, 

school staff, families, and members of the community; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
g.  Collaborate with parents, colleagues, and members of the community to provide internal and 

external assistance to students and their families to promote student learning; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
h.  Perform advisory functions for students in formal and informal settings; 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

 
i.    Function as a member of an interdisciplinary team to achieve long-term curriculum goals, and 

State content  standards and district standards; 

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
j.   Exhibit energy, drive and determination to make one’s school and classroom the best possible 

environment for teaching and learning;  

 
 
0 1 2 3 4 5 6 

 
 
0 1 2 3 4 5 6 

 
k.   Exhibit energy, drive and determination to become a professional educator. 

 
0 1 2 3 4 5 6 

 
0 1 2 3 4 5 6 

Composite Score for Standard Six: 0 1 2 3 4 5 6 
 

Met     Not Met   

0 1 2 3 4 5 6 
 

Met     Not Met   
 
Comments:______________________________________________________________________________________________________________

_______________________________________________________________________________________________________________________

_______________________________________________________________________________________________________________________

_______________________________________________________________________________________________________________________

___________________  

We have conferred in the summary of the candidate’s classroom performance and work samples. Our signatures below attest to our professional 
judgment regarding the student teacher’s performance on the Pacific University and TSPC-prescribed teaching competencies. 
 
      _________________________________________           
            Signature of University Supervisor                 Printed Name of University Supervisor                                 Date 
 
      _________________________________________           
            Signature of Mentor Teacher                  Printed Name of Mentor Teacher                                         Date 
 
Copies to Student Teacher, Mentor Teacher, and Candidate’s file                                                                                                                  Revised 8/07 
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                                  PACIFIC UNIVERSITY 
Supervisor Report 

 
Student Teacher            
 
School              
 
Date of Observation     Length of Observation     
 
Supervising Teacher            
 
Context: 
 
 
 
 
 
 
Areas of strength: 
 
 
 
 
 
 
 
 
Areas to be strengthened: 
 
 
 
 
 
 
 
 
Suggestions: 
 
 
 
 
 
               
                   Name of Supervisor     Signature of Supervisor 
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PACIFIC UNIVERSITY COLLEGE OF EDUCATION 

WORK SAMPLE SCORING GUIDE 
 

A. RATIONALE  
Communicate a rationale for the development of this unit and the teaching and learning methods you will employ by responding to the following prompts:  

• What is the focus of the unit?  What content and skills are taught?  Include content, concepts, skills and integration as well as the state benchmarks and 
unit learning goals. 

• Why is this worth your students’ time and effort?  Include why this unit is important for these students at  this grade level and where it fits with their 
growing understanding of the subject matter.   

• How does the unit motivate students and attain the goals?  Include reference to the methods you will use and how they are appropriate for this grade 
level, address the goals, and are compatible with your educational philosophy. 

• Who are the students?  Address the developmental needs of the specific students in the class and consider any other information about the class that is 
significant for teaching the work sample.  (Do not identify the school or class by name.) 

5 3 1 
Thoroughly describes the What, Why, How, and 
Who.  Includes key pieces:  has an introduction 
(considers why teach the unit); identifies grade 
level and needs of learners; lists content, 
concepts, skills, and integration; mentions 
benchmarks that will be addressed.  

Adequately describes most of the key pieces:  
introduction, grade level, needs of learners, 
content, concepts, needs of learners, skills, and 
integration. 
 
 

Description omits several key pieces. 
 
 

The unit learning goals are embedded. Some unit learning goals are embedded. Unit learning goals are not embedded. 
Organization enhances the ideas and 
development. Writing conventions meet 
standards. 

Organization is clear and coherent.  May contain 
some convention errors. 

Organization seems disjointed and writing 
lacks coherence.  Numerous convention 
errors. 

 
B.  BENCHMARKS  
Identify State Department of Education content standards and benchmarks that are tied to the unit goals.  Copy content standards and benchmarks 
from the current Oregon Department of Education document.  

Met Not Met 
Thoroughly identifies appropriate standards and/or benchmarks for 
scope of content and developmental level of students. 

Does not adequately identify appropriate standards and/or benchmarks for 
scope of content and developmental level of students. 

 
C.  LEARNING GOALS   
Develop appropriate learning goals that address cognitive and affective domains.  These goals should be 3-7 statements about the larger purposes of this unit 
and should be based on your content and pedagogical knowledge and the programmatic requirements of district and state benchmarks and frameworks.  The 
goals should focus on a range of cognitive outcomes and higher order thinking skills where possible (see Bloom's Taxonomy).   There should also be one or 
more affective goals that state what student outcomes you expect in terms of valuing and interest in this material.  Include psychomotor outcomes if appropriate.  
Where possible, include goals from different content areas (cross-curricular integration).  Each of the goals needs to be assessed. 
ECE –The pre-instruction assessment should be designed to facilitate developing unit goals that take into account the needs and interests of the students.  The 
unit goals should therefore reflect this assessment.  

5 3 1 
Contains 3-7 broad statements that convey the 
purpose of the unit. Goal statements include 
higher cognitive levels  where developmentally 
appropriate.  

Contains 3-7 statements that convey the 
purpose of the unit; one may be too narrow or 
too broad.  Some of the statements are at a 
higher cognitive level, if developmentally 
appropriate. 

Contains too few or too many goal statements 
that do not convey the purpose of the unit.  
Does not include a goal at higher cognitive 
level when it would have been appropriate. 

Includes one affective (attitude) goal. Includes 
psychomotor domain goal, if appropriate. 

Includes one affective goal. Goal in affective domain is missing or not 
appropriate. 

ECE-Goals clearly reflect assessment of 
students’ needs and interests. 

ECE-Goals are tied to students’ needs and 
interests. 

ECE-Goals are not tied to students’ needs and 
interests. 

 
D.  KEY POINTS  
List 15 - 25 specific key concepts, facts, skills, or items of information that you expect the students to learn about the topic.  

5 3 1 
List displays a comprehensive understanding of 
key concepts, facts, skills, or items of 
information (15-25 suggested). 

List includes key concepts, facts, skills, or items 
of information. 

List omits some key concepts, facts, skills, or 
items of information, indicating a 
misunderstanding. 
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E. CONTENT RELATIONSHIPS   
Construct a representation of the organization of the unit showing how specific  learning activities support various lesson learning objectives, and, in  
turn, how these objectives support the benchmarks and unit learning goals.  This could be a web, a flow chart or another graphical format.  The  
purpose is to demonstrate a linear connection from goals to learning activities.   

5 3 1 
Illustrates clearly and accurately how learning 
objectives support benchmarks and unit 
learning goals. 
Illustrates clearly and accurately how specific 
learning activities support learning objectives. 

Illustrates how objectives support unit learning 
goals and benchmarks but lacks clarity.  
Illustrates how specific learning activities support 
learning objectives. 

Does not illustrate support among unit 
learning goals, benchmarks, learning 
objectives and activities. 

 
F.  WEEKLY PLAN  
Create a calendar of your lessons that includes the day, lesson title and major  activities for each day. 

5 3 1 
Calendar reflects lesson titles and major 
activities for each day. 

Calendar reflects lesson titles for each day. Calendar does not reflect lessons for each 
day. 

 
G. ASSESSMENT 
Formative and Summative Plan -  Explain how and when you will assess, both formatively and summatively, the changes in the students’ learning of each 
goal.  The plan describes the tools, including the performance assessment, that were used to assess each goal prior to, during, and after instruction.  The 
procedures and/or instruments must be developmentally appropriate. Your plan indicates when you will explain your evaluation methods to students and the 
range of approaches you use as formative assessments to track your students' developing understanding.  Formative assessments can include short 
assignments, teacher observations or interviews as well as a variety of other measures. 

5 3 1 
Plan thoroughly describes pre-instruction and 
post- instruction assessments and outlines how 
assessments will be used to determine learning 
gains for each goal.  Clearly presents how each 
unit learning goal is assessed prior to, during, 
and after instruction.  Identifies which goals are 
assessed in the performance task. 

Plan adequately describes pre-instruction and 
post-instruction assessments and outlines how 
assessments will be used to determine learning 
gains for each goal. 
 
 

Plan does not outline how assessments will be 
used to determine learning gains for each 
goal. 
 
 
 
 

Includes appropriate formative and summative 
assessments for determining student 
achievement of lesson objectives.  
Assessments, informal and formal, accurately 
measure student learning gains. 
Plan adequately describes pre-instruction and 
post-instruction assessments and outlines how 
assessments will be used to determine learning 
gains for each goal. 

Includes appropriate formative and summative 
assessments. Assessments, informal and formal, 
accurately measure student learning gains. 
Plan does not outline how assessments will be 
used to determine learning gains for each goal. 
 

Does not include formative assessments.  
Even if necessary does not include adequate 
summative assessments. 

 
Performance Task and Scoring Guide – Create a performance task.  In a performance task students apply their understanding of an appropriate learning 
goal(s) in an authentic activity.  Examples of performance assessments are student-directed projects, presentations, or portfolios.  The task must have a scoring 
guide that lists specific elements of the task you want to assess, the criteria used to evaluate levels of attainment, and a method for aggregating the individual 
elements into a score.  The task must meet the following criteria:  
Validity --The task should be credible in assessing the intended construct as indicated in the unit learning goals.   
Authenticity --The task should address realistic problems and audiences and help students make meaningful connections to learning in the world outside 
school. 
 Rigor and engagement --The task should be appropriate to the experience and age of the students, yet should  be enticing, engaging, and rich in feedback.  It 
will allow the students to apply knowledge in a new way. 
Depth—The task will offer a minimum of two ways for the students to demonstrate their knowledge and understanding. 

5 3 1 
Valid  
Task is valid and well connected to unit learning 
goals and benchmarks.  Indicates where each 
goal is addressed. 

Valid  
Task is valid and connected to some of the unit 
learning goals and benchmarks.  Indicates where 
each goal is addressed. 

Valid  
Task does not appear to be valid or connected 
to learning goals or benchmarks. 
  

Other assessment measures are used to 
assess goal areas where task may not 
measure. 

Other assessment measures are used to assess 
goal areas where task may not measure. 

No other assessment measures are used to 
assess goal areas where task may not 
measure. 



47 

Authentic 
Task addresses realistic problems, a realistic 
audience, and makes meaningful connections. 

Authentic 
Task and audience are somewhat realistic; 
purpose is somewhat contrived. 

Authentic 
Task appears contrived.  It does not address a 
realistic problem or audience. 

Rigorous and Engaging 
Task is engaging and meaningful to students.  
Task requires students to show their “know 
how” (competence), not just their knowledge of 
the topic. 

Rigorous and Engaging 
Task is somewhat engaging and meaningful to 
students.  Task requires students to show either 
their knowledge or their “know how”, but not 
both. 

Rigorous and Engaging 
Task is not engaging and meaningful to 
students.  Task does not require students to 
show depth in knowledge or “know how”. 
 

Depth 
Task contains at least two different methods for 
students to demonstrate their understanding.  
Identifies goals that are addressed. 

Depth 
Task contains two methods for assessment of 
students, but one is not well-defined.  Identifies 
goals that are addressed. 

Depth 
Task contains only one method for 
assessment of students.  May or may not 
identify goals. 

 
Pre-Instruction Assessment and Scoring Guide -  Create pre-instruction assessment procedures and/or instruments  to determine what pre-requisite skills, 
content knowledge, and attitudes students have before you teach your lessons.  The content and skills measured in the assessment will address each unit goal.  
Because the results of the assessment will be compared to post-instruction assessment for individual students as well for the class, the assessment must allow 
for individual student results.  Where appropriate, the pre-instruction assessment will have two levels:  one, to assess student needs, interests and ideas prior to 
writing unit goals and two, to provide a baseline for determining progress on meeting the goals.   Include copies of both the assessment and the scoring guide 
with clear criteria for three levels of student performance.  Special consideration will be given to non or emerging readers.  Methods for determining level of skill 
or understanding may include KWLs (if individualized), recorded observations, individual interviews, checklists, rating scales, oral or written “tests” (scores on 
these are not counted in students’ grade).  
      
K-1 – There should be two levels of assessment prior to instruction.  The first is designed to help you understand the schemas, abilities and learning  
needs the students in your class have that are relevant to this unit. This assessment should help you set unit goals and then develop and customize  
lessons for this specific group of students.  The second assessment provides the baseline for determining student progress during the unit on each  
unit goal.  An interview with one child at each level of proficiency as determined by your prior assessment is adequate.   

5 3 1 

Assessment validly and appropriately measures 
prior content knowledge and/or skills of students 
for all unit learning goals.  Indicates where each 
unit goal is addressed in pre-instruction 
assessment. Assessment is designed to obtain 
assessment data on each student and in-depth 
data on at least three individuals (strong, 
proficient, and emerging).  Validly measures each 
student’s learning gains. 

Assessment validly and appropriately 
measures prior content knowledge and/or 
skills of students for most unit learning goals.  
Indicates where most unit goals are 
addressed in pre-instruction assessment. 
Assessment is designed to obtain assessment 
data on whole class and in-depth data on at 
least three individuals (strong, proficient, and 
emerging). 

Assessment does not measure prior content 
knowledge and/or skills for unit goals.  Not 
designed to obtain assessment information on 
whole class or at least three individual 
students. 
 
 
 
 

Where appropriate, includes two levels of pre-
instruction assessment.  One assesses student 
needs, interests and ideas prior to writing unit 
goals.  A second provides baseline for 
determining progress on each unit goal.   

Where appropriate, evaluates student needs, 
interests and ideas. 
 

 

Includes scoring guide with clear criteria for three 
levels of student performance for each unit goal. 
Special consideration will be given to the scoring 
of non or emerging readers. Data must be 
gathered for each goal for each student that 
presents. 

Includes scoring guide for three levels of 
student performance.  Criteria are given. 
 

May or may not include a scoring guide. 
 

Special consideration is given to the scoring of 
assessments of non or emerging readers.  Clear 
evidence is collected for each goal for each 
student. 

Some consideration is given to the scoring of 
non or emerging readers.  Some evidence is 
collected for each goal for each student. 

Little or no consideration is given to the 
scoring of non or emerging readers.  Little or 
no evidence is collected for each goal for each 
student. 

 
Post-Instruction Assessment and Scoring Guide – Create post-instruction assessment procedures and/or instruments to determine to what degree students 
have attained the learning goals. This assessment may take the form of a performance task, written papers, a written test, a portfolio, oral responses, a project, 
or teacher observation or interviews. It must be clearly connected to the pre-instruction assessment. Whatever methods are used they should be as valid, 
rigorous, and engaging.  Include copies of the assessment tools, including all materials given to the students, and the scoring guide. Clearly describe the criteria 
used to evaluate the level of attainment of each goal for the post- instruction assessment tools.  Criteria should have at least three performance levels, can be 
quantitative (using points) or qualitative (using descriptive categories such as excellent, good, satisfactory, poor, or for ECE using emerging, proficient, strong) 
as it relates to each of the goals being assessed.  For a test, you might use a scoring key (e.g. what points or credit was given for what answers).  For written 
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work, you might use a scoring guide such as the state writing rubric.  For a performance task, the scoring guide should list specific elements of the task you want 
to assess, and be clear to the students. The relationships of these elements to the unit goals should be clear in your assessment plan.   
ECE – These criteria may consist of anecdotal records, observations, checklists etc. to capture emerging skills and understandings.  However, these must be 
thoughtfully constructed and the data carefully recorded to provide valid evidence of learning compared to levels on the pre-instruction assessment.   
Note: If the performance task clearly covers the post-instruction assessment of all the learning goals, then the two are combined. 

5 3 1 

Assessment validly measures each student’s 
learning gains for the unit goals, is rigorous and 
engaging, and is tied to a realistic context when 
possible.  Indicates goals that are assessed. 
 

Assessment measures each student’s 
learning gains for the unit goals, is rigorous 
and engaging, and is tied to a realistic context 
when possible.  May or may not indicate goals 
that are assessed. 

Assessments are not connected to unit 
learning goals and benchmarks. 
 
 

Post-instruction assessment is clearly connected 
to pre-instruction assessment.   Includes criteria 
for judging quality of student work for each goal.  
Includes scoring scheme, may be points or 
percentage. 

Connection between pre-instruction and post-
instruction assessment.  Includes criteria for 
judging quality of student work for each goal.  
Includes scoring scheme, may be points or 
percentage. 

 

Scoring Guide:  For Performance Task each 
method has a developed scoring guide with clear 
criteria and written description of at least 3 
different levels of student performance.  Specific 
criteria relate to goals and goals are identified.  
Language is consistent for the 3 levels. 
 

Scoring Guide:  For Performance Task each 
method has a developed scoring guide with 
clear criteria and written description of at least 
3 different levels of student performance.  
Specific criteria relate to goals and goals are 
identified.  Language is consistent for the 3 
levels. 

Scoring Guide:  Inadequately developed or 
missing. 

Special consideration is given to the scoring of 
non or emerging readers. 
Clear evidence is collected for each goal for each 
student. 

Some consideration is given to the scoring of 
non or emerging readers. 
Some evidence is collected for each goal for 
each student. 

Little or no consideration is given to the 
scoring of non or emerging readers.  Little or 
no evidence is collected for each goal for each 
student. 

 
H.  LESSON PLANS 
Craft a minimum of eight daily lessons.  Plans should be numbered by day, with time estimates for each section of the lesson.  These plans will be 
 evaluated on the following: 
Learning Objectives – Objectives are clear, developmentally appropriate, focus on a range of cognitive levels, and specify what you want students to be able to 
do as a result of the day's learning activities.  Across lessons, these learning objectives should clearly build toward the unit goals.  Objectives are not a listing of 
the learning activities. 

5 3 1 
Objectives are clear and appropriate, build toward 
unit goals, and specify what the students will be 
able to do at the end of instruction (behavior).  
Includes a range of developmentally appropriate 
cognitive levels across the unit.  Supports 
identified benchmarks. 

Objectives are clear and appropriate, build 
toward unit goals, and specify what the 
students will be able to do at the end of 
instruction (behavior).   Includes limited range 
of cognitive levels.  Supports identified 
benchmarks.   

Objectives do not seem to build toward the 
unit goals.  Does not specify what the students 
will be able to do at the end of instruction 
(behavior).  Objectives focus only on lower 
levels of thinking.  Does not support identified 
benchmarks. 

 
Instructional Skills –  Instructional skills include the following required lesson design elements: set, closure, checks for understanding during instruction, 
methods for engagement, and, where appropriate, other skills such as facilitating, making transitions, modeling, pacing, and wait time.  It should be clear how 
students are hooked into the lesson and helped to see the purpose and the connection with prior learning.  The lessons indicate how student learning is 
monitored and what feedback is given to students on their progress.  Modeling and practice opportunities should be provided if appropriate.  Includes evidence 
of differentiation.  Lessons should engage students in closure, including some review if appropriate to ensure retention. Time estimates for each activity should 
be indicated. The materials used should be listed. 

5 3 1 
Lessons contain well-designed set and closure 
and other instructional skills where and when 
appropriate (e.g. modeling, monitoring, pacing, 
wait time). Includes how you check for 
understanding during instruction. Plans indicate 
appropriate methods used throughout lessons to 
determine whether students are engaged in the 
learning tasks and understanding the material. 

Lessons contain set and closure.  Other skills 
may be missing when their use is appropriate 
and a factor in the success of the lesson. 
Plans include some methods used to 
determine whether students are engaged in 
the learning tasks and understand the 
material. 

Lessons do not contain set and/or closure.  Do 
not include essential skills necessary to the 
success of the lesson. 

 
Learning Strategies – Lessons actively involve students in a variety of strategies, appropriate to the objectives, content, and developmental level.  The 
strategies used for student learning should be described clearly enough that a substitute could guide the lesson.  The students will be actively engaged in the 
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lesson and understand its purposes.  Include how the lessons accommodate individuals with a range of styles and intelligences, interests, and abilities. During 
appropriate lessons include strategies for collaboration and higher level thinking.   ECE – There should be some cooperative learning activities, small group 
work, and the use of learning centers.   

5 3 1 
Lessons actively involve students in variety of 
strategies, appropriate to the learning objectives, 
lesson content and developmental level.  
Strategies are consistently differentiated to the 
range of styles and intelligences students utilize 
for learning.  Particular attention is given to 
strategies that support collaborative constructions 
of understanding and higher level thinking. 

Lessons actively involve students in a limited 
variety of strategies, appropriate to the 
learning objectives, lesson content and 
developmental level. Strategies take into 
account the range of styles and intelligences 
students utilize for learning. Some attention is 
given to strategies that support collaborative 
constructions of understanding and higher 
level thinking. 

Lessons do not actively engage students the 
majority of time.  Variety of strategies is limited 
and often not appropriate to the content or 
objective. Strategies do not support the range 
of styles and intelligences students utilize for 
learning.  Very little attention is given to 
strategies that support collaborative 
constructions of understanding and higher 
level thinking. 

 
Instruction and Lesson Sequence – The sequence of activities within a lesson should be appropriate for the lesson objectives and lead toward attainment of 
those objectives.  The sequence of lessons should clearly build toward attainment of the unit goals.   

5 3 1 
Sequence of instruction and activities within 
lessons is appropriate and consistently leads to 
understanding of objectives.  Sequence of lessons 
consistently builds to understanding of unit goals.  
Plan includes clear, specific teaching steps. 

Sequence of instruction and activities within 
lessons is appropriate and leads to 
understanding of objectives.  Sequence of 
lessons builds to understanding of unit goals.  
Includes teaching steps. 

Sequence of instruction and activities within 
lessons is not appropriate to lead to 
understanding of objectives.  Sequence of 
lessons does not build to understanding of unit 
goals.  Clear teaching steps may be missing. 

 
Assessment of Learning – The methods used to assess whether students are actively engaged in the learning tasks and understanding the material are clear 
and appropriate for the lesson.  They include how you check for understanding while you teach, how you provide the students with feedback that encourages 
them to evaluate and improve their work, and how you determine whether students have attained the objectives for the lesson.  

5 3 1 
Clearly describes how it will be determined if most 
students have met lesson objectives (what will you 
be looking for?).  How students receive feedback 
is apparent. 

Describes how it will be determined if most 
students have met lesson objectives.  Shows 
students are provided with some feedback. 

Does not describe how it will be determined if 
most students have met lesson objectives. 

 
Reflection on Lesson – The reflection is a written analysis of both learning strategies and classroom management.  As you analyze, consider the following 
questions: what elements of the lesson worked and what would you do differently the next time?  Were the students engaged throughout the lesson?  Did your 
lesson meet the needs of all students?  Did you see learning success?  What resources were most useful?  You will write the reflection each day after teaching 
it.  (You may handwrite onto the Work Sample page.) 

5 3 1 
Written reflection shows careful overall analysis of 
lesson with thought given to its strengths and 
weaknesses.  Discussion includes classroom 
management and learning strategies and skills.   
Includes suggested changes, pacing, level of 
difficulty, and evaluation procedures. 

Written reflection shows analysis of lesson 
with thought given to its strengths and 
weaknesses.  Areas of instruction discussed 
are somewhat limited.  Mentions classroom 
management and learning strategies and 
skills. 

Written reflection is missing or does not show 
any real thought given to more than one 
aspect of the lesson. 
 
 

 
I.  ACCOMMODATING INDIVIDUAL DIFFERENCES  
Describe and evaluate the manner in which your unit was differentiated  to support the needs of individual learners.  Give specific examples of what  
accommodations were made for individual differences in styles and intelligences, in interests, and in abilities? What flexibility did you provide for the  
group as  a whole as well as for specific individuals?  How did you differentiate for those students with special needs:  those on individual education  
plans, those who are talented and gifted, English Language Learners? 

5 3 1 
Clearly describes and evaluates how the unit was 
differentiated for students. Supports the 
description and evaluation with several specific 
examples of how lessons were differentiated for a 
range of styles and intelligences, interests, and 
abilities. 

Describes how the unit was differentiated for 
different learning styles and intelligences, 
interest and readiness.  Gives some 
examples.  

Includes general statements about addressing 
learning styles and intelligences, but does not 
give examples. 
 
 

Examples also indicate how lessons were 
differentiated for working effectively with students 
with special needs:  I.E.P. and Learning Disabled, 
Talented and Gifted, Low Socio-Economic Status 
and English Language Learners.  Includes 

Gives some examples of differentiated 
lessons for working effectively with students 
with special needs:  I.E.P. and Learning 
Disabled, Talented and Gifted, Low Socio-
Economic Status and English Language 

Includes general statements about working 
effectively with students with special needs, 
but nothing specific.  Does not include 
attributes and strategies for working with 
individual needs. 
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attributes and strategies for working with students 
with individual needs. 

Learners. Includes some attributes and 
strategies for working with students with 
individual needs. 

 

J.  PROMOTING CULTURAL COMPETENCE  
Describe how students of diverse cultures and languages are accommodated in the unit.  Include how you incorporated several or all of following 
characteristics of culturally responsive teaching in your lessons:   

• collaborating with parents and families to nurture and support competence in home and school cultures, 
• communicating high expectations,  
• including instructional strategies that correspond with the norms and values of culture(s),   
• engaging students in cooperatively developed and community-oriented learning, 
• integrating diverse ways of knowing, understanding, and representing knowledge 
• connecting students’ cultural backgrounds and personal experiences to the acquisition of new knowledge and skills.  

   If appropriate, give examples for specific individuals. 
5 3 1 

Displays respect and provides support for the 
diversity of student cultures and backgrounds by 
including several or all of the characteristics of 
culturally responsive teaching:  collaborating 
with parents and families to nurture and support 
competence in both home and school cultures; 
communicating high expectations; including 
instructional strategies that correspond with the 
norms and values of culture(s);   
engaging students in cooperatively developed 
and community-oriented learning; integrating 
diverse ways of knowing, understanding, and 
representing knowledge; connecting students’ 
cultural backgrounds and personal experiences 
to the acquisition of new knowledge and skills, 
and  careful attention paid to possibilities of bias 
or prejudice during instruction.  Includes 
evidence of attention to issues of equality of 
opportunity and equitable approaches to 
teaching and learning. 

• Recognizes and accommodates the 
diversity of student cultures and 
backgrounds.  Includes some 
characteristics of culturally responsive 
teaching. 

• Some attention paid to possibilities of bias 
or prejudice during instruction. Includes 
some evidence of attention to issues of 
equality of opportunity or equitable 
approaches to teaching and learning. 

• Fails to recognize or support the diversity 
of student cultures and backgrounds.   

• Little or no attention paid to possibilities of 
bias or prejudice during instruction.  Little 
or no mention of attention to equality of 
opportunity or equitable approaches to 
teaching and learning. 

 
K.  CROSS-CURRICULAR INTEGRATION  
Include descriptions and examples of cross-curricular or thematic connections/integration into the unit or how the material was connected to other areas of 
school or life.  Describe examples of literacy instruction.  It is important that the work sample include some cross-curricular integration either within or across 
individual lessons.  This can range from the development of individual learning centers to the entire structure of your work sample.  The description should 
respond to the following questions:  
• What instructional practices did you employ related to reading/writing (literacy) in your work sample? 
• What strategies did you use? 
• Which were most effective? 
• What special challenges did you face related to reading in your content area?  
•  

ECE Expressive Arts - Each work sample must include the use of expressive arts as a means of fostering student learning or as a tool for student expression.  
Fostering creativity is the key; not reproducing teacher produced craft projects. The medium for expressing and learning can be art projects as well as music and 
movement including songs, dances, quiet listening, composing, etc.  Active participation should be encouraged over passive reception. 

5 3 1 
Clearly describes specific examples of literacy 
instruction. The following questions were 
answered in describing literacy instruction: 
• What instructional practices did you employ 

related to reading/writing (literacy) in your 
work sample? 

• What strategies did you use? 
• Which were most effective? 
• What special challenges did you face related 

to reading in your content area?  
In addition, specific examples of cross-curricular 
or thematic integration/connection to other subject 

Describes examples of literacy instruction. 
Most of the following questions were 
answered: 
• What instructional practices did you 

employ related to reading/ writing (literacy) 
in your work sample? 

• What strategies did you use? 
• Which were most effective? 
• What special challenges did you face 

related to reading in your content area?  
In addition, some examples of cross-curricular 
or thematic integration/ connection to other 

Alludes to literacy instruction, integration with 
other subject areas in very general terms. 
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areas were included, where and when 
appropriate.   

subject areas were included, where and when 
appropriate. 

Required only for ECE 
5 3 1 

Includes a number of opportunities for students to 
learn and/or express themselves through a variety 
of artistic modalities.  Describes appropriate use 
of learning centers and employs centers in a 
lesson, where possible.  Includes cross-curricular 
integration within or across lessons.   If classroom 
does not permit centers, provides a detailed 
description of how centers would be used in this 
lesson/unit. 

Includes a few opportunities for students to 
learn and/or express themselves through a 
variety of artistic modalities.  Describes 
appropriate use of learning centers. Includes 
an example of cross-curricular integration in a 
lesson. 

Includes almost no opportunities for students 
to learn and/or express themselves through a 
variety of artistic modalities.  Any opportunities 
tend to be controlled or scripted. Does not 
describe lesson centers. Does not describe 
cross-curricular integration. 

 
L.  APPLICATIONS OF TECHNOLOGY AND MULTIMEDIA – Include appropriate applications of technology  
You may use video or audio tapes, computerized learning materials or activities, or computer-based learning projects.  If your school does not have  
these materials available, you must still explicitly describe how you would have utilized these materials if they would have been available.  Where  
possible, your focus should be on moving beyond presentation tools in order support higher level thinking and learning.  Avoid perfunctory uses such  
as electronic worksheets. 

5 3 1 
Includes a variety of appropriate and 
pedagogically powerful strategies for applying 
technology to support student thinking and 
learning. 

Includes appropriate and thoughtful strategies 
for applying technology to support student 
learning. 

Limited number of uses of technology.  Uses 
may be of limited benefit to student learning.        
 

 
M. COMMUNICATION AND FEEDBACK 
Keep a careful record of the students’ progress on each goal.  Keep a log of any written or oral contacts with home and samples of letters or notes sent.  It is 
important, especially in ECE and elementary, to send correspondence home to parents describing your work sample and what you are doing in class with the 
students.  Indicate what feedback you gave to students, and when you gave it, throughout the unit to help them progress toward the unit goals.  

5 3 1 
Includes multiple written or oral contacts with 
students and home and samples of letters, notes 
and progress reports sent.   A narrative clearly 
describes notes, contracts, progress reports, etc. 

Includes adequate written or oral contacts with 
students and home and samples of letters, 
notes and progress reports sent.  A narrative 
describes some notes, contracts, progress 
reports, etc. 

Does not include written or oral contacts with 
students or home or samples of letters, notes 
and progress reports sent. 

 
N.  SUMMARY AND INTERPRETATION OF ASSESSMENT DATA FOR THE CLASS AS A WHOLE  
For each learning goal:  

• summarize in a chart or graphic representation the level of understanding or competence each student demonstrated on the pre- and post-instruction 
assessments.  For ECE include a narrative with clear pre- and post-instruction assessment data for the whole class.  It should be clear from your 
assessment plan what pre- and post-instruction assessment tools were used to assess each goal;  

• summarize the learning gains on each goal for the class as a whole using a narrative or graphic aids (such as a bar graph or a pie chart that indicate 
the percentage of students who are at different levels of attainment on the pre- and post-instruction assessment);   

• discuss the results of your assessment for the class as a whole.  Include reference not just to the pre- and post-instruction assessments but to the 
formative assessments as well.  What were the learning gains and what do you believe were the reasons for them?  In general, did students make 
appropriate learning gains?  Did they gain more on some learning goals than others? Were there differences among students in levels of attainment?  
Why?  Can you generalize about the students who learned more or less than others?  Explain why some students did not attain your learning goals 
(absent much of the unit, learning goals too ambitious, environmental interruptions, unclear purposes or teaching, lack of motivation, assessment did 
not accurately reflect the extent of understanding.) 

5 3 1 
Displays understanding of each student’s learning 
gains between the pre-assessment and post-
instruction assessments.  Shows the level of 
understanding of each student on the pre- and 
post-instruction assessments.  Where appropriate 
uses a graphic representation to show learning 
gains on each goal for the class as a whole.  For 
ECE include a narrative with clear pre- and post-
instruction assessment data for the whole class. 

Addresses learning gains for each learning 
goal in terms of level of understanding or skill.  
May refer to the scoring guide.  Describes the 
learning gains of the class as a whole. 
 

Does not address learning gains for each 
learning goal in terms of level of 
understanding or skill. 
 
 
 
 
 
 

In narrative, interprets and explains the learning 
gains or lack of for each learning goal, in terms of 

Discusses learning gains in a narrative and 
where appropriate is supported by a graphic 

Does not discuss learning gains in a narrative. 
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level of understanding or skill for class as a whole.  
Includes all other information used (formative 
assessments) to help determine learning gains.  
May refer to the scoring guide.  Addresses 
reasons for the learning gains. 

summary. 
In narrative, interprets and explains the 
learning gains or lack of for each learning 
goal, in terms of level of understanding or skill 
for class as a whole. 

 
O.  INTERPRETATION OF ASSESSMENT DATA FOR SELECTED STUDENTS  
Discuss the results of your data collection for at least three selected students who represent abilities at the emergent, proficient, and strong levels as 
 identified at the beginning of the unit through a discussion with the mentor teacher.  What were the learning gains and what do you believe were the  
reasons for them?  Reflect on the growth in the student's understanding given where the student was at the beginning of the unit.  Give a brief profile  
of the student. 
ECE – Discuss the different levels in language, social, emotional and psychomotor development, if appropriate.  

5 3 1 
Data is presented for at least three students 
(strong, proficient, emerging).  Learning gains, or 
lack of, are thoroughly discussed for each student.  
Includes at least two samples of student work 
from each student. 

Data is presented for three students (strong, 
proficient, emerging).  Learning gains, or lack 
of, are discussed for each student.  
 

Data may not be presented for each of three 
students, and learning gains may not be 
discussed.   
 
 

Thoughtful consideration is given to reasons for 
assessment results.  These may include brief 
profile of students, description of content(s), and 
variety of instructional settings (group work, 
individual, direct instruction, one-on-one).  May 
address perceived achievement of identified 
benchmarks. 

Consideration is given to reasons for 
assessment results.   
 

Consideration given for assessment results is 
not backed up by supportive data.   
 
 

ECE – Thoroughly discusses the different levels in 
language, social, emotional, and psychomotor 
development, if appropriate. 

ECE – Adequately discusses the different 
levels in language, social, emotional, and 
psychomotor development, if appropriate. 

ECE – Does not adequately discuss the 
different levels in language, social, emotional, 
and psychomotor development, if appropriate. 

 
P.  EVALUATION OF PLANNING AND TEACHING  
Articulate a thorough analysis of your process of planning and implementing the unit of instruction.  Within the analysis you should include: the unit content and 
design, the lesson plans, assessments, and classroom management.  More specifically, (1) explain the reasoning that shaped your decisions as you planned the 
unit and the individual lessons; (2) include managing materials and procedures as well as your management practices for students including the modifications 
you made; (3)  reflect on pacing of lessons and variety in instruction;  (4) explain how instruction was adjusted and differentiated in response to students’ 
abilities, needs, feedback, and interests;  (5) discuss how you will use the assessment data and information from your reflection on individual lessons for future 
planning and instruction after considering what worked well and how could you have achieved better results.  From these reflections, explain what you can 
conclude about your instruction and the students’ learning experience: what insights did you gain from teaching this work sample that you can apply to the 
development of subsequent units?  Discuss your areas of strength and areas of growth as a teacher. 

5 3 1 
Articulates thorough analysis of the following:  Unit 
Design and Content, Lesson Planning and 
Implementation, Assessment, and Classroom 
Management.  Includes discussion of pacing of 
lessons, organization and classroom management 
practices, including successes and frustrations, 
and how insights from learning gains inform future 
instruction. 

Articulates analysis of the following:  Unit 
Design and Content, Lesson Planning and 
Implementation, Assessment, and Classroom 
Management.  Includes discussion of pacing 
of lessons, organization and classroom 
management practices, including successes 
and frustrations. 
 

Mentions, but does not analyze design and 
implementation of lessons, assessments and 
selected content of unit.  Mentions strengths 
and weaknesses, but does not suggest 
changes.  Mentions, but does not discuss 
pacing, organization, and management.   
 
 

Reflection carefully considers students’ learning 
experiences throughout the unit and discusses 
how teaching was adjusted in response to 
students’ abilities, needs, feedback, and interests.  
Explains how insights from teaching this work 
sample will be used when planning future 
instruction. 

Reflection considers some of students’ 
learning experiences and how teaching was 
adjusted.  Addresses how teaching was 
adjusted in response to students’ abilities, 
needs, feedback, and interests.  May explain 
how insights from teaching this work sample 
will be used when planning future instruction. 

Minimal or no discussion of adjustments made 
as a result of student responses or feedback.  
 

Identifies and discusses areas of strength as a 
teacher and areas for growth. 

Identifies and briefly discusses areas of 
strength as a teacher and areas for growth. 

Overall assessment is missing. 

 
Q.  RESOURCES  
Include a list of resources used during the unit, as well as other potential resources in that topic area.  If possible, include texts, teacher reference 
books, books, curriculum guides, resource people, field trip sites, technology resources (such as films, prints, maps, models software, videodiscs, 
websites, etc.), and any other special materials for extensions and accommodations that might be useful for teaching this unit.   
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Met Met Not Met 
A bibliography of resources includes a wide 
variety of teacher and student materials that 
support lesson objectives and provide for 
extended investigation.  May include potential 
resources to use in the future. 

Resources include a variety of teacher and 
student materials that support lesson 
objectives and provide for limited extensions. 

Resources indicate very few teacher or 
student materials, with heavy adherence to 
textbooks/prepared materials. 

 
R.  OVERALL PRESENTATION  
The work sample should be presented as a finished product, with careful attention to the quality of the writing.  It should include a title page,  
numbered pages, and table of contents.  There may be some handwritten material included if that is appropriate. 

5 3 1 
Work sample is presented in listed order, and 
includes title page, numbered pages and table of 
contents.  Exceptional skill in writing, editing, and 
presenting work is demonstrated. 

Work sample is presented in listed order.  
Includes title page.  Careful attention to writing 
conventions is demonstrated.   

May not be presented in listed order and title 
page and table of contents may be missing.  
Contains some errors in writing conventions. 
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Pacific University College of Education 
Work Sample Evaluation  

 
Name _______________________________________Subject Area(s)_______________  

Work Sample Title ____________________________  Grade Level ______   

 
Work sample should be typed, and should include all components listed below.  Refer to narrative 
descriptions in the Work Sample Scoring Guide for details.  Evaluated components are scored as 
5, 4, 3, 2, 1 according to performance levels in the Work Sample Scoring Guide. 
 
 Performance Level 
 
A.  Rationale……………………………………………………………… _________ 

B.  Benchmarks……………………………………………………………    met not met 

C.  Learning Goals………………………………………………………… _________ 

D.  Key Points…………………………………………………………….. _________ 

E.  Content Relationships………………………………………………… _________ 

F   Weekly Plan …………………………………………………………… _________ 

G.  Assessment 

              Formative and Summative Plan……………………………………_________  

              Performance Task and Scoring Guide……………………………  _________ 

              Pre-Instruction Assessment and Scoring Guide……………………_________ 

              Post-Instruction Assessment and Scoring Guide…………………  _________ 

H.  Lesson Plans 

              Learning Objectives……………………………………………… _________ 

              Instructional Skills……………………………………………… _________ 

              Learning Strategies……………………………………………… _________ 

              Instruction and Lesson Sequence………………………………… _________ 

              Assessment of Learning………………………………………… _________ 

              Reflection on Lesson………………………………………………_________  

I.  Accommodating Individual Differences………………………………. _________ 
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J.  Promoting Cultural Competence………………………………………. _________ 

K.  Cross-Curricular Integration……. ………………………………….… _________ 

L.  Applications of Technology and Multimedia………………………… _________ 

M.  Communication and Feedback………… …………………………….. _________ 

N.  Summary and Interpretation of Assessment Data  
      for the Class as a Whole..……………………………………………… _________ 
 
O.  Interpretation of Assessment Data for Selected Students……………… _________ 

P.  Evaluation of Planning and Teaching…………………………….…… _________ 

Q.  Resources…………………………………………… ………………… met not met 

R.  Overall Presentation……………………………………………………. _________ 

COMMENTS 

     

     

     

     

     

     

     

     

     

     

Work Sample Total Performance Score ________________________    Pass      No Pass   

Minimum passing score is 96, with all individual sections scored 3 or above and "met". 
 
_____________________________________________________           ___________________ 
 University Supervisor   Date 
Revised 8/07 
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DATE: ________________  

Candidate Disposition Assessment for __________________________ 

Formative/final evaluation for:  _____________________________ (Course # /name) 
Faculty name___________________________________  
Please evaluate the student in the following areas.  Areas that need improvement will be the subject of a 
conference according to the Disposition Issues Procedure.   If improvement is not sufficient the student may be 
precluded from continuing in the program. 

 
Candidate does not meet 

expectations 
Needs improvement 

Candidate consistently 
demonstrates competency 

Satisfactory progress 

 
No opportunity to 

assess 
 

 
1) Candidate is working towards cultural competence. 
 
Value Statement: Has a commitment to respect humanity in all its diversity 

• Understands cultural competence and acts in accordance 
• Is cognizant of and applies relevant sections from the TSPC handbook on “Discrimination and the Oregon 

Educator” 
• Is deliberate in holding self, peers, and students accountable for respectful language/actions that reflect 

equity and fairness 
• Affirms and otherwise nurtures practices that advance equity and diversity. 
 

NI  S  NA  
 

Comments:  
 
 
 
2) Candidate interacts constructively. 
 
Value Statement: Interacts constructively with students and their parents as well as colleagues, administrators, 
and other school/University personnel, to achieve both instructional and relational goals 

• Interacts with university faculty and staff respectfully 
• Interacts with classmates in a courteous manner 
• Is able to disagree respectfully 
• Willingness to be flexible in cooperatively working with others 
• Accommodates, respects, and values the cultural beliefs and practices of all those she/he interacts with  
• models the principles of cultural competence 

 
NI  S  NA  

 
Comments: 
 
3) Candidate is ethical and professional 
 
Value Statement: Demonstrates ethical and professional behavior (a) in the classroom and (b) in the community 

• Honors confidentiality issues associated with teaching 
• Exemplifies good citizenship and cultural competency in all social interactions 
• Arrives to class on time 
• Comes to class prepared; turns in assignments on time 
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• If absence is necessary, communicates with professor and makes up work in a timely manner 
• Responds appropriately to feedback; accepts constructive feedback 
• Acts affirmatively in advancing and honoring the ethics of diversity including holding self and others 

accountable to standards and expectations stipulated in the TSPC’s “Discrimination and the Oregon 
Educator” 

• Written communication is acceptably free of grammatical and spelling errors 
• Any violation of the Code of Academic and Professional Conduct 
 

NI  S  NA  
 

Comments: 
 
 
4) Candidate is a reflective practitioner. 
 
Value Statement: Continually studies and reflects upon theory, research, practice, and the available resources in 
order to improve teaching effectiveness 

• Exhibits an appropriate level of critical thinking in an organized written format 
• Is able to act, study and learn independently 
• Uses research appropriately 
• Is able to articulate and defend beliefs and/or ideas in an organized oral and/or written format 

 
NI  S  NA  

 

Comments: 
 
 
5) Candidate contributes to the learning community. 
 
Value Statement: Exhibits energy, drive, and determination to make one’s school and classroom the best possible 
environment for teaching and learning 

• Participates in class discussions and activities with respect for all. 
• Seeks clarification and extra help appropriately 

 
NI  S  NA  

Comments: 
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Procedures for Dealing with Dispositions  
 
When a faculty member or supervisor becomes aware of a problem or issue related to the Candidate Dispositions 
Assessment, the following procedures apply. 
 

1.       Faculty member notifies the student (candidate) of a concern and sets up a meeting to review the 
Dispositions.  The student will be asked to complete a self-assessment of the Dispositions to bring to 
the meeting. 

 
2.       The faculty member will have the following materials: the Candidate Dispositions Assessment and 

documented evidence of concerns.  At the meeting the following will occur: 
a. The student and faculty member will review the Candidate Dispositions Self-Assessment. 
b. Student is apprised of the specific deficiency relative to the competencies required of the 

Dispositions document. 
c. A plan is devised for student to correct the deficiencies. 
d. A timeline for correction is determined. The results of the meeting – deficiencies, plan, and 

timeline – shall be summarized in writing and copies provided to the student, the strand 
coordinator ( or program coordinator), the Dean and Assistant Dean and the file. 

 
3.       At the end of the determined timeline, the faculty member, strand coordinator, and student will meet to 

assess the progress.  If sufficient progress has been made, it will be noted in writing and the student 
will continue on with coursework and program.  Copies summarizing this meeting will be given to the 
student, Assistant Dean, Dean and placed in the student file. 

 
4.      If the faculty member and strand coordinator feel that insufficient progress has  
           been made, the Dean will hold a meeting with the student and the faculty  
           member and strand coordinator.  

a. Faculty members should bring documentation of issues, observation reports, and updated 
observations to the meeting. 

b. At that meeting all parties affirm that the student will not continue on to the next phase of the 
program.   

c. The candidate will be subsequently notified in writing that s/he will not be able to continue in the 
licensure program. Copies will go to the Dean of the College of Education, Dean of Students, the 
faculty member, strand coordinator and file. 
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NAME: (Print)

PERIOD COVERED: 

Rd Trip Amount to be

Date Destination or Expense Program/Purpose Miles Reimbursed

TOTAL MILES 0.00 0.00

TOTAL OTHER 0.00

Total Expenses: 0.00

Signature: Date:

(Faculty Member)

Approval Signature: Date:

( Assistant Dean/Director- Lane County )

Approval Signature: Date:

( Dean of Col lege of Education)

Mileage is reimbursed at the current rate of 48.5 per mile (effective 1/29/07). 
Forest G rove Employees: Please return to Barb Sample.  Or submit to samplebj@pacificu.edu

College of Education, 2043 College Way, Forest G rove, OR 97116

Eugene Employees: Please return to Kimberly Blazejewski. Or submit to blaz3669@pacificu.edu.

Pacific University, 40 E Broadway, Ste 250, Eugene, OR 97401

Note: Proper receipts and bills must accompany this expense report.  Meal receipts must include purpose

and names of all diners unless receipt is for yourself only. 

PACIFIC UNIVERSITY - COLLEGE OF EDUCATION
TRAVEL REIMBURSEMENT REQUEST
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